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Schoolwide Definition of Learning

At Keystone Academy, learning is a life-long journey root-
ed in heritage, outward in perspective and framed by our 
!ve shared values.

Learning encompasses the discovery of new knowledge, 
skills and understanding, allowing for inquiry, creativity 
and connections in a local and global context.

"is journey empowers our learners to develop character 
and fosters a joy of learning in experiences that occur both 
inside and outside the classroom.

E#ective learning in Primary takes place when:

• I am excited about my learning
• I feel secure and supported in my learning journey
• I have goals and feel challenged

• I learn from my mistakes and I can take risks
• I know how I am learning
• I work with others to reach my goals
• I take ownership of my learning
• I make connections between learning, myself and the 
world

E#ective learning in Secondary is:

• Dynamic and challenging
• Holistic and balanced
• Inclusive and personalized
• An individual pursuit as well as a collaborative process
• Varied and contains di#erent approaches
• Focused on process, as much as outcomes
• Experiential, where connections are made to real life
• Commi$ed to character and community
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Mission

Keystone Academy is a new model of education in China. It blends distinctive traditions in eastern, western, and international
education, creating a new world school with a liberal arts program that is academically outstanding. All our endeavors are framed by !ve 
shared Confucian values: compassion, justice, respect, wisdom and honesty.

At Keystone, we embrace a world that is dynamic and ever-changing. We learn from and we learn for this enterprising, global,
and diverse community.
 
Our keystones are:

•  bilingual immersion in Chinese and English;

•  building character and community throughout our residential se$ing;

•  promoting Chinese culture and identity in a world context.
 

Our ambition is to share successes generously and to learn from failures bravely, to open our doors to many, and to engage fully with the 
world of education, and the world at large, beyond our gates.

Our students are hungry for opportunity, bold in their thinking, and creative in their instincts. "ey are encouraged to become expansive 
in their dreaming, determined in their actions, collaborative in their teamwork, and humble in their achievement. "ey learn to be 
stewards of the environment and to be at ease with otherness. 

Our teachers are passionate about learning, rigorous in their standards, and inspirational in their methods. "ey are respectful listeners, 
a$entive caregivers, interrogative thinkers, compassionate mentors, and world-minded citizens.

Our graduates will possess the intellectual, cultural, and ecological %uency to navigate gracefully the colleges, careers, and communities 
of their choice. "ey will know how to apply their emotional intelligence, character, and zest for learning to help develop and improve 
the communities in which they live.
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Shared Values

Each member of the Keystone Academy community & parents, students, teachers and support sta# & is expected to act in ways that 
show respect, compassion and consideration for others, and to provide a safe and healthy learning environment for all. Membership in 
our community o#ers unique privileges and also implies shared responsibility. In an atmosphere where safety, trust and belonging are our 
goals, we create a strong community partnership through a collective sense of values and traditions. All community members a'rm our 
Five Traditional Values, and these core principles provide the foundation for our behavior and interactions.

REN 仁 COMPASSION
Individuals are not completely autonomous; we are social beings who derive identity from our interactions with each other. We recognize 
the interdependence of communities and cultures. We act with kindness, understanding and empathy in our relationships with others. 
We value the quality of our connections, and care for the emotional, physical and spiritual health of self and those around us. We act with 
a generous spirit and make a positive di#erence in the communities in which we live and learn.

YI 义 JUSTICE 

We act rationally and ful!ll our responsibilities courageously and with determination, steadfast in our integrity and sense of balance.  We 
resolutely uphold justice for all. We are compassionate stewards of our community, of humankind, and of our world ecology.

LI 礼 RESPECT
We value the norms and expectations for social behavior in our community and beyond.  We base our interactions and relationships on 
respect, reverence, equality and a desire to serve and be$er understand each other.  We possess a sense of duty and compassion towards 
family, community and our ever-changing world. 

ZHI 智 WISDOM 
We accept the wisdom of others while diligently pursuing personal enrichment and knowledge.  Wisdom guides us to make the right 
decisions in life. We use intuition, intelligence and re%ection to seek higher meaning and we employ our introspective abilities to 
understand the human heart and condition.  We carry forth our knowledge to lead and serve in ways that bene!t the common good.

XIN 信 HONESTY
Honesty and trust are the building blocks of every community.   We rely on good intentions, the honoring of commitments and 
authenticity in each and every interaction.  Our community members tell the truth, act with integrity and live up to the highest of 
expectations. We will be self-governing, accept responsibility for our actions and lead by example.
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IB Learners strive to be
Inquirers: "ey develop their natural curiosity. "ey acquire 
the skills necessary to conduct inquiry and research and show 
independence in learning. "ey actively enjoy learning and this 
love of learning will be sustained throughout their lives.

Knowledgeable: "ey explore concepts, ideas and issues that 
have local and global signi!cance. In so doing, they acquire in-
depth knowledge and develop understanding across a broad and 
balanced range of disciplines.

"inkers: "ey exercise initiative in applying thinking skills 
critically and creatively to recognize and approach complex 
problems, and make reasoned, ethical decisions.

Communicators: "ey understand and express ideas and 
information con!dently and creatively in more than one language 
and in a variety of modes of communication. "ey work e#ectively 
and willingly in collaboration with others.

Principled: "ey act with integrity and honesty, with a strong sense 
of fairness, justice and respect for the dignity of the individual, 
groups and communities. "ey take responsibility for their own 
actions and the consequences that accompany them.

Open-minded: "ey understand and appreciate their own 
cultures and personal histories, and are open to the perspectives, 
values and traditions of other individuals and communities. "ey 
are accustomed to seeking and evaluating a range of points of view, 
and are willing to grow from the experience.

Caring: "ey show empathy, compassion and respect towards the 
needs and feelings of others. "ey have a personal commitment to 

service, and act to make a positive di#erence to the lives of others 
and to the environment.

Risk-takers: "ey approach unfamiliar situations and uncertainty 
with courage and forethought, and have the independence of 
spirit to explore new roles, ideas and strategies. "ey are brave and 
articulate in defending their beliefs.

Balanced: "ey understand the importance of intellectual, 
physical and emotional balance to achieve personal well-being for 
themselves and others.

Re%ective: "ey give thoughtful consideration to their own 
learning and experience. "ey are able to assess and understand 
their strengths and limitations in order to support their learning 
and personal development.
  

The IB Learner Profile 
"e aim of all IB programmes is to develop internationally minded people who, recognising their common humanity and shared 
guardianship of the planet, help to create a be$er and more peaceful world. By focusing on the dynamic combination of knowledge, skills, 
independent critical and creative thought and international-mindedness, the IBO espouses the principle of educating the whole person 
for a life of active, responsible citizenship. Underlying the IB programmes is the concept of education of the whole person as a lifelong 
process. "e learner pro!le is a pro!le of the whole person as a lifelong learner.

6
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Some Questions about the 
IB
What is the International Baccalaureate (IB)?  
"e International Baccalaureate is a rigorous, international 
curriculum which o#ers high quality programs of education to a 
worldwide community of schools. "ere are more than 1.3 million 
IB students at 4,388 schools in 139 countries. "e IB incorporates 
the best elements of several national educational systems with a 
focus on academic rigor, an international perspective and the 
interrelationship of all knowledge. 

What is the IB’s mission statement?  
“"e International Baccalaureate aims to develop inquiring, 
knowledgeable and caring young people who help to create a be$er 
and more peaceful world through intercultural understanding 
and respect. To this end the IB works with schools, governments 
and international organisations to develop challenging programs 
of international education and rigorous assessment. "ese 
programs encourage students across the world to become active, 
compassionate and lifelong learners who understand that other 
people, with their di#erences, can also be right.”

How does the IB align with the Keystone Mission? 
"e IB Diploma is a natural partner to our school’s ethos and 
vision. Keystone Academy is a community school, locally-rooted 
but globally minded. As a Chinese school with a global perspective, 

we foster the fundamental principles of the International 
Baccalaureate: 

• International-mindedness
• Holistic Education 
• Communication

Keystone Academy students bene!t from an international 
education by gaining historical and contemporary knowledge of 
the world, and a strong foundation in Chinese language, culture 
and heritage whilst, at the same time, acquiring English as a second 
or even complementary !rst language. "ey develop an awareness 
and understanding of global issues and of interacting with people 
who may hold di#ering views and perspectives. 

Keystone Academy students are principled and they examine 
critically the viewpoints of others while acting in support of them. 
"ey think and act critically, creatively and independently and 
understand the relationship between rights and responsibilities 
while practising tolerance and acceptance. Keystone Academy 
students are rooted in the school’s !ve shared values: Compassion, 
Justice, Respect, Wisdom and Honesty. 
How do students benefit from earning an IB Diploma?  
"e advantages a#orded to a student earning an IB Diploma are 
many. Since the Diploma is internationally recognised, universities 
throughout the world are eager to admit Diploma-holders into 
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their institutions because the IB Diploma produces students who 
are well-rounded, possess depth and breadth in their studies, 
take on challenging risks and learn to re%ect on their growth. IB 
graduates are knowledgeable thinkers who analyze critically the 
world around them and work towards creating a be$er, more 
peaceful world. "ey have very strong communication skills 
and are able to adapt creatively and %exibly to a wide range of 
circumstances. 

"e student who satis!es the demands of the IB Diploma 
demonstrates a strong commitment to learning, both in terms of 
the mastery of subject content and in the development of wide-
ranging skills. He or she is also encouraged to appreciate the 
enduring value of human diversity and its legitimate boundaries, 
while at the same time understanding the common humanity that 
we all share. While each component of the Diploma Programme 
has speci!c aims and assessment objectives, the distinctive aims of 
the program as a whole are to: 

•  provide an internationally accepted quali!cation for
  entry into higher education
•  promote international understanding
•  educate the whole person, emphasizing intellectual, 
 personal, emotional and social growth
• develop inquiry and thinking skills, and the capacity
  to re%ect upon and to evaluate actions critically.

Key
sto

ne
 A

ca
de

my



9

Admission Requirements
In accordance with the Keystone Academy mission, we seek to 
develop students who are hungry for opportunity, bold in their 
thinking, creative in their instincts, expansive in their dreaming, 
determined in their actions, collaborative in their teamwork, 
humble in their achievement, stewards of the environment, and at 
ease with otherness.

We are a national school, serving Chinese students, but we 
are also commi$ed to a$racting a diverse student population 
with representatives from a range of nationalities, economic 
backgrounds, and cultures. We see ourselves as a world school 
with a local %avor.

Keystone is a school community dedicated to nurturing academic 
excellence, creativity, discovery, and compassion within its student 
body. Our admission team looks for students who are prepared 
to engage with a rigorous academic program that embodies high 
expectations. We seek to bring together a group of bright, broadly-
talented students, and we will help them to grow in intellectual, 
emotional, physical, social, and cultural realms. 

A quali!ed student is one who is likely to !nd success in the 
Academy’s bilingual, residential, university preparatory program. 
Depending on the applicant’s age, this determination will be made 
by Keystone through a variety of means, including interviews, a 
review of o'cial school records, standardized assessments, and 
other evaluative procedures. We are looking for students who 
bring unique qualities to their grade at the Academy, and who 
distinguish themselves through their potential, their academic 
record, and their performance on the various components of our 
admission appraisal process.

Keystone does not discriminate on the basis of gender, race, 
ethnicity, disability, religion, sexual orientation, gender identity, 
or national origin in the administration of our admission policy or 
scholarship program. 

Applicants to Grades Eleven or Twelve must exhibit appropriate 
preparation to transition smoothly into the demands of the IB 
Diploma Programme. 

Internal candidate entry 
In order to ensure access to an IB Diploma Higher Level course, a 
student will usually, but not necessarily, have studied the subject in 
Grade 10 and gained at least an end of year MYP level 5 or equivalent. 
In order to ensure access to an IB Diploma Standard Level course, 
a student must have gained at least an end of year MYP level 4  or 
equivalent in the last year that he/she studied the subject. Please note 
that if a subject is not o#ered in Grades 9 and 10, for instance group 
3 Business Management or group 5 Computer Science, a student 
should have gained a suitable grade in another subject from the same 
group.
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High School Curriculum 
Pathways 

"e High School curriculum is currently comprised of two 
possible pathways.  "ere is coherence in both programmes and 
aspects of each are common to all students. Each pathway is part 
of a continuous educational opportunity for the student. Both 
pathways lead to the award of the Keystone Diploma. 

Two academic pathways

1. Full International Baccalaureate Diploma 
2. Keystone Diploma - Diploma Programme Courses  
 (Certi!cates). 

Both pathways: 
• Meet entry requirements for a broad range of  university and 

tertiary institutions  around the world
• Support all students in a$aining their educational goals 
• Require a high level of English language pro!ciency, and 

therefore students requiring EAL support must make 
appropriate arrangements outside of school

• Are comprised of courses which have external veri!cation 
and grading
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• Contain a core element, as well as a wide range of 
examination subjects from which students may select a 
!eld of study appropriate to their ability and interests. "e 
core is designed to ensure that the student’s education 
is kept within a broad context. It comprises Creativity, 
Activity and Service (CAS), "eory of Knowledge 
(TOK), a research paper or Extended Essay (EE), and 
college counseling, as well as demonstrated participation 
in Keystone Academy’s three keystones. 

Pathway One - The IB Diploma Programme 
"e IB Diploma programme consists of 6 subject groups: 

Group 1 Studies in Language and Literature
Group 2 Language Acquisition 
Group 3 Individuals and Societies
Group 4 Sciences 
Group 5 Mathematics 
Group 6 "e Arts and/or electives

Students wishing to take the full IB Diploma must: 
• choose ONE subject from every group = 6 subjects 
• choose 3 Higher Level and 3 Standard Level courses 
• successfully satisfy core elements: CAS, Theory of 

Knowledge and Extended Essay (students must score 
higher than a Grade E in both "eory of Knowledge and the 
Extended Essay).

Who is the IB DP for? 
"e IB is suited to motivated and responsible students with a 
combination of the following characteristics: 

• An ability to cope with university courses when they leave 
Keystone

• "e willingness to develop positive study characteristics, 
including self-discipline, self-motivation and time management

• A capacity for thinking critically and creatively
• An international outlook and genuine concern for others.

"roughout their studies students discover that e#ective learners 
following an IB curriculum need to be motivated, knowledgeable, 
re%ective and socially interactive.  A student gaining the IB 
Diploma is usually awarded a Keystone Diploma.

Pathway Two – Keystone Diploma 

(Diploma Programme courses) 
Students only wishing to qualify for the Keystone Diploma must 
still take  Diploma  Programme  Courses (Certi!cates) instead of 
the full IB Diploma Programme. Students will need to: 

• take at least FIVE IB Diploma subjects as well as satisfactorily 
complete the IB core elements: CAS, TOK, EE (suitable to 
their ability and e#ort) 

• take these courses at either Higher or Standard level (except for 
core courses). 

Students will normally be expected to take both an English and 
Chinese language course as well as a Mathematics course.

Students not doing the full IB Diploma and selecting separate 
courses must also satisfy all other requirements as stipulated in the 
Keystone Diploma (see Appendix 1) as well as consult carefully 
with parents, advisor and the IBDP Coordinator on subject 
choices and/or changes.
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Subject Choices 2026-2028

In 2026-2028, Keystone Academy intends to o#er the following IB Diploma Programme courses:
Studies in Language and  Chinese A: Language and Literature            HL & SL
Literature   Chinese A: Literature                                    HL & SL
    English A: Language and Literature             HL & SL 
   Self - Taught Languages   SL only            
Language Acquisition Chinese B    HL & SL
   English B    HL & SL
   Language ab initio (Mandarin)  SL only
Individuals & Societies  Business Management    HL & SL 
    Economics    HL & SL
   History     HL & SL
   Psychology     HL& SL
   Geography    HL & SL
   Environmental Systems and Societies            HL & SL 
   (Interdisciplinary - satis!es the requirements of both group 3 and 4) 
Sciences     Biology      HL & SL
   Chemistry    HL & SL
   Design Technology   HL & SL
   Physics     HL & SL
   Computer Science     HL & SL
   Environmental Systems and Societies           HL & SL
   (Interdisciplinary - satis!es the requirements of both group 3 and 4)  
Mathematics  Maths: Analysis and Approaches  HL & SL
   Maths: Applications and Interpretation HL & SL 
Arts & Electives  Music     HL & SL 
   "eatre Arts    HL & SL
   Visual Arts    HL & SL 
   Film     HL & SL 
Electives - students who do not wish to take a Group 6 Arts subject may choose to do any other course from 
Groups 1 through to 4 from a select list of options. 

Higher Level (HL) and Standard Level (SL) courses
"e distinction between Higher Level and Standard Level courses 
is an important feature of the IB Diploma Programme and details 
vary from subject to subject. Some subjects have a common 
examination and the distinction is on the quantity of material 
covered while others have a di#erent curriculum for each of the 
levels.

Higher Level subjects will involve 240 hours of instruction over 

two years and they generally re%ect the student’s interests and 
strengths. HL courses are more lengthy and di'cult and their 
internal assessments are more thorough and demanding.

Standard Level subjects are less demanding but still comparable 
to introductory college level courses. Standard Level subjects will 
involve 150 hours of instruction over two years. 
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Assessment
"e IB grading system is criterion based. Results are determined 
by performance against set standards, not by each student’s 
position in the overall rank order.

In nearly all subjects at least some of the assessment is carried 
out internally by teachers who mark individual pieces of work 
produced as part of the course of study. Examples include oral 
exercises, projects, portfolios, presentations, practical laboratory 
work and mathematical investigations. Some assessments are 
conducted and overseen by teachers but marked and moderated 
externally.

IB Diploma Programme students take wri$en examinations in 
May of their senior year. "ese exams are marked by external IB 
examiners and results are available at the beginning of July. 

Choosing your courses 
"ere are many questions to ask yourself and your parents when 
choosing your IB Diploma courses. As you consider your choices, 
use these questions to guide your decision making: 

• What is my primary motivation for choosing the IB 
Diploma Programme?

• How successful have I been in the past in challenging 
courses?

• Do I enjoy educational challenges?
• How much do I contribute to the class?
• Do I enjoy reading?
• Do I draw my own conclusions or do I want the teacher to 

tell me what I am supposed to think?

When choosing your courses you should be considering the 

following: 
• Which subjects you possess the most ability or talent in
• Which subjects you enjoy learning about the most 
• What you would like to study in university
• Which subjects may be deemed important for your own 

career path or for projected employment trends 
• Which subjects provide the right degree of challenge for 

you 
• Which subjects lend themselves to a holistic balance
• Which subjects provide you with intellectual stimulation 
• A realistic balance of higher and standard level subjects.

When planning an IBDP course, students should bear the 
following in mind: 

• "e same subject cannot be taken at both HL and SL
• "e same language cannot be taken in both Group 1 and 

Group 2
• A student who is bilingual may take two Language A 

courses (with approval from IBDP Coordinator and  
Department Leaders). 

Students should take into account their future study and career 
plans.  As previously implied, certain selections or omissions 
from the programme will limit study choices in some university 
systems. "erefore, before they plan their IB programme, students 
should become familiar with the requirements and expectations of 
the universities in the country or countries to which they intend to 
apply.  "ey should consult with the O'ce of College Counseling 
for information about speci!c university requirements.
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Furthermore, there are also online DP courses 
available through Pamoja Education (see “Online DP 
Courses”) for the right candidates. 

The Bilingual Diploma
A Bilingual Diploma is granted to a student who:

a.  has completed two languages selected from group 1 with 
the award of a grade 3 or higher in both 

b.  has completed one of the subjects from group 3 or group 
4 in a language that is not the same as the candidate’s 
group 1 language. "e candidate must a$ain a grade 3 or 
higher in both the group 1 language and the subject from 
group 3 or 4.

"us, if you are taking a Chinese course from Group 1 such as 
Literature or Language and Literature, you will automatically 
qualify for the Bilingual Diploma. 

A Bilingual Diploma is prestigious and can improve a student’s 
pro!le on application to university.

Students who wish to do two !rst language courses must !rst 
check with the IBDP Coordinator, his/her parents and university 
requirements for tertiary study. Students who choose to do TWO 
!rst languages should:

• exhibit a love for literature (they read frequently for 
pleasure because they enjoy it)

• possess a talent for critical analysis and ability to cra( 
persuasive literary arguments

• be  able  to  think  quickly  in  both  languages  and 
understand the subtleties and nuances of the two 
languages.
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Pastoral Guidance 
Attitude to study
"e IB is not a course purely based on academic rigor - it focuses 
on the individual as a whole and guides her or him to build on 
key skills as well as scholastic ones. "e key expectations of all 
IB students are that they are organised, focused, dedicated and 
communicative, with a desire to be challenged and pushed. "is 
builds a foundation of the skills needed to cope with higher 
education and, beyond that, the work place. 

Students are expected to come to all of their classes ready to learn. 
"ey should be focused and engaged and display a willingness to 
learn. "ey must be properly equipped. If they are not, it is quite 
likely they will be unable to participate in the lesson. Any missed 
work due to disorganisation must be caught up in the student’s 
own time. 

In order to succeed in the course, we expect students to be able 
to meet strict deadlines and to deal with a much higher workload 
than the MYP. Of course, guidance will be given in this aspect, but 
IB Diploma students are of an age where they should be becoming 
more independent in their daily lives and study. "is requires a 
degree of focus which is demanding of both their time and their 
resources.

A student may struggle or have areas of weakness which may be a 
drawback to the study of IB Diploma courses, but if they are willing 
to communicate clearly and e#ectively with their teachers and the 
advisors, asking for help and allowing themselves appropriate time 
to complete work and meet deadlines, then they will achieve  what 
is needed to succeed. 

Homework
Because of the demands of the IB and the volume of study material, 
it is essential that students keep up to date with their work at all 
times. Students should note the following:

• Homework should usually be a$empted on the day that it 
is set

• Homework should not be done late at night when a 
student will be tired or less focused

• If students have problems in completing homework and 

there is no one available who can help them, they should 
go over their notes, go online to research the topic and/or 
contact another member of their class for help

• If a student still does not understand, email the teacher 
that evening to arrange an appointment to see them the 
next day (in most cases, this will still allow them time to 
complete the homework within the deadline as it is being 
!rst a$empted on the day it is set)

• If any homework is missed, for any reason, the student is 
fully responsible for catching up and submi$ing it to the 
teacher for the next day

• Homework should not be limited to that set by the 
teachers. If a unit of work has been completed then 
students are expected to make revision notes/cards of 
condensed information (as necessary) in preparation for 
exams. In addition to this, students should be participating 
in wider reading of a range of subjects (book lists will be 
provided by teachers for each subject).

Checklist for successful study
"e a$itude that we expect from our students is highlighted above, 
but there are a series of practical steps that students can take to 
make their study successful:Key
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• Complete revision notes/summative notes a(er each unit 
of study since if you leave it until just before the deadline, 
then you will have too much work to do at once

• Keep your !les up to date both on paper and on your 
computers

• Keep your working !les up to date, so that you never come 
to a class without the correct materials (this is especially 
important at IBDP as if you do not have the correct 
materials, it is o(en not possible for you to participate in 
the class)

• If you are absent from school, you must ensure you 
contact your teacher directly for any work missed

• Keep a clear track of upcoming deadlines and a$empt 
to have !rst dra(s of work completed well before these 
deadlines. O(en, if you do not submit a !rst dra( you 
are in jeopardy of receiving valuable feedback which will 
inform your completed work 

• If you have misunderstood any part of your course, 
address it with the teacher immediately

• If you are feeling stressed and are not sure how to handle 
the workload, do not hide from it: speak to your advisor/
subject teachers and they will help you prioritise and 
balance what needs to be completed.

Dealing with stress
"e jump from MYP to DP is a big one and students will have 
far more subject content to cover as well as extra-curricular, CAS 
commitments, which all count towards their !nal course grade. 
In addition to this, students’ work is continually assessed and 
examinations and coursework take place throughout the course of 
both years. Furthermore, especially in the second year, students 
are very busy pu$ing together university applications. Being under 
this kind of pressure over an extended period of time can lead to 
stress. Unlike university, we are able to provide much needed 
support and to give students the skills needed to deal with this 
stress, something that will help them throughout life. 

If a student !nds her/himself stressed, has feelings of being unable 
to cope, being overwhelmed or overloaded, they must not su#er 
in silence. "e quickest and most e#ective way of dealing with 
stress is to communicate it to someone. Students can speak to 
parents, advisors, subject teachers and counselors in school. It is 
most important that stressful situations and feelings are addressed 

as soon as possible so that they do not grow unnecessarily and 
impede both development and wellbeing. 

Meeting deadlines
To be a successful IB Diploma student, it is necessary to be 
punctual both to classes and to school, to have an excellent 
a$endance record, and to complete work on time and to an 
appropriate standard. In all courses, students must complete 
mandatory coursework assignments. Typically this coursework 
amounts to 25% of the !nal grade for each course, although in 
some cases it may be higher or lower. "e key to doing this work 
to an acceptable standard is organisation, and the importance of 
keeping to internal deadlines cannot be stressed enough.
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Graduation Requirements  

"ere is a maximum of 7 points available for each of the  six  
required elective courses. In addition, there are 3 points available 
for the combination of TOK and the Extended Essay. "is makes 
a maximum total of 45 points. A minimum of three courses must 
be at Higher Level. In general, in order to receive the IB Diploma, 
a student will have to score at least a 4 in each subject, or 24 points 
or more in total. "e full criteria for passing the IB DP are set out 
below and students need to be aware that a score of 24 points will 
not always guarantee a pass.

Students will be considered for graduation from Keystone 
Academy if they successfully complete the requirements of 
Pathway One (IB Diploma) and/or Pathway Two (Keystone 
Diploma) as outlined on page 11. 

For information on the Keystone Diploma, see Appendix 1. 

From the May 2017 session the following failing conditions and 
associated codes for the IB Diploma are in place.

1.  CAS requirements have not been met. 
2.  Candidate’s total points are fewer than 24. 
3. An N has been given for "eory of Knowledge, Extended 

Essay or for a contributing subject. 
4.  A grade E has been awarded for one or both of "eory of 

Knowledge and the Extended Essay. 
5.  "ere is a grade 1 awarded in a subject/level. 
6.  Grade 2 has been awarded three or more times (HL or 

SL). 
7.  Grade 3 or below has been awarded four or more times 

(HL or SL). 
8.  Candidate has gained fewer than 12 points on HL subjects 

(for candidates who register for four HL subjects, the 
three highest grades count). 

9.  Candidate has gained fewer than 9 points on SL subjects 
(candidates who register for two SL subjects must gain at 
least 5 points at SL).

10. Candidate has received a penalty for academic misconduct 
from the Final Award Commi$ee.

Core Requirements
"e IB Diploma Programme consists of three core elements: 

• Creativity, Activity and Service (CAS)
• "eory of Knowledge (TOK)
• Extended Essay (EE)

"ese are not additional subjects and must be satisfactorily 
completed by every IB Diploma student. "ey are intended to act 
as an interdisciplinary link between the subject areas and enhance 
the holistic educational experience of IB students. 

"ose taking academic Pathway Two (IB Diploma Programme 
courses) are able to take these elements as subjects and receive 
certi!cation for them. To qualify for a Keystone Diploma, 
all students must participate in CAS, TOK, and the EE to an 
appropriate level of pro!ciency.
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Creativity, Activity, Service 
(CAS) 
Creativity, Activity & Service (CAS) is an integral part of the 
International Baccalaureate’s Diploma Programme as well as of 
the school’s culture. In order to obtain their Diploma, students 
must successfully complete the CAS component. At Keystone 
all students are expected to participate in CAS throughout their 
school careers. However, students studying for their Diploma are 
required to be more involved and proactive in CAS, learning to be 
much more independent in developing their own CAS programme 
rather than having teachers organise it for them. "is, in turn, 
provides an integral part of a holistic education and helps develop 
a more balanced lifestyle, something that should be lifelong.  

Keystone’s CAS vision
CAS provides students with opportunities to transform their 
classroom learning into genuine, real world experiences of growth 
and personal development. It o#ers a vital pathway to meeting 
the Keystone vision of inspiring students to realise their full 
potential as responsible, principled and respectful global citizens. 
At the core of our philosophy, we seek to develop a culture in 
which all members of the Keystone community are commi$ed to 
supporting students as they challenge themselves to grow through 
CAS, in the classroom, across the school, throughout Beijing and 
China, and in the wider world.  

What is CAS? 
Some activities are CAS, and some are not. Some activities can be 
easily placed into one of the three categories, and some cannot. 
Some examples of CAS activities are:

Creativity
• Arts (e.g. theatre, music, painting)
• Teaching (e.g. sports coaching, peer mentoring) 
• Thinking (e.g. debating, orienteering, computer 

programming)

Activity
• Sports (e.g. swimming, badminton, football, basketball)

• Outdoor pursuits (e.g. hiking, camping, kayaking)
• Other physical activities (e.g. tree planting, theatre set 

design) 
 

Service
• Volunteering (e.g. school cleanup, reading to students in a 

school for the disadvantaged, Project Roundabout)
• Helping others to do something; coaching (eg. helping 

the basketball coach; reading a book to younger children) 

Under the Diploma Programme, CAS is the ongoing participation 
in a range of organised activities involving elements of creativity, 
activity and service. Students are expected to participate equally 
in each of the three areas. Activities must challenge students, 
and as such, they should be something the student has not tried 
before. If students wish to continue with a previous activity, they 
can approach it in a di#erent way: for example, a student who has 
played basketball for 5 years might wish to try basketball coaching 
or refereeing as a way to add a new element to something familiar.

Assessment
Students are considered to have successfully completed CAS if, 
by the end of their Diploma studies, they have met the 7 learning 
outcomes set down by the IBO. "ese outcomes will be presented 
to students during the CAS programme: To begin with, it is enough 
for students to know that they need to challenge themselves in 
the three CAS areas. "e IB Coordinator, in conjunction with 
the CAS Coordinator, will ultimately decide whether a student 
has successfully met the learning outcomes and will have thereby 
satis!ed the CAS requirement of the Diploma. 
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What CAS is not 
"e following are examples of activities that do not count as CAS:

• Classes and activities that are already part of the Diploma
• Any activities where students are given !nancial or 

material rewards
• Simple, repetitive or tedious work (e.g. photocopying, 

washing dishes)
• Religious or political activities
• Passive activities (e.g. watching a movie, a$ending the 

theatre or watching sports)
• Unplanned sports (e.g. lunchtime football kick around)

It is important to remember that CAS is not about the quantity 
of activities, but instead is about the quality of experiences that 
students have.
 
The CAS process
Over the course of the Diploma, students will be expected to:

• Plan – whilst school-organised activities are acceptable 
in some cases, students need to initiate and plan their own 
activities, increasingly so in Grade 12

• Participate – students need to demonstrate active and 
ongoing involvement in their activities

• Reflect – students need to re%ect on their activities to 
help them understand what they have learned

• Record – using Managebac, students will need to record 
their progress through CAS

• Interview – students will be interviewed by their CAS 
Advisor on three occasions, with the aim of helping 
students monitor their progression.

What helps in CAS?
A$itude! Students who are negative and resent the requirements 
of CAS !nd it very di'cult to succeed. To make the most of CAS, 
students need a positive a$itude, a willingness to learn, an appetite 
for challenge and an open mind. "ese are all traits that can be 
learned through CAS. 

Theory of Knowledge 
"e interdisciplinary TOK course is designed to develop a 
coherent approach to learning that transcends and uni!es the 

academic areas and encourages appreciation of other cultural 
perspectives while asking students to consider how individual and 
shared knowledge are constructed and critically examined.

"e "eory of Knowledge course is in part intended to develop 
international-mindedness by encouraging students to re%ect 
on their own beliefs and assumptions, and to understand that 
knowledge includes a responsibility to take responsible action 
when huge shi(s such as the digital revolution, and the information 
economy are bringing changes to our world. "e extent and 
impact of the changes vary greatly in di#erent parts of the world, 
but everywhere their implications for knowledge are profound. 

Theory of Knowledge in Chinese and English
"eory of Knowledge at Keystone is unusual in that all TOK 
classes are conducted in both Chinese and English. Chinese and 
English co-teachers work together to create a unique bilingual 
TOK experience for their students. In this way, students learn 
TOK concepts and explore TOK ideas in both languages, leading 
to a much wider range of perspectives. "is supports two of the 
school’s keystones: bilingual immersion in Chinese and English, 
and promoting Chinese culture and identity in a world context.

"eory of Knowledge encourages critical thinking about 
knowledge itself, and aims to help young people make sense of 
what they encounter. Its core content focuses on questions such 
as: 

• What counts as knowledge and as a knowledge question? 
• How is knowledge constructed?
• What are its limits? 
• Who owns knowledge? 
• What is the value of knowledge? 
• What are the implications of having, or not having, 

knowledge? 
• To what extent is knowledge shared, and to what extent is 

it personal?
• How might knowledge relate to the metaphors of “maps” 

and “mental maps”?

TOK activities and discussions aim to help students discover 
and express their views on knowledge questions. "e course 
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encourages students to share ideas with others and to listen and 
learn from what others think. In this process, students’ thinking 
and their understanding of knowledge as a human construction 
are shaped, enriched and deepened. Connections may be 
made between knowledge encountered in di#erent Diploma 
Programme subjects, in CAS experiences or in Extended Essay 
research. Distinctions between di#erent kinds of knowledge may 
also be clari!ed. 

"e TOK course is central to the entire Diploma Programme 
and dedicated TOK teachers will teach the course. Each subject 
teacher will also be highlighting the relevance of TOK in his/her 
subject. 

"e course comprises 100 hours of class lessons spread over 
the two years with the majority of the course and assessments 
completed by February of the second year.

Assessment
Part 1 External assessment (10 marks)
Essay on a prescribed title (Maximum 1,600 words)
One essay on a title chosen from a list of SIX titles prescribed by 
the IBO [for each examination session] in the second year of the 
course, as well as one planning document, using the relevant IB 
form.

Part 2 Internal assessment
Exhibition
"e TOK exhibition 
"e exhibition is an opportunity for students to showcase their 
understanding of TOK. Students will create an exhibition of 3 
objects that show how TOK manifests in the real world. "ese will 
be framed by prompts such as: 

• Are some types of knowledge more useful than others? 
• What counts as good evidence for a claim? 
• Are some types of knowledge less open to interpretation 

than others? 
• How can we know that current knowledge is an 

improvement upon past knowledge? 
• Does some knowledge belong only to particular 

communities of knowers? 

Core theme:
Knowledge 
and the 
Knower

Optional 
themes
(pick 2)

Areas of 
Knowledge

Me as a knower and a thinker
What shapes my perspective?
Where do our values come from?
How can we navigate the world?
How can we tell when we are being 
manipulated?

•  Knowledge and technology
•  Knowledge and language
•  Knowledge and indigenous societies
•  Knowledge and politics
•  Knowledge and religion

•  History
•  "e Human Sciences
•  "e Natural Sciences
•  Mathematics
•  "e Arts

• What constraints should there be on the pursuit of 
knowledge? 

TOK Curriculum Model
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Extended Essay
"e extended essay, a component of the DP core, is a compulsory, 
externally assessed piece of independent research, presented 
as a formal piece of academic writing. It is an in-depth study of 
a focused topic, undertaken either through a subject-focused 
approach, or an interdisciplinary approach combining two DP 
subjects. 

Students choose from the list of available Diploma Programme 
subjects for the examination session in question. For those taking 
the diploma this is normally one of the student’s six selected 
subjects, or two in the case of the interdisciplinary pathway. 
Students can also choose a topic in which they have some 
background knowledge. 

"e EE is intended to promote academic research and writing 
skills. It gives students the opportunity to engage in personal 
research on their own choice of topic, under the guidance of an 
EE supervisor (an appropriately quali!ed member of sta# within 
Keystone). Students produce a signi!cant piece of appropriately 
presented and structured writing, in which their ideas and !ndings 
are communicated in a coherent, reasoned manner that is suitable 
for the chosen subject(s). 

"e extended essay aims are to enable students to: 
• experience the excitement of intellectual exploration. 
• engage in student-led academic research on a topic of 

personal interest. 
• develop skills in research, thinking, self-management, and 

communication. 
• re%ect on the learning experience of producing an 

extended essay.
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Overview	of	the	extended	essay	process:	

The Research process: 
The research process involves the following steps, though the order may unfold differently for 
different students. 

• Choose a broad topic then refine and focus it. 
• Decide the appropriate pathway: interdisciplinary or subject-focused. 
• Choose the approved DP subject(s). 
• Undertake some preparatory reading. 
• Form a well-focused research question. 
• Plan the research and writing process. 
• Plan a structure for the essay. This may change as the research develops. 
• Carry out the research. 
	
 
The required elements of the final submission are as follows. 

• Title page 
• Contents page 
• Introduction 
• Body of the essay 
• Conclusion 
• References and bibliography 
 
The	upper	limit	of	4,000	words	includes	the	introduction,	body,	conclusion	and	any	
quotations.	
Reflection is the process by which students recapture their experience and think about its 
impact on them as learners. This includes how they envisage applying what they have learned 
to other circumstances, including future studies, career, or life in general. To assist students 
with this, there are three mandatory, formal reflection sessions with the supervisor. 
The reflection sessions also give students the opportunity to:  

• reflect on their engagement with the research process 
• consider the effectiveness of their choices 
• re-examine their ideas and decide whether changes are needed. 
 
The final reflection session is the viva voce, a short interview (10–15 minutes) between the 
student and the supervisor. The viva voce serves to check academic integrity, reflect on 
successes and difficulties, and think about what has been learned. 
Reflective thinking is recorded as a 500-word reflective statement. The student writes the 
statement at the end of the extended essay process and includes it in the Reflection and 
Progress Form (RPF). 
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Assessment	at	a	glance		
Assessment	Criteria		 Guiding	Question	
Framework for the 
essay  
	

Do the research question, research methods, and structural 
conventions followed provide an effective framework for the 
essay?  

Knowledge and 
understanding  
 

Does the student demonstrate knowledge and understanding of 
the subject matter being used in their research? 

Analysis and line of 
argument  
 

Does the student analyse the information presented in the essay 
and produce a line of argument? 

Discussion and 
evaluation  
 

Does the student discuss the findings and evaluate the essay?  

Reflection  
 

Does the student evaluate the effect of the extended essay 
learning experience on them as a learner?  

	
The Extended Essay is externally examined. Marks are awarded against a set of published 
criteria (both general and subject specific). The final Extended Essay grade and the final 
TOK grade are entered into the Diploma Points Matrix to award a maximum of 3 extra 
points to be added to a student’s Diploma scores. Candidates not submitting at least 
satisfactory work in either area will fail the Diploma. 
 

The diploma points matrix 

	

Assessment	at	a	glance		
Assessment	Criteria		 Guiding	Question	
Framework for the 
essay  
	

Do the research question, research methods, and structural 
conventions followed provide an effective framework for the 
essay?  

Knowledge and 
understanding  
 

Does the student demonstrate knowledge and understanding of 
the subject matter being used in their research? 

Analysis and line of 
argument  
 

Does the student analyse the information presented in the essay 
and produce a line of argument? 

Discussion and 
evaluation  
 

Does the student discuss the findings and evaluate the essay?  

Reflection  
 

Does the student evaluate the effect of the extended essay 
learning experience on them as a learner?  

	
The Extended Essay is externally examined. Marks are awarded against a set of published 
criteria (both general and subject specific). The final Extended Essay grade and the final 
TOK grade are entered into the Diploma Points Matrix to award a maximum of 3 extra 
points to be added to a student’s Diploma scores. Candidates not submitting at least 
satisfactory work in either area will fail the Diploma. 
 

The diploma points matrix 

	

"e Extended Essay is externally examined. Marks are awarded 
against a set of published criteria (both general and subject 
speci!c). "e !nal Extended Essay grade and the !nal TOK grade 
are entered into the Diploma Points Matrix to award a maximum 

of 3 extra points to be added to a student’s Diploma scores. 
Candidates not submi$ing at least satisfactory work in either area 
will fail the Diploma.
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Group Studies in Language 
and Literature
-Language A 1
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The Nature of Group 1 Courses
All students must study a Group 1 course. Your choice of 
Group 1 subject should be based on your !rst or best language 
in an academic context. It should be the language you are most 
con!dent using for writing essays, oral presentations and reading 
literary texts. 

All Group 1 courses contain a high degree of literature and, as 
such, require close analytical reading. "ese courses are designed 
to develop your critical faculty, language competence, and 
communication skills. All courses are available at Higher and 
Standard Levels. 

Language A: Chinese or English Language 
& Literature 
---------------------------------------------------------------------
Introduction 
"e Language A: Chinese or English Language and Literature 
course develops skills of textual analysis. Texts are analysed for 
their form and how their meaning is a#ected by reading practices 
that are culturally de!ned. Students will explore the ways in which 
language is used to construct meaning in a range of contexts both 
literary and non-literary. Students will engage in both wri$en and 
oral literary analysis based on familiar and unfamiliar texts. Texts 
are chosen from a variety of sources, genre and media including 
works in translation. "is course will foster student ability to use 
various modes of writing appropriate to purpose and audience, 
organize a logical and sustained argument, and use sophisticated 
language with coherence, precision and clarity.

Aims & Objectives 

"e aims of studies in Group 1 language and literature are to

1. Engage with a range of texts in a variety of media and 
modes, from di#erent periods, styles, genres and cultures

2. Develop skills in listening, speaking, reading, writing, 
viewing, presenting and performing 

3. Develop skills in analysis, interpretation and evaluation 
4. Develop sensitivity to the formal and aesthetic qualities of 

texts 
5. Develop an understanding of the relationships between 

studies in language and literature and other areas of 
knowledge 

6. Understand a variety of perspectives and cultural contexts 
in order to engage with local and global issues 

7. Communicate and collaborate in a con!dent and creative 
way 

8. Foster a lifelong appreciation and enjoyment of language 
and literature. 

Syllabus Details 
Parts of the course 

"e parts of the studies in language and literature courses allow 
students to explore di#erent aspects of language and literature. 

• Readers, writers and texts aim to introduce students 
to the notion and purpose of literature and the ways in 
which texts can be read, interpreted and responded to

• Time and space draws a$ention to the fact that texts are 
not isolated entities, but are connected to space and time
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• Intertextuality: connecting texts focuses on the 
connections between and among diverse texts, traditions, 
creators and ideas. 

Each part of the course is accompanied by six questions, linked to 
the course concepts, that provide a guide to the learning in each 
part of the course. 

Readers, writers and texts
• Why and how do we study language and literature? 
• How are we a#ected by texts in various ways? 
• In what ways is meaning discovered, constructed and 

expressed? 
• How does language use vary amongst text types? 
• How does the structure or style of a text a#ect meaning? 
• How do texts both o#er insights and challenges? 

Time and space 
• How important is cultural context to the production and 

reception of a text? 
• How do we approach texts from di#erent times and 

cultures to our own? 
• To what extent do texts o#er insight into another culture? 
• How does the meaning and impact of a work change over 

time? 

• How do texts engage with local and global issues? 
• How does language represent social distinctions and 

identities? 

Intertextuality: connecting texts 
• How do texts adhere to and deviate from conventions 

associated with genre or text type? 
• How do conventions evolve over time? 
• In what ways can diverse texts share points of similarity? 
• How valid is the notion of a ‘classic’ work? 
• How can texts o#er multiple perspectives of a single issue, 

topic of theme? 
• In what ways can comparison and interpretation be 

transformative? 
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Assessment Details

Higher Level Standard Level

External assessment (4 hours)   80%

Paper 1: Guided textual analysis (2 hours 15 minutes)   
     35%
"e paper consists of two non-literary passages, from 
two di#erent text types, each accompanied by a question. 
Students write an analysis of each of the passages. (40 
marks)

Paper 2: Comparative essay (1 hour 45 minutes)
     25%
"e paper consists of four general questions. In response to 
one question students write a comparative essay based on 
two literary works studied in the course. (30 marks)

HL essay     20%
Students submit an essay on one non-literary body of work, 
or a literary work studied during the course. (20 marks)
"e essay must be 1,200-1,500 words in length.

Internal assessment: Individual oral (15 minutes)  
     20% 

"is component consists of an individual oral which is 
internally assessed by the teacher and externally moderated by 
the IB at the end of the course.

External assessment (3 hours)   70%

Paper 1: Guided textual analysis (1 hour 15 minutes)   
     35%
"e paper consists of two non-literary passages, from 
two di#erent text types, each accompanied by a question. 
Students choose one passage and write an analysis of it. (20 
marks)

Paper 2: Comparative essay (1 hour 45 minutes) 
     35%
"e paper consists of four general questions. In response to 
one question students write a comparative essay based on 
two literary works studied in the course. (30 marks)

Internal assessment: Individual oral (15 minutes)  
     30%

"is component consists of an individual oral which is 
internally assessed by the teacher and externally moderated 
by the IB at the end of the course.
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Language A: Chinese Literature
---------------------------------------------------
Introduction
Students will focus exclusively on literary texts, adopting a variety 
of approaches to textual criticism. Students explore the nature of 
literature, the aesthetic function of literary language and textuality, 
and the relationship between literature and the world.

Aims & Objectives
"e aims of studies in Chinese literature are to:

1. engage with a range of texts, in a variety of media and 
forms, from di#erent periods, styles, and cultures

2. develop skills in listening, speaking, reading, writing, 
viewing, presenting and performing

3. develop skills in interpretation, analysis and evaluation
4. develop sensitivity to the formal and aesthetic qualities 

of texts and an appreciation of how they contribute to 
diverse responses and open up multiple meanings

5. develop an understanding of relationships between 
texts and a variety of perspectives, cultural contexts, and 
local and global issues, and an appreciation of how they 
contribute to diverse responses and open up multiple 
meanings

6. develop an understanding of the relationships between 
studies in language and literature and other disciplines

7. communicate and collaborate in a con!dent and creative 
way

8. foster a lifelong interest in and enjoyment of language and 
literature.

---------------------------------------------------
Readers, Writers, and Texts
"e area of exploration of readers, writers and texts aims to 
introduce students to the skills and approaches required to closely 
examine literary texts as well as to introduce metacognitive 
awareness of the nature of the discipline by considering the 
following guiding conceptual questions.

• Why and how do we study literature?
• How are we a#ected by literary texts in various ways?
• In what ways is meaning constructed, negotiated, 

expressed and interpreted?

• How does language use vary among literary forms?
• How does the structure or style of a literary text a#ect 

meaning?
• How do literary texts o#er insights and challenges?

Time and Space
Time and space aims to broaden student understanding of the 
open, plural, or cosmopolitan nature of literary texts by considering 
the following guiding conceptual questions.

• How important is cultural or historical context to the 
production and reception of a literary text?

• How do we approach literary texts from di#erent times 
and cultures to our own?

• To what extent do literary texts o#er insight into another 
culture?

• How does the meaning and impact of a literary text 
change over time?

• How do literary texts re%ect, represent or form a part of 
cultural practices?

• How does language represent social distinctions and 
identities?

Intertextuality
"is area of exploration aims to give students a sense of the ways 
in which literary texts exist in a system of relationships with other 
literary texts past and present. Students will further engage with 
literary traditions and new directions by considering the following 
guiding conceptual questions.

• How do literary texts adhere to and deviate from 
conventions associated with literary forms?

• How do conventions and systems of reference evolve over 
time?

• In what ways can diverse literary texts share points of 
similarity?

• How valid is the notion of a “classic” literary text?
• How can literary texts o#er multiple perspectives of a 

single issue, topic or theme?
• In what ways can comparison and interpretation be 

transformative?
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Assessment Details

Higher Level Standard Level

External Assessment (4 hours)  80%

Paper 1: Guided Literary Analysis   35%
(2 hours 15 minutes) (40 marks)

"e paper consists of two literary passages, from two 
di#erent literary forms, each accompanied by a question. 
Students write an analysis of each of the passages.

Paper 2: Comparative Essay   25%
(1 hour 45 minutes) (30 marks)

"e paper consists of four general questions. In response to 
one question, students write a comparative essay based on 
two works studied in the course.

Higher Level Essay:   20%
(1,200–1,500 words) (20 marks)

Students submit an essay on one work studied during the 
course.

Internal Assessment (15 minutes)   
     20% 

Individual Oral: (15 Minutes) (40 Marks) 20%

"is component consists of an individual oral that is 
internally assessed by the teacher and externally moderated 
by the IB at the end of the course.

External Assessment (3 hours)   70%

Paper 1: Guided Literary Analysis   35%
(1 hour 15 minutes) (20 marks)

"e paper consists of two passages from two di#erent 
literary forms, each accompanied by a question. Students 
choose one passage and write an analysis of it.

Paper 2: Comparative Essay   35%
(1 hour 45 minutes) (30 marks)

"e paper consists of four general questions. In response to 
one question, students write a comparative essay based on 
two works studied in the course.

Internal Assessment (15 minutes)   
     30%

Individual Oral: (15 Minutes) (40 Marks) 30%
"is component consists of an individual oral that is 
internally assessed by the teacher and externally moderated 
by the IB at the end of the course.
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Group Language Acquisition
-Language B / Language ab initio (Man-
darin)2
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The Nature of Group 2 Courses
Learning a language acquisition course engages the mind and 
broadens a person’s perspective on the world around them. 
Being able to think, decode, translate and express yourself in 
two languages has become an increasingly sought a(er, almost 
essential,  requirement in this globally interconnected world we 
live in. Furthermore, another language deepens awareness and 
understanding of other cultures and helps us be$er appreciate 
the exciting diversity of humanity in all its colors and %avours. A 
keystone of the IB Diploma Programme, which di#erentiates itself 
from many other educational programmes, is its insistence that 
all students successfully complete a language acquisition course. 
"is is in keeping with the IBO Mission statement as well as the 
mission of Keystone Academy. 

Language B is a language acquisition course for students who 
have had previous experience of learning the language and have 
a$ained a relatively high degree of %uency and literacy and wish to 
pursue this further. 

Students may study two di#erent languages in Group 1, or one 
language in Group 1 and one in Group 2. "e !rst choice leads 
automatically to a Bilingual Diploma. 

Language B: Chinese or English B  
---------------------------------------------------------------------
Introduction 
Chinese or English B is an additional language-learning course 
designed for students with some previous learning of Chinese or 
English. It may be studied at either SL or HL. "e main focus of 
the course is on language acquisition and development of language 
skills. "ese language skills should be developed through the study 
and use of a range of wri$en and spoken material. Such material 
will extend from everyday oral exchanges to literary texts, and 
should be related to the culture(s) concerned. "e material should 
be chosen to enable students to develop mastery of language skills 
and intercultural understanding. It should not be intended solely 
for the study of speci!c subject ma$er or content.

Aims  
1. Develop international-mindedness through the study 

of languages, cultures, and ideas and issues of global 
signi!cance

2. Enable the students to communicate in the language they 
have studied in a range of contexts and for a variety of 
purposes

3. Encourage, through the study of texts and through social 
interaction, an awareness and appreciation of a variety of 
perspectives of people from diverse cultures

4. Develop students’ understanding of the relationship 
between the languages and cultures with which they are 
familiar

5. Develop students’ awareness of the importance of 
language in relation to other areas of knowledge

6. Provide students with a basis for further study, work and 
leisure through the use of an additional language

7. Provide students, through language learning and the 
process of inquiry, with opportunities for intellectual 
engagement and the development of critical and creative 
thinking skills

Assessment Objectives
1. Communicate clearly and e#ective in a range of contexts 

and for a variety of purposes 
2. Understand and use language appropriate to a range of 

interpersonal and/or intercultural contexts and audiences
3. Understand and use language to express and respond to a 

range of ideas with %uency and accuracy
4. Identify, organize and present ideas on a range of topics
5. Understand, analyse and re%ect upon a range of wri$en, 

audio, visual and audio-visual texts
6. Understand and use works of literature wri$en in the 

target language of study (HL only)
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Syllabus Details
"emes
Language acquisition programmes will be delivered through the use 
of !ve prescribed themes, which are related to the global contexts 
used in the Middle Years Programme, in order to enhance the learning 
continuum in the IB programmes.

"e prescribed themes are as the following:
• Identities
• Experiences
• Human ingenuity
• Social organization
• Sharing the planet

Both SL and HL will be using these themes in order to structure the 
course.

Literature: HL only
Two literary works to be selected to study and receptive skills to be 
assessed through the inclusion of one literary extract in assessment 2/
paper 2. 

Concepts
"e study of language requires careful a$ention to forms, structures, 
functions and conceptual understandings of the language. 

"e conceptual understandings are:
• Audience: Students understand that language should 

be appropriate for the person(s) with whom one is 
communicating

• Context: Students understand that language should be 
appropriate to the situation in which one is communicating

• Purpose: Students understand that language should be 
appropriate to achieve a desired intention, goal or result 
when communicating

• Meaning: Students understand that language is used in a 
range of ways to communicate a message

• Variation: Students understand that di#erences exist 
within a given language, and that speakers of a given 
language are generally able to understand each other. 

Texts
"e study of text types develop students’ receptive, productive 

and interactive skills, texts have been divided into three categories 
according to their communicative functions and include, but are not 
limited to, those indicated in the table below:

Personal texts Professional 
texts

Mass media 
texts

Blog
Diary
Email
Invitation
List
Personal le$er
Postcard
Social media  
posting/ 
chat room
Text message
Timetable

Blog
Brochure
Catalogue
Email
Essay
Formal le$er
Interview
Invitation
Literature
Maps/diagrams
Menu
Online forum
Personal statement/
CV
Proposal
Questionnaire
Recipe
Supporting le$er
Report
Set of instructions/
guidelines
Survey
timetable

Article (newspaper, 
magazine)
Blog
Brochure
Film
Flyer
Interview
Lea%et
Literature
News report
Newsle$er
Opinion column/
editorial
Pamphlet
Podcast
Poster
Public commentary 
(editorial/readers’ 
le$ers)
Radio program
Review
Social media posting
Speech
Travel guide
TV/drama/music
Web page
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Assessment Details

Higher Level Standard Level

External Assessment                       75%
Assessment 1/Paper 1: Writing - 1h30m (25%) 
Assessment 2/Paper 2:  Receptive skills – listening and reading 
(separate sections)
Listening comprehension – 1 hr
Reading comprehension – 1 hr
(50%)

Internal Assessment                        25%
Individual oral

12 – 15 minutes + 20 minutes of preparation

External Assessment                       75%
Assessment 1/Paper 1: Writing - 1h15m (25%) 
Assessment 2/Paper 2:  Receptive skills – listening and 
reading (separate sections) 
Listening comprehension – 45 m  
Reading comprehension – 1 hr  
(50%)

Internal Assessment                        25%
Individual oral

12 – 15 minutes + 20 minutes of preparation
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Language ab initio: Mandarin  
---------------------------------------------------------------------
Introduction 
Mandarin ab initio Course is a language learning course for 
beginners, designed to be followed over two years by students who 
have no or li$le previous experience of learning Mandarin. "e 
main focus of the course is on the acquisition of language required 
for purposes and situations usual in everyday social interaction. It 
provides the students with opportunities to practise and explore 
the language as well as to develop intercultural understanding. 
"rough the development of receptive, productive and interactive 
skills, students should be able to respond and interact appropriately 
in a de!ned range of everyday situations. Mandarin ab initio 
courses are only available at standard level. 

Aims  
1. Develop international-mindedness through the study 

of languages, cultures, and ideas and issues of global 
signi!cance

2. Enable the students to communicate in the language they 
have studied in a range of contexts and for a variety of 
purposes

3. Encourage, through the study of texts and through social 
interaction, an awareness and appreciation of a variety of 
perspectives of people from diverse cultures

4. Develop students’ understanding of the relationship 
between the languages and cultures with which they are 
familiar

5. Develop students’ awareness of the importance of 
language in relation to other areas of knowledge

6. Provide students with a basis for further study, work and 
leisure through the use of an additional language

7. Provide students, through language learning and the 
process of inquiry, with opportunities for intellectual 
engagement and the development of critical and creative 
thinking skills

Assessment Objectives
1. Communicate clearly and e#ective in a range of contexts 

and for a variety of purposes. 
2. Understand and use language appropriate to a range of 

interpersonal and/or intercultural contexts and audiences
3. Understand and use language to express and respond to a 

range of ideas with %uency and accuracy
4. Identify, organize and present ideas on a range of topics
5. Understand, analyse and re%ect upon a range of wri$en, 

audio, visual and audio-visual texts

Syllabus Details
"emes
Language ab initio programmes will be delivered through the use 
of !ve prescribed themes, which are related to the global contexts 
used in the Middle Years Programme, in order to enhance the 
learning continuum in the IB programmes.

"e prescribed themes are as the following:
• Identities
• Experiences
• Human ingenuity
• Social organization
• Sharing the planet

Topics
At language ab initio level, the !ve prescribed themes will be 
divided into four required topics:
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Identities Experiences Human Ingenuity Social organization Sharing the Planet

Personal attributes

Personal 
relationships

Eating and 
drinking

Physical wellbeing

Daily routine

Leisure

Holidays and 
tourism

Festivals and 
celebrations

Transport

Entertainment

Media

Technology

Neighbourhood

Education

The workplace

Social issues

Climate

Physical geography

Environment

Global issues

Assessment Details

ab initio

External Assessment                       75%
Assessment 1/Paper 1: Writing - 1h (25%) 
Assessment 2/Paper 2:  Receptive skills – listening and 
reading (separate sections)
Listening comprehension – 45 min
Reading comprehension – 1 hr
(50%)

Internal Assessment                        25%
Individual oral

7 – 10 minutes + 15 minutes of preparation
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Group Individuals and Societies
3
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The Nature of Group 3 courses
Group 3 subjects equip students with the skills of analysis, 
evaluation and critical thinking. "ey also develop a student’s 
ability to present their conclusions in a logical and clear manner 
in both wri$en and oral situations. All courses are designed to be 
international in character, drawing on examples from around the 
world.

Keystone Academy students will have gained prerequisite skills 
in their MYP Economics and 20th Century World History 
courses and should be able to analyse information critically and 
draw conclusions from a wide variety of sources. Good essay 
writing skills and the ability to do extensive academic research are 
bene!cial. 

Business Management 
---------------------------------------------------------------------
Introduction
"e Business Management course in Group 3 is a dynamic course 
providing students with knowledge of the role of businesses, how 
they operate, and how they are distinct as organizations in society. 
Students learn how businesses operate as pro!t-makers and risk-
takers that operate in a competitive environment. Economics 

studies the problem of scarcity and resource allocations while 
Business Management studies business functions, management 
processes and decision making in contemporary contexts of 
strategic uncertainty. Students will consider business decisions 
such as how to allocate resources so they are used e'ciently and 
sustainably within a business organization. "ey will consider 
models by which these decisions are made and the impact these 
decisions could have on stakeholders and the community. Speci!c 
business functions such as managing human resources, !nancing 
and accounting, marketing and operations will be studied within 
a broader conceptual framework that takes a global perspective on 
how businesses operate. "ese concepts must be understood and 
must be constantly reconsidered by all businesses; they include 
innovation and change, the culture in which they produce and from 
whom they produce, the ethics of production and management, 
trends and issues surrounding globalization of markets, and 
strategies for management in all of these areas. Students will 
learn that businesses need to be pro!t seekers in order to keep 
operating, but they will also learn that model businesses re%ect 
corporate social responsibility in their vision, and thus remain 
both sustainable and valued in the global community.
Aims of the course:
"e aims of the business management course at SL and HL are to 
enable students to: Key
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1. develop as con!dent, creative and compassionate 
business leaders, entrepreneurs, social entrepreneurs and 
as change agents 

2. foster an informed understanding of ethical and 
sustainable business practices 

3. explore the connections between individuals, businesses 
and society 

4. engage with decision-making as a process and a skill. 

Objectives:
AO1: Knowledge and understanding 
Demonstrate knowledge and understanding of: 

• business management tools and theories 
• course topics and concepts 
• business problems, issues and decisions 
• HL extension topics (HL only). 

AO2: Application and analysis 
Apply and analyse: 

• business management tools and theories 
• course topics and concepts 
• business problems, issues and decisions 
• business decisions and issues through the selection and 

use of appropriate data 
• HL extension topics (HL only). 

AO3: Synthesis and evaluation 
Synthesize and evaluate: 

• business management tools and theories 
• course topics and concepts 
• business problems, issues and decisions 
• stakeholder interests to reach informed business decisions 
• recommendations for competing future strategic options 

(HL only) 
• HL extension topics (HL only). 

AO4: Use and application of appropriate skills 
• Select and apply relevant business management tools, 

theories and concepts to support research into a business 
issue or problem. 

• Select, interpret and analyse business materials from a 
range of primary and secondary sources. 

• Create well-structured materials using business 
management terminology. 

• Communicate analysis, evaluation and conclusions of 
research e#ectively. 

Syllabus Outline:
Unit 1: Introduction to business management 

1.1 What is a business?
1.2  Types of business entities

Figure: A visualization of the Business management curriculum 
model.

1.3  Business objectives
1.4  Stakeholders
1.5  Growth and evolution
1.6  Multinational companies (MNCs) 

Unit 2: Human resource management  
2.1  Introduction to human resource management 
2.2  Organizational structure
2.3  Leadership and management
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2.4  Motivation and demotivation 
2.5  Organizational (corporate) culture (HL only) 
2.6  Communication
2.7  Industrial/employee relations (HL only) 

Unit 3: Finance and accounts  
3.1  Introduction to !nance 
3.2  Sources of !nance
3.3  Costs and revenues
3.4  Final accounts 
3.5  Pro!tability and liquidity ratio analysis 
3.6  Debt/equity ratio analysis (HL only) 
3.7  Cash %ow
3.8  Investment appraisal 
3.9  Budgets (HL only) 

Unit 4: Marketing  
4.1  Introduction to marketing 
4.2  Marketing planning
4.3  Sales forecasting (HL only) 

4.4  Market research 
4.5  "e seven Ps of the marketing mix 
4.6  International marketing (HL only) 

Unit 5: Operations management  
5.1  Introduction to operations management 
5.2  Operations methods
5.3  Lean production and quality management (HL only)
5.4  Location
5.5  Break-even analysis
5.6  Production planning (HL only)
5.7  Crisis management and contingency planning (HL only) 
5.8  Research and development (HL only)
5.9  Management information systems (HL only) 

6.  Business management toolkit 
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Assessment Details

Higher Level Standard Level

External assessment (4 hours and 30 minutes) 80% 

Paper 1 (1 hour and 30 minutes) 25% 

Based on a pre-released statement that speci!es the context and background 
for the unseen case study. 

Assessment objectives: AO1, AO2, AO3, AO4 (30 marks) 

Section A - Syllabus content: Units 1–5 excluding HL extension topics
Students answer all structured questions in this section based on the case 
study (20 marks) 
Section B - Syllabus content: Units 1–5 excluding HL extension topics 
Students answer one out of two extended response questions based on the 
case study (10 marks) 

Paper 2 (1 hour and 45 minutes)  30%

Based on the unseen stimulus material with a quantitative focus 

Assessment objectives: AO1, AO2, AO3, AO4 (50 marks) 

Section A - Syllabus content: Units 1–5 including HL extension topics 
Students answer all structured questions in this section based on the 
unseen stimulus material (30 marks) 
Section B - Syllabus content: Units 1–5 including HL extension topics 
Students answer one out of two questions comprised of some structured 
questions and an extended response question based on the unseen 
stimulus material (20 marks) 

Paper 3 (1 hour and 15 minutes) 25%

Based on unseen stimulus material about a social enterprise
Syllabus content: Unit 1–5 including HL extension topics
Assessment objectives: AO1, AO2, AO3, AO4 (25 marks)
Students answer one compulsory question based on the unseen stimulus 
material (25 marks) 

Internal assessment (20 hours) 20%

"is component is internally assessed by the teacher and externally 
moderated by the IB at the end of the course. 

Business research project 

Students produce a research project about a real business issue or problem 
facing a particular organization using a conceptual lens. Maximum 1800 
words. (25 marks)

External assessment (3 hours) 70% 

Paper 1: (1 hour and 30 minutes) 35 %

Based on a pre-released statement that speci!es the context and 
background for the unseen case study. 

Assessment objectives: AO1, AO2, AO3, AO4 (30 marks) 

Section A - Syllabus content: Units 1–5 excluding HL extension topics
Students answer all structured questions in this section based on the case 
study (20 marks) 
Section B - Syllabus content: Units 1–5 excluding HL extension topics
Students answer one out of two extended response questions based on the 
case study (10 marks) 

Paper 2: (1 hour and 30 minutes) 35%

Based on unseen stimulus material with a quantitative focus 

Assessment objectives: AO1, AO2, AO3, AO4 (40 marks) 

Section A - Syllabus content: Units 1–5 excluding HL extension topics. 
Students answer all structured questions in this section based on the 
unseen stimulus material. (20 marks) 
Section B - Syllabus content: Units 1–5 excluding HL extension topics 
Students answer one out of two questions comprised of some structured 
questions and an extended response question based on the unseen 
stimulus material. (20 marks) 

Internal assessment (20 hours) 30%

"is component is internally assessed by the teacher and externally 
moderated by the IB at the end of the course. 

Business research project 

Students produce a research project about a real business issue or problem 
facing a particular organization using a conceptual lens. Maximum 1800 
words. (25 marks)
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Economics 
---------------------------------------------------------------------
Economics aims
"e aims of the economics course at SL and HL are to enable 
students to:

•  develop a critical understanding of a range of economic 
theories, models, ideas and tools in the areas of 
microeconomics, macroeconomics and the global 
economy

•  apply economic theories, models, ideas and tools and 
analyze economic data to understand and engage 
with real-world economic issues and problems facing 
individuals and societies

•  develop a conceptual understanding of individuals’ and 
societies’ economic choices, interactions, challenges and 
consequences of economic decision-making.

Syllabus component 

Unit 1: Introduction to economics
1.1  What is economics?
1.2  How do economists approach the world?

Unit 2: Microeconomics
2.1  Demand (includes HL only sub-topics)
2.2  Supply (includes HL only sub-topics)
2.3  Competitive market equilibrium
2.4  Critique of the maximizing behavior of consumers and 

producers
2.5  Elasticity of demand (includes HL only sub-topics)
2.6  Elasticity of supply (includes HL only sub-topics)
2.7  Role of government in microeconomics (includes HL 

only calculation)
2.8  Market failure&externalities and common pool or 

common access resources (includes HL only calculation)
2.9  Market failure&public goods
2.10  Market failure&asymmetric information (HL only)
2.11  Market failure&market power (HL only)
2.12  "e market’s inability to achieve equity (HL only)

Unit 3: Macroeconomics

3.1 Measuring economic activity and illustrating its variations
3.2  Variations in economic activity&aggregate demand and 

aggregate supply
3.3 Macroeconomic objectives (includes HL only 

calculation)
3.4  Economics of inequality and poverty (includes HL only 

calculation)
3.5 Demand management (demand side policies)&

monetary policy (includes HL only sub-topics)
3.6  Demand management&!scal policy (includes HL only 

sub-topics)
3.7  Supply-side policies

Unit 4: The global economy
4.1  Bene!ts of international trade (includes HL only 

subtopics and calculation)
4.2 Types of trade protection (includes HL only calculations)
4.3  Arguments for and against trade control/protection
4.4  Economic integration
4.5  Exchange rates (includes HL only sub-topic)
4.6  Balance of payments (includes HL only sub-topics)
4.7  Sustainable development (includes HL only sub-topic)
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Standard Level Assessment

History 
---------------------------------------------------------------------
I. Course description and aims  
DP history is a dynamic, evidence-based, interpretative discipline 
that engages with the past. 

"e overarching emphasis of the DP history course is on teaching 
students to think historically. "is means engaging students in 
di#erent forms of historical inquiry. "e course allows students 
to explore the past through a variety of contexts, concepts, 
content and skills. In this interpretative discipline, students will 

engage with diverse perspectives and evidence to reach their own 
judgements. 

"e DP history course is a world history course, grounded in a 
variety of global, regional and national themes, and allowing for a 
mixture of comparative, thematic and in-depth studies. It provides 
a balance of structure and %exibility, enabling the course to be 
implemented in a wide range of contexts. 

History is both an academic discipline and a part of the everyday, 
lived experience of all students. History informs identity, culture, 

Assessment Component Assessment Component 

External assessment (3 hours)                      
Paper 1 (1 hour and 15 minutes) 
An extended response paper (25 marks) 
Students answer one question from a choice of three (25 marks) 

Paper 2 (1 hour and 45 minutes) 
A data response paper (40 marks) 
Students answer one question from a choice of two (40 marks) 

Internal Assessment (20 teaching hours) 
Internally assessed by teacher and externally moderated by the 
IB

Students produce a portfolio of three commentaries, based 
on di#erent units of the syllabus (excluding intro. Unit) and 
on published extracts from the media. Each of the three 
commentaries should use a di#erent key concept as a lens 
through which to analyze the published extracts

Maximum 800 words for each commentary (45 marks) 

External assessment (3 hours)                       
Paper 1 (1 hour and 15 minutes)  
An extended response paper (25 marks) 
Students answer one question from a choice of three (25 marks) 

Paper 2 (1 hour and 45 minutes) 
A data response paper (40 marks) 
Students answer one question from a choice of two (40 marks) 

Paper 3 (1 hour and 45 minutes) 
A policy paper (60 marks) 
Students answer two compulsory questions (30 marks each) 
 

Internal Assessment (20 teaching hours)  
Internally assessed by teacher and externally moderated by the 
IB

Students produce a portfolio of three commentaries, based 
on di#erent units of the syllabus (excluding intro. Unit) and 
on published extracts from the media. Each of the three 
commentaries should use a di#erent key concept as a lens 
through which to analyze the published extracts

Maximum 800 words for each commentary (45 marks) 

70%
30%

40%

30%

70%
30%

40%

30%

Higher Level Assessment
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society, politics, and the relationships between individuals and 
communities. "rough the course, students will develop an 
understanding and appreciation of history in all these dimensions. 

All individuals and societies subjects help young people develop a 
connection to our shared planet, exploring how to live sustainably 
and promoting the well-being of all people in our pursuit of a more 
peaceful world. 

"e aims of all the individuals and societies subjects are to equip 
students to: 

explore and critically engage with multiple perspectives and ways 
of thinking 

investigate and evaluate the interactions between individuals and 
societies 

think and act as informed and principled individuals in societies 

understand and value the variety and diversity of the human 
experience across time and place.

In the DP history course, students will: 

• inquire into the past through historical contexts, concepts, 
content and skills 

• investigate historical events, issues and topics 
• explore and evaluate diverse historical perspectives and 

arguments 
• examine diverse historical identities and experiences. 

II. Curriculum model overview
"e curriculum model integrates contexts, concepts, content and 
skills through historical inquiry (!gure 1).
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At the centre of the curriculum model is historical inquiry. 
Historical inquiry should be understood as an active, student-
centred process of constructing meaning about the past. Students 
are invited not simply to “study history”, but to “do history”. 

All the parts of the curriculum model are interconnected, both with 
each other and with historical inquiry. "ese parts are as follows. 

Contexts situate content in di#erent ways. "e history course uses 
four inquiry contexts to sca#old the course content, enabling the 
study of diverse topics in di#erent ways. "ese include the focused 
study, thematic study, regional study and historical investigation.

Concepts focus historical inquiry with powerful, pervasive and 
debatable ideas. "e history course has four speci!ed historical 
concepts: cause and consequence, continuity and change, 
perspectives, and signi!cance. 

Content informs historical inquiry with detail and examples. 
Teachers and students can choose content from a wide range of 
options, based on their needs and interests. 

Skills support historical inquiry with practical processes. "e 
history course highlights a variety of historical skills. 

Syllabus Component Teaching Hours
SL HL

Focused study 
Select one of the !ve following options. Each option 
contains two focused studies, both of which must be 
studied. 
• Independence and identity 
• Political and economic transitions 
• Con%ict and displacement 
• Climate and innovation 
• Protest and change 

!ematic study 
Select one of the four following options. 
• Con%ict (from 750 CE) 
• Innovation and transformation (from 750 CE) 
• Authoritarian rule (from 1750 CE) 
• Popular movements (from 1750 CE) 

Regional study (HL only) 
Select one region, and then two studies from the chosen 
region. 
• Africa and the Middle East 
• "e Americas 
• Asia and Oceania 
• Europe 

Historical investigation 
Internal assessment 

Total teaching hours 

50

80

20

150

-

80

20

240

90

50
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III. Assessment model
"e course assesses students’ knowledge and understanding, 
application and analysis, and evaluation and synthesis of six 
di#erent elements of the course. "ese elements are: 

• historical inquiry contexts 
• historical concepts 
• historical sources 
• historical content 
• historical arguments 
• historical inquiry questions. 

"e following table shows how the di#erent elements of the 
course are assessed in di#erent ways. It also shows, in parentheses, 
the assessment component (paper 1, paper 2, paper 3 or the 
internal assessment [IA]) that is associated with each assessment 
objective.• historical content  

• historical arguments  
• historical inquiry questions.  
 
The following table shows how the different elements of the course are assessed in different 
ways. It also shows, in parentheses, the assessment component (paper 1, paper 2, paper 3 or 
the internal assessment [IA]) that is associated with each assessment objective. 

�lement	 	nowled�e	and	
understandin�		

�pplication	and	
�nalysis	

�%aluation	and	

ynthesis	

Historical inquiry 
contexts  
	

Know and 
understand historical 
inquiry contexts 
(paper 1, paper 2, 
paper 3, IA)  
	

Apply historical 
inquiry contexts 
(paper 1, paper 2, 
paper 3, IA)  
	

	

Historical concepts  
	

Know and 
understand historical 
concepts (paper 1, 
paper 2, paper 3, IA)  
	

Apply historical 
concepts (paper 1, 
paper 2, paper 3, IA) 
and analyse concepts 
(paper 2)  
	

	

Historical sources  
	

Understand content 
from historical 
sources (paper 1, IA)  
	

Analyse context of 
historical sources 
(paper 1, IA)  
	

Evaluate and 
synthesize 
perspectives of 
historical sources 
(paper 1, IA)  
	

Historical content  
	

Know and 
understand historical 
content (paper 2, 
paper 3, IA)  
	

Apply and analyse 
historical content 
(paper 2, paper 3, IA)  
	

Synthesize historical 
content (paper 2)  
	

Historical arguments  
	

Understand historical 
arguments (paper 1, 
paper 2, paper 3, IA)  
	

Analyse historical 
arguments (paper 2, 
paper 3, IA)  
	

Evaluate and 
synthesize historical 
arguments (paper 3)  
	

Historical inquiry 
questions  
	

Understand historical 
inquiry questions 
(paper 1, paper 2, 
paper 3, IA)  
	

Analyse historical 
inquiry questions 
(paper 1, paper 2, 
paper 3, IA)  
	

Formulate an 
appropriate historical 
inquiry question (IA)  
	

	

In some ways, the table demonstrates how the objectives of the course are progressive and 
build upon each other. For example, it would be difficult to evaluate a source if you did not 
first understand the source. However, it does not necessarily follow that the last column is 
inherently more complex or challenging than earlier columns. To “understand” a concept is a 
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In some ways, the table demonstrates how the objectives of the 
course are progressive and build upon each other. For example, 
it would be di'cult to evaluate a source if you did not !rst 
understand the source. However, it does not necessarily follow 
that the last column is inherently more complex or challenging 
than earlier columns. To “understand” a concept is a demanding 
cognitive challenge, and to apply it even more so. It is be$er to 
see these ways of thinking about various parts of the course as 
interconnected and interdependent. 

Paper 1 
In paper 1, students are assessed on their understanding of the 
content of two historical sources in relation to an inquiry question 
(question 1), their analysis of how the context of a source 
shapes how it can be used (question 2), and their synthesis of 
the perspectives from diverse historical sources (question 3). In 
all their responses, students will need to apply knowledge and 
understanding from the relevant focused study. 

Paper 2 
In paper 2, section A, students are assessed on their analysis of 
historical concepts, illustrated with an understanding of a relevant 

historical example from their thematic study. In section B, part 1, 
they are assessed on their understanding of a historical example 
from their thematic study. In section B, part 2, they are assessed on 
their synthesis of diverse historical examples from their thematic 
study to formulate an analytical argument. In all their responses, 
students will need to apply knowledge and understanding from 
their thematic study.

Paper 3 (HL only) 
In paper 3, students will need to show an in-depth understanding 
of the argument in the question. "ey will be assessed on 
their evaluation of historical perspectives to formulate an 
evaluative argument. Students will need to apply knowledge and 
understanding from the regional study. 

Internal assessment 
In section 1 of the IA, students are assessed on their formulation 
of an appropriate question to guide their historical investigation. 
In section 2, they are assessed on their analysis of the sources they 
have chosen. In section 3, students must synthesize evidence from 
the sources to produce a response. Students will need to apply 
knowledge and understanding from their chosen topic.
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Environmental Systems and Societies
---------------------------------------------------------------------
I. Course description and aims
Environmental systems and societies (ESS) is an interdisciplinary 
course, encompassing both the sciences and individuals and 
societies and is o#ered at both standard level (SL) and higher 
level (HL). As such, ESS combines a mixture of methodologies, 
techniques and knowledge associated with both the sciences and 
individuals and societies.

ESS is both a complex and contemporary course that engages 
students in the challenges of 21st century environmental issues. 
Consequently, it requires its students to develop a diverse set of 
skills, knowledge and understanding from di#erent disciplines. 
Students develop a scienti!c approach through explorations of 

environmental systems. "ey also acquire understandings and 
methods from individuals and societies subjects whilst studying 
sustainability issues within social, cultural, economic, political, 
and ethical contexts. "e interdisciplinary nature of the course 
means students produce a synthesis of understanding from the 
various topics studied. It also emphasizes the ability to perform 
research and investigations and to participate in philosophical, 
ethical, and pragmatic discussions of the issues involved from the 
local through to the global level.

ESS aims to empower and equip students to:
1.  develop understanding of their own environmental 

impact, in the broader context of the impact of humanity 
on the Earth and its biosphere

2.  develop knowledge of diverse perspectives to address 

Assessment at a glance  

Assessment Components Weighting 

HL SL 
Paper 1 (1 hour 15 minutes)  
Source-based assessment on the five focused studies, linked by an 
overarching inquiry question.  
Students respond to three static questions. Students answer all the 
questions for one of the focused studies.  

.24	mar�s/	 

20% 30% 

Paper 2 (1 hour 45 minutes)  
Section A: two questions on the specified concepts. Students choose one question 
to answer.  
Section B: two questions on each of the four thematic studies. Each question 
consists of two parts—a short response and an essay response. Students choose 
one of the two questions for their thematic study and answer both parts of that 
question.  
(25 marks)  

25% 40% 

Paper 3 (2 hours)- HL ONLY 
Separate papers for each of the four regions.  
Two essay questions on each of the 12 regional studies within the selected 
region. Students choose to answer two questions, each from a different 
regional study.  
(30 marks)  

35% - 

Internal Assessment (20 Hours) 
Historical investigation  
This component is internally assessed by the teacher and externally 
moderated by the IB at the end of the course.  
Students investigate a historical topic of their choice. They formulate an 
inquiry question, identify and choose sources, synthesize information and 
evaluate sources to produce a response.  
(24 marks)  

20% 30% 
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issues of sustainability
3.  engage and evaluate the tensions around environmental 

issues using critical thinking
4.  develop a systems approach that provides a holistic lens 

for the exploration of environmental issues
5.  be inspired to engage in environmental issues across local 

and global contexts.

Because of the interdisciplinary nature of the subject, students can 
choose to study ESS to count as either a sciences or individuals 
and societies course, or as both. In this la$er option, students have 
the opportunity to study an additional subject from any other 
subject group, including the sciences and individuals and societies 
subjects.

II. Curriculum model overview
"e ESS course has at its heart the intention of providing students 
with the capacity to understand and make informed decisions 
regarding the pressing environmental issues we face. A conceptual, 
interdisciplinary approach is essential to problem solving in 
ESS as this allows for truly holistic thinking about impending 
sustainability challenges.

"e ESS course engages students and teachers with a conceptual 
approach. All students are encouraged to integrate the three key 
concepts of perspectives, systems and sustainability throughout 
the course.

"ese concepts are given special focus within the foundation’s 
unit.
Students at SL and HL share the following:

•  the study of a concept-based syllabus
•  a course which promotes holistic thinking about 

environmental issues and their solutions
•  a foundations unit which introduces and explores the 

three concepts: perspectives, systems and sustainability
•  one piece of internally assessed work, the internal 

assessment (IA)
•  the collaborative sciences project.

"e SL course provides students with a fundamental understanding 
of environmental studies and experience of the associated 

concepts and skills. "e HL course requires students to extend 
their knowledge and understanding of the subject, exploring the 
complexity of issues with additional breadth and depth, providing 
a solid foundation for further study at university level.

"e foundations unit is designed to be the starting point for both 
standard and higher level courses.
Other topics contain additional HL content, which provide both 
greater breadth and depth. "e SL course has a recommended 150 
teaching hours and the HL course 240 hours. "is di#erence is 
re%ected in the additional content studied by HL students.

"e HL course has three HL only lenses&environmental law, 
environmental and ecological economics, and environmental 
ethics. "e conceptually more demanding HL lenses allow for 
far more sophisticated processing and balanced viewpoints. 
"e additional HL content requires the student to make more 
connections between diverse areas of the syllabus, resulting 
in increased networked knowledge and a comprehensive 
understanding of the complexities of environmental issues as well 
as possible strategies, solutions and management. HL students 
are required to demonstrate critical evaluation and to synthesize 
material in the core content (common to both SL and HL), HL 
extension material and HL lenses, facilitating a more complete 
view of a problem with analysis at greater breadth and depth.
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Syllabus Component  Recommended teaching hours 
SL HL 

Syllabus content  100 190 
Topic 1 Foundation 
1.1 Perspectives 
1.2 Systems 
1.3 Sustainability 

16 
3 
5 
8 

Topic 2 Ecology 
Topic 3 Biodiversity and conservation 
Topic 4 Water 
Topic 5 Land 
Topic 6 Atmosphere and climate change 
Topic 7 Natural resources 
Topic 8 Human populations and urban system 

22 
13 
12 
8 

10 
10 
9 

35 
26 
25 
15 
23 
18 
15 

Higher level (HL) lens 
HL.a Environmental law 
HL.b Environmental and ecological economics 
HL.c Environmental ethics 

  
5 
7 
5 

Experimental Program  50 
Practical work 
Collaborative sciences project 
Scientific investigation 

30 
10 
10 

 
Skills in the study of environmental systems and societies 
 
The skills and techniques students must experience through the course are encompassed within the 
tools. These support the application and development of the inquiry process in the delivery of the 
ESS course. 
 
Tools 
• Experimental techniques 
• Mathematics 
• Technology 
• Systems and models 
Inquiry process 
• Inquiring and designing 
• Collecting and processing data 
• Concluding and evaluating 
Teachers are encouraged to provide opportunities for students to encounter and practise the skills 
throughout the programme. Rather than being taught as stand-alone topics, these skills should be 
integrated into the teaching of the syllabus when they are relevant to the syllabus topics being 
covered. 
 
III. Assessment model 
 

Skills in the study of environmental systems and societies

"e skills and techniques students must experience through 
the course are encompassed within the tools. "ese support the 
application and development of the inquiry process in the delivery 
of the ESS course.

Tools
• Experimental techniques
• Mathematics
• Technology
• Systems and models

Inquiry process
• Inquiring and designing
• Collecting and processing data
• Concluding and evaluating

Teachers are encouraged to provide opportunities for students 
to encounter and practise the skills throughout the programme. 
Rather than being taught as stand-alone topics, these skills should 
be integrated into the teaching of the syllabus when they are 

relevant to the syllabus topics being covered.

III. Assessment model
"ere are four assessment objectives for the DP ESS course. 
Having studied the course, students are expected to demonstrate 
the following assessment objectives.

Assessment objective 1
Demonstrate knowledge and understanding of relevant:

• terminology, facts, and concepts
• methodologies and techniques
• perspectives and worldviews.

Assessment objective 2
Apply this knowledge and understanding in the analysis of:

• explanations, concepts, and theories
• primary and secondary data and models
• case studies and examples
• arguments and values.

Assessment objective 3
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Evaluate, justify, and synthesize, as appropriate:
•  explanations, concepts, theories, and models
•  arguments and proposed solutions
•  methods of !eldwork and investigation
•  political, economic, ethical and sociocultural contexts of 

issues.

Assessment objective 4

Type of 
assessment 

Format of assessment Time 
(hours) 

Weighting 
of final 
grade % SL HL 

External   3.0 4.5 75 (SL) 
80 (HL) 

Paper 1 Students will be provided with data in a variety 
of forms relating to a specific, previously 
unseen case study. 
Questions will be based on the analysis and 
evaluation of the data in the case study. 
All questions are compulsory. 

1.0 2.0 25 (SL) 
30(HL) 

Paper 2  Section A is made up of short-answer and data-
based questions. 
Section B requires students to answer structured 
essay questions. There is a limited amount of 
choice. 

2.0 2.5 50 
(SL/HL) 

Internal     
Individual 
investigation 

The individual investigation is an open-ended 
task in which the student gathers and analyses 
data to answer their own formulated research 
question. 
The outcome of the Individual investigation will 
be assessed through the form of a written report. 
The maximum overall word count for the report 
is 3,000 words. 

10 25 (SL) 
20(HL) 

  

Investigate sustainability issues at the local or global level through:
•  identifying an appropriate environmental issue and 

research question for investigation
•  selecting and demonstrate the use of appropriate methods 

and skills to carry out insightful and ethical investigations 
into environmental issues.
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Geography
---------------------------------------------------------------------
Geography is a dynamic subject that is !rmly grounded in the real 
world and focuses on the interactions between individuals, societies 
and physical processes in both time and space. It seeks to identify 
trends and pa$erns in these interactions. It also investigates the 
way in which people adapt and respond to change, and evaluates 
actual and possible management strategies associated with such 
change. Geography describes and helps to explain the similarities 
and di#erences between di#erent places. "ese may be de!ned on 
a variety of scales and from the perspectives of a di#erent range of 
actors, with varying powers over decision-making processes. 

Within individuals and societies subjects, geography is distinctive 
in its spatial dimension and occupies a middle ground between 
social or human sciences and natural sciences. "e Diploma 
Programme geography course integrates physical, environmental 
and human geography, and ensures that students acquire elements 
of both socio-economic and scienti!c methodologies. Geography 
takes advantage of its position to examine relevant concepts 
and ideas from a wide variety of disciplines. "is helps students 
develop life skills and have an appreciation of, and a respect for, 
alternative approaches, viewpoints and ideas. 

Geography aims
"e aims of the geography course at SL and HL are to enable 
students to:

1. develop an understanding of the dynamic 
interrelationships between people, places, spaces and the 
environment at di#erent scales 

2. develop a critical awareness and consider complexity 
thinking in the context of the nexus of geographic issues, 
including: 
• acquiring an in-depth understanding of how 

geographic issues, or wicked problems, have been 
shaped by powerful human and physical processes 

• synthesizing diverse geographic knowledge in order 
to form viewpoints about how these issues could be 
resolved 

3. understand and evaluate the need for planning and 
sustainable development through the management of 
resources at varying scales. 

Assessment objectives
"ere are four assessment objectives (AOs) for the SL and HL 
Diploma Programme geography course. 

Having followed the course at SL or HL, students will be expected 
to do the following.

1. Demonstrate knowledge and understanding of speci!ed 
content 
• Demonstrate knowledge and understanding of the 

core theme&global change
• Demonstrate knowledge and understanding of two 

optional themes at SL and three optional themes at 
HL 

• At HL only, demonstrate knowledge and 
understanding of the HL extension&global 
interactions

• In internal assessment, demonstrate knowledge 
and understanding of a speci!c geographic research 
topic 

2. Demonstrate application and analysis of knowledge and 
understanding 
• Apply and analyse geographic concepts and theories
• Identify and interpret geographic pa$erns and 

processes in unfamiliar information, data and 
cartographic material 

• Demonstrate the extent to which theories and 
concepts are recognized and understood in 
particular contexts 

3. Demonstrate synthesis and evaluation 
• Examine and evaluate geographic concepts, theories 

Please note that the information provided in this handbook 
regarding the Higher Level (HL) Environmental Systems and 
Societies (ESS) course is based on the available knowledge at the 
time of its creation. However, it is important to stay up to date with 
school communications as well as o'cial announcements from 
the International Baccalaureate (IB). "e IB is expected to release 
an updated guide for the HL ESS course in March/April. "is 
update may bring about changes to the curriculum. "erefore, 
we strongly advise parents and students to regularly check for 
school communications and consult the latest materials provided 
by the IB to ensure they have the most accurate and up-to-date 
information regarding the HL ESS course.
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and perceptions
• Use geographic concepts and examples to formulate 

and present an argument
• Evaluate materials using methodology appropriate 

for geographic !eldwork
• At HL only, demonstrate synthesis and evaluation of 

the HL extension&global interactions
4. Select, use and apply a variety of appropriate skills and 

techniques 
• Select, use and apply the prescribed geographic 

Assessment Details 

Part 1 

Part 2 

Diploma Programme 
geography&SL and HL 

curriculum
SL assessmentHL assessment

Geographic themes—seven options 

Two options are studied at SL, and 
three at HL 

• Freshwater&drainage basins
• Oceans and coastal margins
• Extreme environments
• Geophysical hazards
• Leisure, tourism and sport
• Food and health
• Urban environments

SL and HL core 

Geographic perspectives—global 
change 

• Population distribution&changing 
population

• Global climate&vulnerability and 
resilience

• Global resource consumption and 
security

Paper 1 

SL weight 35%
45 minutes per option question
Total 1 hour 30 minutes
Each option has a structured 
question and one extended 
answer question from a choice 
of two

Paper 2 

SL weight 40%
Total 1 hour 15 minutes
Paper 2 Section A 
"ree structured questions, 
based on each SL/HL core unit
Paper 2 Section B 
Infographic or visual stimulus, 
with structured questions
Paper 2 Section C 
One extended answer question 
from a choice of two

Paper 1 

HL weight 35%
45 minutes per option question
Total 2 hours 15 minutes
Each option has a structured 
question and one extended 
answer question from a choice 
of two 

Paper 2 

HL weight 25%
Total 1 hour 15 minutes
Paper 2 Section A 
"ree structured questions, 
based on each SL/HL core unit
Paper 2 Section B 
Infographic or visual stimulus, 
with structured questions
Paper 2 Section C 
One extended answer question 
from a choice of two

skills in appropriate contexts
• Produce well-structured wri$en material, using 

appropriate terminology
• Select, use and apply techniques and skills 

appropriate to a geographic research question
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Part two HL 
core extension

Internal 
assessment

Diploma Programme 
geography&SL and 

HL curriculum
SL assessmentHL assessment

HL only 

Geographic perspectives—global 
interactions 

• Power, places and networks
• Human development and diversity
• Global risks and resilience

SL and HL 

Fieldwork 

Fieldwork, leading to one wri$en 
report based on a !eldwork question, 
information collection and analysis with 
evaluation

Internal assessment 

SL weight 25%
Fieldwork question to be based 
on any suitable topic from the 
syllabus

Paper 3 

HL weight 20%
Total 1 hour
Choice of three extended 
answer questions, with two 
parts, based on each HL core 
unit

Internal assessment 

HL weight 20%
Fieldwork question to be based 
on any suitable topic from the 
syllabus
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Group Sciences
4
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The Nature of Group 4 Courses
Group 4 subjects are necessary in developing the skills of inquiry, 
hypothesis, application, evaluation and re%ection. Group 4 
courses are excellent preparation for university study. Keystone 
Academy will be o#ering Biology, Chemistry, Design Technology, 
Computer Science and Physics at Higher and Standard Levels as 
well as the transdisciplinary subject, Environmental Systems and 
Societies at Standard Level. 

Students should carefully check university admission requirements 
regarding entry into Science or Technology faculties. Many 
universities require students to do two Sciences along with an 
advanced Maths course. 

Collaborative Science Project
"e collaborative sciences project is an interdisciplinary sciences 
project, providing a worthwhile challenge to all group 4 DP 
science students, addressing real-world problems that can be 
explored through the sciences. "e nature of the challenge should 
allow students to integrate factual, procedural and conceptual 
knowledge developed through the study of their disciplines. 

"rough the identi!cation and research of complex issues, 

students can develop an understanding of how interrelated 
systems, mechanisms and processes impact a problem. Students 
will then apply their collective understanding to develop solution-
focused strategies that address the issue. With a critical lens they 
will evaluate and re%ect on the inherent complexity of solving real-
world problems. 

Students will develop an understanding of the extent of global 
interconnectedness between regional, national, and local 
communities, which will empower them to become active and 
engaged citizens of the world. While addressing local and global 
issues, students will appreciate that the issues of today exist across 
national boundaries and can only be solved through collective 
action and international cooperation. 

"e collaborative sciences project supports the development of 
students’ ATL skills, including teambuilding, negotiation and 
leadership. It facilitates an appreciation of the environment, and 
the social and ethical implications of science and technology. 
.
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Biology 
---------------------------------------------------------------------
"e word “biology” was introduced by German naturalist 
Go$fried Reinhold in 1802. Since then, our understanding of 
living organisms has expanded considerably with the advent 
of techniques and technologies such as imaging and molecular 
sequencing methods. Of all the sciences, biology is a study that 
takes more of a pragmatic view than a theoretical approach. 

"e earliest evidence of life on Earth dates from at least 3.5 billion 
years ago. "rough reproduction and natural selection, life has 
diversi!ed tremendously, occupying a wide variety of niches. "is 
diversity makes biology both a deeply fascinating and signi!cantly 
challenging study. 

"e study of life makes progress through not only advances in 
techniques, but also pa$ern recognition, controlled experiments 
and collaboration between scientists. Unifying themes provide 
frameworks for interpretation and help us make sense of the 
living world: Form and function, Unity and diversity, Continuity 
and change, and Interaction and interdependence are four of 
the themes around which this biology syllabus is constructed, 
although other frameworks are possible. 

"e scale of life in biology ranges from the molecules and cells of 
organisms to ecosystems and the biosphere. "is way of considering 
complex systems as simpler components&an approach known as 
reductionism&makes systems more manageable to study. It is 
the foundation of controlled experiments and has thus enabled 
major discoveries, but it provides an incomplete view of life. At 
each level of biological organization, di#erent properties exist. 
Living systems are based on interactions, interdependence 
and integration of components between all levels of biological 
organization. 

A student of biology should gain not only a conceptual 
understanding of the subject, but also an awareness of how 
biologists construct knowledge claims and the limitations of these 
methods. 
Distinction between SL and HL 

Students at SL and HL share the following. 

• An understanding of science through a stimulating 
experimental programme 

• "e nature of science as an overarching theme 
• "e study of a concept-based syllabus 
• One piece of internally assessed work, the scienti!c 

investigation 
• "e collaborative sciences project 

"e SL course provides students with a fundamental understanding 
of physics and experience of the associated skills. "e HL course 
requires students to increase their knowledge and understanding 
of the subject, and so provides a solid foundation for further study 
at university level. 

"e SL course has a recommended 150 teaching hours, compared 
to 240 hours for the HL course. "is di#erence is re%ected in 
the additional content studied by HL students. Some of the HL 
content is conceptually more demanding and explored in greater 
depth. "e distinction between SL and HL is therefore one of 
both breadth and depth. "e increased breadth and depth at HL 
result in increased networked knowledge, requiring the student to 
make more connections between diverse areas of the syllabus. 

Aims of the Course:

"e course enables students, through the overarching theme of 
the NOS, to: 

• develop conceptual understanding that allows 
connections to be made between di#erent areas of 
the subject, and to other DP sciences subjects 

• acquire and apply a body of knowledge, methods, 
tools and techniques that characterize science 

• develop the ability to analyse, evaluate and 
synthesize scienti!c information and claims 

• develop the ability to approach unfamiliar situations 
with creativity and resilience 

• design and model solutions to local and global 
problems in a scienti!c context 

• develop an appreciation of the possibilities and 
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Aims of the Course: 

�he course enab�es studentsǡ through the o�erarching theme o� the ���ǡ toǣ  

• de�e�o� conce�tua� understanding that a��o�s connections to be made bet�een di��erent areas o� the 
sub�ectǡ and to other �� sciences sub�ects  

• acquire and a���y a body o� kno��edgeǡ methodsǡ too�s and techniques that characteri�e science  
• de�e�o� the abi�ity to ana�yseǡ e�a�uate and synthesi�e scienti�ic in�ormation and c�aims  
• de�e�o� the abi�ity to a��roach un�ami�iar situations �ith creati�ity and resi�ience  
• design and mode� so�utions to �oca� and g�oba� �rob�ems in a scienti�ic conte�t  
• de�e�o� an a��reciation o� the �ossibi�ities and �imitations o� science  
• de�e�o� techno�ogy ski��s in a scienti�ic conte�t  
• de�e�o� the abi�ity to communicate and co��aborate e��ecti�e�y  
• de�e�o� a�areness o� the ethica�ǡ en�ironmenta�ǡ economicǡ cu�tura� and socia� im�act o� science.  

 

Assessment Objectives and how they are addressed: 

�ssessment �b�ecti�e Which component addresses 
this assessment objective?  

How is the assessment 
objective addressed?  

AO1 �emonstrate kno��edge  

 

�a�er ͳ 
�a�er ʹ 
�cienti�ic in�estigation  

 

�tudents res�ond to a range o� 
mu�ti��eǦchoiceǡ shortǦans�er 
questions and e�tendedǦres�onse 
questions.  

�tudents in�estigate and ans�er 
a research question that is their 
o�n.  

AO2 �nderstand and a���y 
kno��edge  

�a�er ͳ 
�a�er ʹ 
�cienti�ic in�estigation  

 

�tudents res�ond to a range o� 
mu�ti��eǦchoiceǡ shortǦans�erǡ 
dataǦbased and e�tendedǦ 
res�onse questions.  

�tudents in�estigate and ans�er 
a research question that is their 
o�n.  

AO3 �na�yseǡ e�a�uateǡ and 
synthesi�e  

 

�a�er ͳ 
�a�er ʹ 
�cienti�ic in�estigation  

�tudents res�ond to a range o� 
mu�ti��eǦchoiceǡ shortǦans�erǡ 
dataǦbased and e�tendedǦ 
res�onse questions.  

�tudents in�estigate and ans�er 
a research question that is their 
o�n.  

AO4 �emonstrate the a���ication 
o� ski��s necessary to carry out 
insight�u� and ethica� 
in�estigations  

�cienti�ic in�estigation  

 

�tudents in�estigate and ans�er 
a research question that is their 
o�n.  

 

limitations of science 
• develop technology skills in a scienti!c context 
• develop the ability to communicate and collaborate 

e#ectively 
• develop awareness of the ethical, environmental, 

economic, cultural and social impact of 
science. 

Sciences: DP Design technology
---------------------------------------------------------------------
I. Course description and aims 
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Structure of the syllabus and conceptual 
understanding 

"e biology syllabus comprises four themes, each made up of two 
concepts. Each theme is a lens through which the syllabus content 
can be viewed. 

• "eme A: Unity and diversity 
• "eme B: Form and function 
• "eme C: Interaction and interdependence 
• "eme D: Continuity and change 

"e arrangement of syllabus content follows four levels of 
biological organization, which also serve as conceptual lenses. 

• Level 1: Molecules 
• Level 2: Cells 
• Level 3: Organisms 
• Level 4: Ecosystems 

Syllabus roadmap:
"e aim of the syllabus is to integrate concepts, topic content and the nature of science through inquiry. Students and teachers 
are encouraged to personalize their approach to the syllabus to best !t their interests. 

"e content is further arranged into topics, each with two guiding 
questions as signposts for inquiry. "ese questions help students 
view the content of the syllabus through the conceptual lenses of 
both the themes and the levels of biological organization. 

Linking questions strengthen students’ understanding by making 
connections. Linking questions encourage students to apply 
concepts from one topic to another. "e ideal outcome of the 
linking questions is networked knowledge. 

"e linking questions in the guide are not exhaustive. Students 
and teachers may encounter other connections between 
understandings and concepts in the syllabus, leading them to 
create their own linking questions. 

Structure of the syllabus and conceptual understanding  

�he bio�ogy sy��abus com�rises �our themesǡ each made u� o� t�o conce�ts. �ach theme is a �ens through 
�hich the sy��abus content can be �ie�ed.  

• Theme A: �nity and di�ersity  
• Theme B: 	orm and �unction  
• Theme C: �nteraction and interde�endence  
• Theme D: �ontinuity and change  

�he arrangement o� sy��abus content �o��o�s �our �e�e�s o� bio�ogica� organi�ationǡ �hich a�so ser�e as 
conce�tua� �enses.  

• Level 1: �o�ecu�es  
• Level 2: �e��s  
• Level 3: �rganisms  
• Level 4: �cosystems  

�he content is �urther arranged into to�icsǡ each �ith t�o guiding questions as sign�osts �or inquiry. �hese 
questions he�� students �ie� the content o� the sy��abus through the conce�tua� �enses o� both the themes 
and the �e�e�s o� bio�ogica� organi�ation.  

Linking questions strengthen students’ understanding by making connections. Linking questions encourage 
students to a���y conce�ts �rom one to�ic to another. �he idea� outcome o� the �inking questions is 
net�orked kno��edge.  

�he �inking questions in the guide are not e�hausti�e. �tudents and teachers may encounter other 
connections bet�een understandings and conce�ts in the sy��abusǡ �eading them to create their o�n �inking 
questions.  

Syllabus Outline: 

Syllabus Component  Syllabus content  

�ǣ �nity and di�ersity 
�ǣ 	orm and �unction 
�ǣ �nteraction and interde�endence �ǣ 
�ontinuity and change 

Experimental programme  

ͳ.�ractica� �ork 
ʹ.�o��aborati�e sciences 
�ro�ect  

͵.�cienti�ic in�estigation  
Teaching Hours SL 110 40 
Teaching Hours HL 180 60 

 

Syllabus roadmap: 

�he aim o� the sy��abus is to integrate conceptsǡ topic content and the nature of science through inquiry. 
�tudents and teachers are encouraged to �ersona�i�e their a��roach to the sy��abus to best �it their interests.  

Theme  Levels of organization 
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 1.Molecules  2.Cells 3.Organisms 4.Ecosystems 
A 
Unity and 
diversity  

 

�ommon ancestry has gi�en �i�ing organisms many shared �eatures �hi�e e�o�ution 
has resu�ted in the rich biodi�ersity o� �i�e on �arth.  
A1.1 �ater 
A1.2 �uc�eic acids  

 

A2.1 �rigins o� ce��s 
[HL only]  

A2.2 �e�� structure 
A2.3 �iruses [HL 
only]  

A3.1 �i�ersity o� 
organisms  

A3.2 
��assi�ication and 
c�adistics [HL 
only]  

A4.1 ��o�ution 
and s�eciation  

A4.2 
�onser�ation o� 
biodi�ersity  

B 
Form and 
function  

�da�tations are �orms that corres�ond to �unction. �hese ada�tations �ersist �rom 
generation to generation because they increase the chances o� sur�i�a�.  
B1.1 
�arbohydrates 
and �i�ids  

B1.2 �roteins  

 

B2.1 �embranes and 
membrane trans�ort  

B2.2 �rgane��es and 
com�artmenta�i�ation  

B2.3 �e�� 
s�ecia�i�ation  

B3.1 
as 
e�change  

B3.2 �rans�ort  

B3.3 �usc�e and 
moti�ity [HL only]  

 

B4.1 �da�tation 
to en�ironment  

B4.2 �co�ogica� 
niches  

 

C  

Interaction and 
interdependence  

�ystems are based on interactionsǡ interde�endence and integration o� com�onents. 
�ystems resu�t in emergence o� ne� �ro�erties at each �e�e� o� bio�ogica� 
organi�ation.  

 
 C1.1 �n�ymes and  

C1.2 �e�� 
res�iration  

C1.3 
�hotosynthesis  

C2.1 �hemica� 
metabo�ism signa��ing 
[HL only]  

C2.2 �eura� signa�ing 

 

C3.1 �ntegration 
o� body systems  

C3.2 �e�ence 
against disease  

 

C4.1 �o�u�ations 
and communities  

C4.2 �rans�ers o� 
energy and matter  

 
D  

Continuity and 
change  

Li�ing things ha�e mechanisms �or maintaining equi�ibrium and �or bringing about 
trans�ormation. �n�ironmenta� change is a dri�er o� e�o�ution by natura� se�ection.  

 D1.1 ��� 
re��ication  

D1.2 �rotein 
synthesis  

D1.3 �utations 
and gene editing  

D2.1 �e�� and nuc�ear 
di�ision  

D2.2 
ene e��ression 
[HL only]  

D2.3 �ater �otentia�  

 

D3.1 
�e�roduction 
D3.2 �nheritance 
D3.3 �omeostasis  

 

D4.1 �atura� 
se�ection  

D4.2 �tabi�ity and 
change  

D4.3 ��imate 
change  

Skills in the study of Biology: 

�he ski��s and techniques students must e��erience through the course are encom�assed �ithin the too�s. 
�hese su��ort the a���ication and de�e�o�ment o� the inquiry �rocess in the de�i�ery o� the �hysics course.  

Structure of the syllabus and conceptual understanding  

�he bio�ogy sy��abus com�rises �our themesǡ each made u� o� t�o conce�ts. �ach theme is a �ens through 
�hich the sy��abus content can be �ie�ed.  

• Theme A: �nity and di�ersity  
• Theme B: 	orm and �unction  
• Theme C: �nteraction and interde�endence  
• Theme D: �ontinuity and change  

�he arrangement o� sy��abus content �o��o�s �our �e�e�s o� bio�ogica� organi�ationǡ �hich a�so ser�e as 
conce�tua� �enses.  

• Level 1: �o�ecu�es  
• Level 2: �e��s  
• Level 3: �rganisms  
• Level 4: �cosystems  

�he content is �urther arranged into to�icsǡ each �ith t�o guiding questions as sign�osts �or inquiry. �hese 
questions he�� students �ie� the content o� the sy��abus through the conce�tua� �enses o� both the themes 
and the �e�e�s o� bio�ogica� organi�ation.  

Linking questions strengthen students’ understanding by making connections. Linking questions encourage 
students to a���y conce�ts �rom one to�ic to another. �he idea� outcome o� the �inking questions is 
net�orked kno��edge.  

�he �inking questions in the guide are not e�hausti�e. �tudents and teachers may encounter other 
connections bet�een understandings and conce�ts in the sy��abusǡ �eading them to create their o�n �inking 
questions.  

Syllabus Outline: 

Syllabus Component  Syllabus content  

�ǣ �nity and di�ersity 
�ǣ 	orm and �unction 
�ǣ �nteraction and interde�endence �ǣ 
�ontinuity and change 

Experimental programme  

ͳ.�ractica� �ork 
ʹ.�o��aborati�e sciences 
�ro�ect  

͵.�cienti�ic in�estigation  
Teaching Hours SL 110 40 
Teaching Hours HL 180 60 

 

Syllabus roadmap: 

�he aim o� the sy��abus is to integrate conceptsǡ topic content and the nature of science through inquiry. 
�tudents and teachers are encouraged to �ersona�i�e their a��roach to the sy��abus to best �it their interests.  

Theme  Levels of organization 
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Skills in the study of Biology:

"e skills and techniques students must experience through 
the course are encompassed within the tools. "ese support the 
application and development of the inquiry process in the delivery 
of the biology course. 

• Tool 1: Experimental techniques 
• Tool 2: Technology 
• Tool 3: Mathematics Inquiry process 
• Inquiry 1: Exploring and designing 
• Inquiry 2: Collecting and processing data 
• Inquiry 3: Concluding and evaluating 

Teachers are encouraged to provide opportunities for students 
to encounter and practise the skills throughout the programme. 
Rather than being taught as stand-alone topics, they should be 
integrated into the teaching of the syllabus when they are relevant 
to the syllabus topics being covered. "e skills in the study of 

physics can be assessed through internal and external assessment. 

"e approaches to learning provide the framework for the 
development of these skills. 

Assessment Outline  

 
Assessment component SL HL 
Paper 1- 36%  

�a�er ͳ�Ȅ�u�ti��eǦchoice 
questions �a�er ͳ�Ȅ�ataǦbased 
questions  

Duration: 1 hour 30 minutes 
Total 55 marks 

Duration: 2 hours 
Total 75 marks 

Paper 2 - 44%  

�hortǦans�er and e�tendedǦ
res�onse questions on standard 
�e�e� materia� on�y.  

Duration: 1 hour 30 minutes 
Total 50 marks 

Duration: 2 hour 30 minutes 
Total 80 marks 

Internal assessment -20% 

�he interna� assessment consists 
o� one taskǣ the scienti�ic 
in�estigation.  

�his com�onent is interna��y 
assessed by the teacher and 
e�terna��y moderated by the �� at 
the end o� the course.  

Duration: 10 hours 
Total 24 marks 

Duration: 10 hours 
Total 24 marks 

 

Skills for biology
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the additional content studied by HL students. Some of the HL 
content is conceptually more demanding and explored in greater 
depth. "e distinction between SL and HL is therefore one of 
both breadth and depth. "e increased breadth and depth at HL 
result in increased networked knowledge, requiring the student to 
make more connections between diverse areas of the syllabus. 

Aims of the Course:
"e course enables students, through the overarching theme of 
the NOS, to: 

• develop conceptual understanding that allows 
connections to be made between di#erent areas of 
the subject, and to other DP sciences subjects 

• acquire and apply a body of knowledge, methods, 
tools and techniques that characterize science 

• develop the ability to analyse, evaluate and 
synthesize scienti!c information and claims 

• develop the ability to approach unfamiliar situations 
with creativity and resilience 

• design and model solutions to local and global 
problems in a scienti!c context 

• develop an appreciation of the possibilities and 
limitations of science 

• develop technology skills in a scienti!c context 
• develop the ability to communicate and collaborate 

e#ectively 
• develop awareness of the ethical, environmental, 

economic, cultural and social impact of science. 

Chemistry
---------------------------------------------------------------------
As one of the three natural sciences in the IB Diploma 
Programme, chemistry is primarily concerned with identifying 
pa$erns that allow us to explain ma$er at the microscopic level. 
"is then allows us to predict and control ma$er’s behaviour 
at a macroscopic level. "e subject therefore emphasizes the 
development of representative models and explanatory theories, 
both of which rely heavily on creative but rational thinking. 
Given the pa$ern-seeking nature of chemistry, the development 
of generalized rules and principles also plays an important part in 
knowledge production, as do the concrete statements provided by 
mathematical laws. 

With its roots in the practice of alchemy, chemistry maintains a 
strong emphasis on empirical experimentation. However, with 
advances in technology, it now extends its reach beyond the limits 
of the human senses at a macroscopic level and into !elds such 
as spectroscopy and computer molecular modelling. Insights from 
these technologies o(en require thorough mathematical analysis 
before being accepted as valid justi!cations for scienti!c claims. 
In all their investigative work, chemists must qualify con!dence 
in their discoveries by considering potential errors related to 
methodology or limitations in measuring equipment. 

Distinction between SL and HL 
Students at SL and HL share the following. 

• An understanding of science through a stimulating 
experimental programme 

• "e nature of science as an overarching theme 
• "e study of a concept-based syllabus 
• One piece of internally assessed work, the scienti!c 

investigation 
• "e collaborative sciences project 

"e SL course provides students with a fundamental understanding 
of physics and experience of the associated skills. "e HL course 
requires students to increase their knowledge and understanding 
of the subject, and so provides a solid foundation for further study 
at university level. 

"e SL course has a recommended 150 teaching hours, compared 
to 240 hours for the HL course. "is di#erence is re%ected in Key
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Assessment Objectives and how they are addressed: 

�ssessment �b�ecti�e Which component addresses 
this assessment objective?  

How is the assessment 
objective addressed?  

AO1 �emonstrate kno��edge  

 

�a�er ͳ 
�a�er ʹ 
�cienti�ic in�estigation  

 

�tudents res�ond to a range o� 
mu�ti��eǦchoiceǡ shortǦans�er 
questions and e�tendedǦres�onse 
questions.  

�tudents in�estigate and ans�er 
a research question that is their 
o�n.  

AO2 �nderstand and a���y 
kno��edge  

�a�er ͳ 
�a�er ʹ 
�cienti�ic in�estigation  

 

�tudents res�ond to a range o� 
mu�ti��eǦchoiceǡ shortǦans�erǡ 
dataǦbased and e�tendedǦ 
res�onse questions.  

�tudents in�estigate and ans�er 
a research question that is their 
o�n.  

AO3 �na�yseǡ e�a�uateǡ and 
synthesi�e  

 

�a�er ͳ 
�a�er ʹ 
�cienti�ic in�estigation  

�tudents res�ond to a range o� 
mu�ti��eǦchoiceǡ shortǦans�erǡ 
dataǦbased and e�tendedǦ 
res�onse questions.  

�tudents in�estigate and ans�er 
a research question that is their 
o�n.  

AO4 �emonstrate the a���ication 
o� ski��s necessary to carry out 
insight�u� and ethica� 
in�estigations  

�cienti�ic in�estigation  

 

�tudents in�estigate and ans�er 
a research question that is their 
o�n.  

Structure of the syllabus and conceptual understanding  

�he structure o� this chemistry sy��abus is intended to �romote conce�tǦbased teaching and �earning.  

�here are t�o organi�ing conce�ts in the chemistry roadma�ǣ structure and reactivity. �ach o� these 
conce�ts is subdi�ided into to�ics and subto�icsǡ �hich are a�� connected through the idea that structure 
determines reacti�ityǡ �hich in turn trans�orms structure.  

�ach o� the ʹʹ subto�ics is headed by a guiding question to gi�e a sense o� �hat is co�ered. �he �ur�ose o� 
these guiding questions is to �romote inquiryȄthey are there�ore not straight�or�ard and best ans�ered 
once the associated understandings ha�e been acquired. �eachers and students are encouraged to create 
their o�n guiding questions to ca�ture the content o� units o� study.  

�e�era� �inking questions are associated �ith understandings throughout this guide. Linking questions are 
intended to �romote the ski��s in the study o� chemistry and high�ight �inks bet�een the course 
understandingsǡ encouraging students to �ook at an understanding �rom a di��erent �ers�ecti�eǡ originating in 
a di��erent �art o� the course. �hey are designed to �aci�itate these connections and their idea� outcome is to 
�romote a high�y net�orked understanding o� chemistry.  Key
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Structure of the syllabus and conceptual 
understanding 
"e structure of this chemistry syllabus is intended to promote 
concept-based teaching and learning. 

"ere are two organizing concepts in the chemistry roadmap: 
structure and reactivity. Each of these concepts is subdivided into 
topics and subtopics, which are all connected through the idea 
that structure determines reactivity, which in turn transforms 
structure. 

Each of the 22 subtopics is headed by a guiding question to give a 
sense of what is covered. "e purpose of these guiding questions 
is to promote inquiry&they are therefore not straightforward 
and best answered once the associated understandings have been 
acquired. Teachers and students are encouraged to create their 
own guiding questions to capture the content of units of study. 

Several linking questions are associated with understandings 

throughout this guide. Linking questions are intended to promote 
the skills in the study of chemistry and highlight links between 
the course understandings, encouraging students to look at 
an understanding from a di#erent perspective, originating in a 
di#erent part of the course. "ey are designed to facilitate these 
connections and their ideal outcome is to promote a highly 
networked understanding of chemistry. 

For example, the trend in reactivity down group 1 is connected 
to several parts of the course&it illustrates the organization 
of elements in the periodic table, can be explained in terms of 
ionization energies, is related to the electron con!guration and 
exempli!es the tendency of metals to be oxidized. "e linking 
questions found in the guide are not exhaustive. Students 
and teachers may encounter other connections between 
understandings and concepts in the syllabus, leading them to 
create their own linking questions. 

	or e�am��eǡ the trend in reacti�ity do�n grou� ͳ is connected to se�era� �arts o� the courseȄit i��ustrates 
the organi�ation o� e�ements in the �eriodic tab�eǡ can be e���ained in terms o� ioni�ation energiesǡ is re�ated 
to the e�ectron con�iguration and e�em��i�ies the tendency o� meta�s to be o�idi�ed. �he �inking questions 
�ound in the guide are not e�hausti�e. �tudents and teachers may encounter other connections bet�een 
understandings and conce�ts in the sy��abusǡ �eading them to create their o�n �inking questions.  

Syllabus Outline: 

Syllabus Component  Syllabus content  

�tructure ͳ. �ode�s o� the �articu�ate nature o� 
matter  

�tructure ʹ. �ode�s o� bonding and structure 
�tructure ͵. ��assi�ication o� matter 
�eacti�ity ͳ. �hat dri�es chemica� reactionsǫ 
�eacti�ity ʹ. �o� muchǡ ho� �ast and ho� �arǫ 
�eacti�ity ͵. �hat are the mechanisms o� 
chemica� changeǫ  

Experimental programme  

ͳ.�ractica� �ork 
ʹ.�o��aborati�e sciences 
�ro�ect  

͵.�cienti�ic in�estigation  

Teaching Hours SL 110 40 
Teaching Hours HL 180 60 
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Syllabus roadmap: 

Skills in the study of Chemistry 
Structure  

Structure refers to the nature of matter from 
simple to more complex forms  

Reactivity  

Reactivity refers to how and why chemical 
reactions occur  

 
�tructure determines reacti�ityǡ �hich in turn trans�orms structure  

 
Structure 1.  

Models of the 
particulate nature of 
matter 

�tructure ͳ.ͳȄ
�ntroduction to the 
�articu�ate nature o� 
matter  

Reactivity 1.  

What drives chemical 
reactions?  

 

�eacti�ity ͳ.ͳȄ
�easuring entha��y 
changes  

�tructure ͳ.ʹȄ�he 
nuc�ear atom  

�eacti�ity ͳ.ʹȄ�nergy 
cyc�es in reactions  

�tructure ͳ.͵Ȅ��ectron 
con�igurations  

�eacti�ity ͳ.͵Ȅ�nergy 
�rom �ue�s  

�tructure ͳ.ͶȄ�ounting 
�artic�es by massǣ �he 
mo�e  

�eacti�ity ͳ.ͶȄ�ntro�y 
and s�ontaneity 
ȋ�dditiona� higher �e�e�Ȍ  

�tructure ͳ.ͷȄ�dea� 
gases  

Structure 2.  

Models of bonding and 
structure  

 

�tructure ʹ.ͳȄ�he ionic 
mode�  

Reactivity 2.  

How much, how fast 
and how far?  

�eacti�ity ʹ.ͳȄ�o� 
muchǫ �he amount o� 
chemica� change  

�tructure ʹ.ʹȄ�he 
co�a�ent mode�  

�eacti�ity ʹ.ʹȄ�o� 
�astǫ �he rate o� 
chemica� change  

�tructure ʹ.͵Ȅ�he 
meta��ic mode�  

�eacti�ity ʹ.͵Ȅ�o� 
�arǫ �he e�tent o� 
chemica� change  �tructure ʹ.ͶȄ	rom 

mode�s to materia�s 
Structure 3.  

Classification of 
matter  

 

�tructure ͵.ͳǦ �he 
�eriodic tab�eǣ 
��assi�ication o� 
e�ements  

Reactivity 3.  

What are the 
mechanisms of 
chemical change?  

 

�eacti�ity ͵.ͳȄ�roton 
trans�er reactions  

�tructure ͵.ʹȄ
	unctiona� grou�sǣ 
��assi�ication o� organic 
com�ounds  

�eacti�ity ͵.ʹȄ��ectron 
trans�er reactions  
�eacti�ity ͵.͵Ȅ��ectron 
sharing reactions  
�eacti�ity ͵.ͶȄ
��ectronǦ�air sharing 
reactions  

 

Skills in the study of Chemistry: 

�he ski��s and techniques students must e��erience through the course are encom�assed �ithin the too�s. 
�hese su��ort the a���ication and de�e�o�ment o� the inquiry �rocess in the de�i�ery o� the �hysics course.  Key
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Skills in the study of Chemistry:
"e skills and techniques students must experience through 
the course are encompassed within the tools. "ese support the 
application and development of the inquiry process in the delivery 
of the chemistry course. 

• Tool 1: Experimental techniques 
• Tool 2: Technology 
• Tool 3: Mathematics Inquiry process 
• Inquiry 1: Exploring and designing 
• Inquiry 2: Collecting and processing data 
• Inquiry 3: Concluding and evaluating 

Teachers are encouraged to provide opportunities for students 
to encounter and practise the skills throughout the programme. 
Rather than being taught as stand-alone topics, they should be 
integrated into the teaching of the syllabus when they are relevant 
to the syllabus topics being covered. "e skills in the study of 
physics can be assessed through internal and external assessment. 
"e approaches to learning provide the framework for the 
development of these skills. 

Skills for chemistry
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Assessment Outline  

 
Assessment component SL HL 
Paper 1- 36%  

�a�er ͳ�Ȅ�u�ti��eǦchoice 
questions �a�er ͳ�Ȅ�ataǦbased 
questions  

Duration: 1 hour 30 minutes 
Total 55 marks 

Duration: 2 hours 
Total 75 marks 

Paper 2 - 44%  

�hortǦans�er and e�tendedǦ
res�onse questions on standard 
�e�e� materia� on�y.  

Duration: 1 hour 30 minutes 
Total 50 marks 

Duration: 2 hour 30 minutes 
Total 90 marks 

Internal assessment -20% 

�he interna� assessment consists 
o� one taskǣ the scienti�ic 
in�estigation.  

�his com�onent is interna��y 
assessed by the teacher and 
e�terna��y moderated by the �� at 
the end o� the course.  

Duration: 10 hours 
Total 24 marks 

Duration: 10 hours 
Total 24 marks 
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Diploma Programme (DP) design technology aims to develop 
internationally minded people whose enhanced understanding 
of design and the technological world can facilitate our shared 
guardianship of the planet and create a be$er world.

"e DP design technology course is engaging, accessible, inspiring 
and rigorous. It has the following characteristics.

"e course:
• draws on a wide spectrum of knowledge
• enables and empowers innovation, exploration and 

the acquisition of further knowledge
• actively promotes the act of learning by experience 

through topics designed for practical exploration
• raises ethical issues in design
• is underpinned by design thinking.

Design thinking involves the ability to:
• understand users, challenge one’s own assumptions, 

rede!ne complex problems and create innovative 
solutions that can be modelled and tested

• utilize an experimental and inquiry-based approach 
to problem-solving

• engage with empathy, de!nition, ideation, 
prototyping and testing

• appreciate how theoretical and practical limitations 
a#ect the extent to which problems can be solved

During the course students will develop a product design solution. 
"is will involve the ability
to:

• identify a problem or need
• design, model, test and develop a product design 

solution (performance testing)
• liaise with clients, target audiences and end-users to 

evaluate the success of the product design solution 
(user testing).

"e course aims to enable students to:
• develop conceptual understanding that allows 

connections to be made between di#erent areas of 
the subject, and to other DP science subjects

• acquire and apply a body of knowledge, methods, 
tools and techniques that characterize design 
technology

• develop the ability to analyse, evaluate and synthesize 
information and claims relating to technological 
systems

• develop the ability to approach unfamiliar situations 
and wicked problems with creativity and resilience

• design, model and implement solutions to local and 
global problems to meet the requirements of clients, 
users and systems

• develop an appreciation of the possibilities and 
limitations of design, technology and engineering 
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systems
• develop the ability to evaluate the impact of products 

and technologies on a range of stakeholders
• develop the ability to communicate and collaborate 

e#ectively
• develop awareness of the ethical, environmental, 

economic, cultural and social impact of design 
technology

• develop an understanding of the role of the designer 
when engaging with changing products, processes, 
systems and technologies.

II. Curriculum model overview
"e aim of the DP design technology syllabus is to integrate 

concepts, topic content and the nature of design through inquiry. 
Students and teachers are encouraged to personalize their 
approach to the syllabus according to what best !ts their interests.

• design, model and implement solutions to local and global problems to meet the 
requirements of clients, users and systems 

• develop an appreciation of the possibilities and limitations of design, technology and 
engineering systems 

• develop the ability to evaluate the impact of products and technologies on a range of 
stakeholders 

• develop the ability to communicate and collaborate effectively 
• develop awareness of the ethical, environmental, economic, cultural and social impact of 

design technology 
• develop an understanding of the role of the designer when engaging with changing products, 

processes, systems and technologies. 
 
II. Curriculum model overview 
 
The aim of the DP design technology syllabus is to integrate concepts, topic content and the nature 
of design through inquiry. Students and teachers are encouraged to personalize their approach to 
the syllabus according to what best fits their interests. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Syllabus Component Recommended teaching 

hours 
SL HL 

Syllabus content 
A: Design in theory 
B: Design in practice 
C: Design in context 

90 
33 
44 
13 

180 
71 
77 
32 

Practical programme 
Design project 
Collaborative sciences project 

60 
50 
10 

60 
50 
10 

Total teaching hours 150 240 
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 A: Design in Theory B: Design in practice C: Design in Context 
1.People A1.1 Ergonomics 

 
B1.1 User-centred 

design 
 

C1.1 Responsibility 
of the designer 

C1.2 Inclusive design 
C1.3 Beyond 

usability (HL only) 
2.Process A2.1 User-centred 

research methods 
A2.2 Prototyping 

techniques 

B2.1 The IB DP 
Design process 

B2.2 Modelling and 
prototyping 

C2.1 Design for 
sustainability 

C2.2 Design for a 
circular economy 

3.Product A3.1 Material 
classification and 

properties 
A3.2 Introduction to 
structural systems 

(HL only) 
A3.3 Introduction to 
mechanical systems 

(HL only) 
A3.4 Introduction to 
electronic systems 

(HL only) 

B3.1 Material 
selection 

B3.2 Structural 
systems application 
and selection (HL 

only) 
B3.3 Mechanical 

systems application 
and selection (HL 

only) 
B3.4 Electronic 

systems application 
and selection (HL 

only) 

C3.1 Product analysis 
and evaluation 
C3.2 Life cycle 

analysis (HL only) 

4.Production A4.1 Manufacturing 
techniques (HL only) 

B4.1 Production 
systems (HL only) 

C4.1 Design for 
manufacture 

strategies (HL only) 

 
III. Assessment model 
 
Assessment objectives 
 
The assessment objectives for design technology reflect those parts of the aims that will be 
formally assessed either internally or externally. It is the intention of this course that students are 
able to fulfil the following assessment objectives. 
 
Assessment objective 1—Demonstrate knowledge of: 
a. facts, concepts, principles and terminology 
b. design methodology, techniques and technology 
c. methods of communicating and presenting ideas and technological information. 
 
Assessment objective 2—Understand and apply knowledge of: 
a. facts, concepts, principles and terminology 
b. design methodology, techniques and technology 
c. methods of communicating and presenting ideas and technological information. Key
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III. Assessment model
Assessment objectives

"e assessment objectives for design technology re%ect those 
parts of the aims that will be formally assessed either internally or 
externally. It is the intention of this course that students are able to 
ful!l the following assessment objectives.

Assessment objective 1&Demonstrate knowledge of:
a.  facts, concepts, principles and terminology
b.  design methodology, techniques and technology
c.  methods of communicating and presenting ideas 

and technological information.

Assessment objective 2&Understand and apply knowledge of:
a.  facts, concepts, principles and terminology

b.  design methodology, techniques and technology
c.  methods of communicating and presenting ideas 

and technological information.

Assessment objective 3&Construct, analyse and evaluate:
a.  design briefs, problems, speci!cations and plans
b.  appropriate methods, techniques, models and 

products
c.  data, information and technological explanations.

Assessment objective 4&Demonstrate the appropriate research, 
development, experimentation, modelling and personal skills 
necessary to carry out innovative, insightful, ethical and e#ective 
design activities.

 
Assessment objective 3—Construct, analyse and evaluate: 
a. design briefs, problems, specifications and plans 
b. appropriate methods, techniques, models and products 
c. data, information and technological explanations. 
 
Assessment objective 4—Demonstrate the appropriate research, development, experimentation, 
modelling and personal skills necessary to carry out innovative, insightful, ethical and effective 
design activities. 
 

Type of 
assessment 

Format of assessment Time (hours) Weighting of final 
grade 

SL HL SL HL 
External  2.5 4 60 70 
Paper 1 Multiple-choice questions 1 1.5   
Paper 2 Short answer and extended-

response questions 
1.5 2.5   

Internal  
Design 
Project 

Individual design project 50 40 30 
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Sciences: Computer science
---------------------------------------------------------------------
I. Course description and aims 
"e DP computer science course requires an understanding of 
the fundamental concepts of computing systems and the ability 
to apply the computational thinking process to solve problems in 
the real world.
"e course also requires students to develop skills in algorithmic 
thinking and computer programming.
DP computer science is engaging, accessible, inspiring and 
rigorous, and has the following characteristics.

"e course:
• draws on a wide spectrum of knowledge of computer 

systems
• develops skills in algorithmic thinking and computer 

programming
• is underpinned by the computational thinking process
• enables and empowers innovation, exploration and the 

acquisition of further knowledge
• includes the study of machine learning
• raises ethical issues.

Computational thinking involves the ability to:
• specify problems in terms of their computational context 

and determine success criteria
• decompose complex real-world problems into more 

manageable problems
• abstract problems and generalize them to enable 

algorithmic thinking and to develop solutions
• test and evaluate solutions for improvements.

During the course, students will develop a computational solution. 
"is will develop their ability to identify a problem or unanswered 
question, and design, develop and evaluate a proposed solution.

"e course enables students to:
• develop conceptual understanding that allows 

connections to be made between di#erent areas of the 
subject, and to other DP subjects

• acquire and apply a body of knowledge, methods, tools 
and techniques that characterize computer science

• analyse and evaluate solutions developed through 
computational thinking in a range of contexts

• approach unfamiliar situations with creativity and 
resilience

• use computational thinking to design and implement 
solutions to local and global problems

• develop an appreciation of the possibilities and limitations 
of computer science

• evaluate the impact of emerging technologies in computer 
science

• communicate and collaborate e#ectively
• develop awareness of the environmental, economic, 

cultural and social impact of computer science, its 
applications and ethical implications.

II. Curriculum model overview
"e DP computer science course is organized into two key themes:

• "eme A: Concepts in computer science
• "eme B: Computational thinking and problem-solving

"eme A focuses on how computing systems work. "eme B 
focuses on how we can use computing systems to solve real-world 
problems.
"e course also has a practical dimension, comprising the 
computational solution (internal assessment) and the collaborative 
sciences project.
"e course can be studied in either the Python or Java programming 
languages.
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• develop awareness of the environmental, economic, cultural and social impact of computer 
science, its applications and ethical implications. 

 
II. Curriculum model overview 
 
The DP computer science course is organized into two key themes: 

• Theme A: Concepts in computer science 
• Theme B: Computational thinking and problem-solving 

 
Theme A focuses on how computing systems work. Theme B focuses on how we can use 
computing systems to solve real-world problems. 
The course also has a practical dimension, comprising the computational solution (internal 
assessment) and the collaborative sciences project. 
The course can be studied in either the Python or Java programming languages. 
 
Component Recommended 

teaching hours 
SL HL 

Syllabus content 
A Concepts of computer science 
A.1 Computer fundamentals 
A.2 Networks 
A.3 Databases 
A.4 Machine learning 
B Computational thinking and problem-solving 
B.1 Computational thinking 
B.2 Programming 
B.3 Object oriented programming (OOP) 
B.4 Abstract data types (HL only) 
Case study 

105 
 

11 
11 
11 
5 
 
5 
40 
7 
0 

15 

195 
 

18 
18 
18 
18 

 
5 

42 
23 
23 
30 

Internal assessment 
The computational solution 

 
35 

 
35 

Collaborative sciences project 10 10 
Total teaching hours 150 240 

 
III. Assessment model 
 
There are four assessment objectives for the DP computer science course. At the end of the course, 
students are expected to have met the following objectives: 
 
Assessment Objective 1—Demonstrate knowledge and understanding of: 

• facts, concepts, principles and terminology in computer science 
• appropriate methods, techniques and skills to solve problems using computational thinking. 

Assessment Objective 2—Apply and use: 
• facts, concepts, principles and terminology in computer science 
• appropriate methods, techniques and skills to solve problems using computational thinking 

III. Assessment model
"ere are four assessment objectives for the DP computer science 
course. At the end of the course, students are expected to have met 
the following objectives:

Assessment Objective 1&Demonstrate knowledge and 
understanding of:

• facts, concepts, principles and terminology in computer 
science

• appropriate methods, techniques and skills to solve 
problems using computational thinking.

Assessment Objective 2&Apply and use:
• facts, concepts, principles and terminology in computer 

science

• appropriate methods, techniques and skills to solve 
problems using computational thinking

• appropriate methods to present information in computer 
science.

Assessment Objective 3&Construct, synthesize, analyse and 
evaluate:

• problem speci!cations, system requirements, success 
criteria, testing strategies, and programs

• appropriate techniques to the solution of a problem
• relevant data, information and technological explanations 

for solutions.

Assessment Objective 4&Demonstrate the application of 
computational thinking skills to solve real-world problems using 
computer science solutions.
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• appropriate methods to present information in computer science. 
Assessment Objective 3—Construct, synthesize, analyse and evaluate: 

• problem specifications, system requirements, success criteria, testing strategies, and 
programs 

• appropriate techniques to the solution of a problem 
• relevant data, information and technological explanations for solutions. 

Assessment Objective 4—Demonstrate the application of computational thinking skills to solve 
real-world problems using computer science solutions. 
 

Type of 
Assessment 

Format of assessment Time (weighting of final 
grade) 

SL HL 
External  2 hours 

30 minutes 
(70%) 

4 hours 
(80%) 

Paper 1 Questions focused on the four topics in theme A, 
“Concepts of computer science”. 
The paper also consists of three questions related to 
the case study. 

1 hour 
15 minutes 

(35%) 

2 hours 
(40%) 

Paper 2 Questions for SL and HL focused on the three 
topics in theme B, “Computational thinking and 
problem-solving”. 
 
Additional questions for HL, focused on OOP and 
abstract data types. 
Students can answer questions in either Java or 
Python 

1 hour 
15 minutes 

(35%) 

2 hours 
(40%) 

Internal    
The 

computational 
solution 

Students develop a computational solution to a 
real-world problem of their own choosing. The 
solution should use the concepts, skills and tools 
acquired in the course and the computational 
thinking process. 

35 hours 
(30%) 

35 hours 
(20%) 

 
 
Programming is required to answer some of the questions on Paper 2. Questions that require 
programming will have equivalent versions for students to choose from, one in Java and the other 
in Python, according to the programming language they have studied. 
  

Programming is required to answer some of the questions on 
Paper 2. Questions that require programming will have equivalent 
versions for students to choose from, one in Java and the other 
in Python, according to the programming language they have 
studied.
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Environmental Systems and Societies
---------------------------------------------------------------------
I. Course description and aims
Environmental systems and societies (ESS) is an interdisciplinary 
course, encompassing both the sciences and individuals and 
societies and is o#ered at both standard level (SL) and higher 
level (HL). As such, ESS combines a mixture of methodologies, 
techniques and knowledge associated with both the sciences and 
individuals and societies.

ESS is both a complex and contemporary course that engages 
students in the challenges of 21st century environmental issues. 
Consequently, it requires its students to develop a diverse set of 
skills, knowledge and understanding from di#erent disciplines. 
Students develop a scienti!c approach through explorations of 

environmental systems. "ey also acquire understandings and 
methods from individuals and societies subjects whilst studying 
sustainability issues within social, cultural, economic, political, 
and ethical contexts. "e interdisciplinary nature of the course 
means students produce a synthesis of understanding from the 
various topics studied. It also emphasizes the ability to perform 
research and investigations and to participate in philosophical, 
ethical, and pragmatic discussions of the issues involved from the 
local through to the global level.

ESS aims to empower and equip students to:
1.  develop understanding of their own environmental 

impact, in the broader context of the impact of humanity 
on the Earth and its biosphere
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2.  develop knowledge of diverse perspectives to address 
issues of sustainability

3.  engage and evaluate the tensions around environmental 
issues using critical thinking

4.  develop a systems approach that provides a holistic lens 
for the exploration of environmental issues

5.  be inspired to engage in environmental issues across local 
and global contexts.

Because of the interdisciplinary nature of the subject, students can 
choose to study ESS to count as either a sciences or individuals 
and societies course, or as both. In this la$er option, students have 
the opportunity to study an additional subject from any other 
subject group, including the sciences and individuals and societies 
subjects.

II. Curriculum model overview
"e ESS course has at its heart the intention of providing students 
with the capacity to understand and make informed decisions 
regarding the pressing environmental issues we face. A conceptual, 
interdisciplinary approach is essential to problem solving in 
ESS as this allows for truly holistic thinking about impending 
sustainability challenges.

"e ESS course engages students and teachers with a conceptual 
approach. All students are encouraged to integrate the three key 
concepts of perspectives, systems and sustainability throughout 
the course.

"ese concepts are given special focus within the foundation’s 
unit.
Students at SL and HL share the following:

•  the study of a concept-based syllabus
•  a course which promotes holistic thinking about 

environmental issues and their solutions
•  a foundations unit which introduces and explores the 

three concepts: perspectives, systems and sustainability
•  one piece of internally assessed work, the internal 

assessment (IA)
•  the collaborative sciences project.

"e SL course provides students with a fundamental understanding 

of environmental studies and experience of the associated 
concepts and skills. "e HL course requires students to extend 
their knowledge and understanding of the subject, exploring the 
complexity of issues with additional breadth and depth, providing 
a solid foundation for further study at university level.

"e foundations unit is designed to be the starting point for both 
standard and higher level courses.
Other topics contain additional HL content, which provide both 
greater breadth and depth. "e SL course has a recommended 150 
teaching hours and the HL course 240 hours. "is di#erence is 
re%ected in the additional content studied by HL students.

"e HL course has three HL only lenses&environmental law, 
environmental and ecological economics, and environmental 
ethics. "e conceptually more demanding HL lenses allow for 
far more sophisticated processing and balanced viewpoints. 
"e additional HL content requires the student to make more 
connections between diverse areas of the syllabus, resulting 
in increased networked knowledge and a comprehensive 
understanding of the complexities of environmental issues as well 
as possible strategies, solutions and management. HL students 
are required to demonstrate critical evaluation and to synthesize 
material in the core content (common to both SL and HL), HL 
extension material and HL lenses, facilitating a more complete 
view of a problem with analysis at greater breadth and depth.
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Syllabus Component  Recommended teaching hours 
SL HL 

Syllabus content  100 190 
Topic 1 Foundation 
1.1 Perspectives 
1.2 Systems 
1.3 Sustainability 

16 
3 
5 
8 

Topic 2 Ecology 
Topic 3 Biodiversity and conservation 
Topic 4 Water 
Topic 5 Land 
Topic 6 Atmosphere and climate change 
Topic 7 Natural resources 
Topic 8 Human populations and urban system 

22 
13 
12 
8 

10 
10 
9 

35 
26 
25 
15 
23 
18 
15 

Higher level (HL) lens 
HL.a Environmental law 
HL.b Environmental and ecological economics 
HL.c Environmental ethics 

  
5 
7 
5 

Experimental Program  50 
Practical work 
Collaborative sciences project 
Scientific investigation 

30 
10 
10 

 
Skills in the study of environmental systems and societies 
 
The skills and techniques students must experience through the course are encompassed within the 
tools. These support the application and development of the inquiry process in the delivery of the 
ESS course. 
 
Tools 
• Experimental techniques 
• Mathematics 
• Technology 
• Systems and models 
Inquiry process 
• Inquiring and designing 
• Collecting and processing data 
• Concluding and evaluating 
Teachers are encouraged to provide opportunities for students to encounter and practise the skills 
throughout the programme. Rather than being taught as stand-alone topics, these skills should be 
integrated into the teaching of the syllabus when they are relevant to the syllabus topics being 
covered. 
 
III. Assessment model 
 

Skills in the study of environmental systems and societies

"e skills and techniques students must experience through 
the course are encompassed within the tools. "ese support the 
application and development of the inquiry process in the delivery 
of the ESS course.

Tools
• Experimental techniques
• Mathematics
• Technology
• Systems and models

Inquiry process
• Inquiring and designing
• Collecting and processing data
• Concluding and evaluating

Teachers are encouraged to provide opportunities for students 
to encounter and practise the skills throughout the programme. 
Rather than being taught as stand-alone topics, these skills should 
be integrated into the teaching of the syllabus when they are 

relevant to the syllabus topics being covered.

III. Assessment model
"ere are four assessment objectives for the DP ESS course. 
Having studied the course, students are expected to demonstrate 
the following assessment objectives.

Assessment objective 1
Demonstrate knowledge and understanding of relevant:

• terminology, facts, and concepts
• methodologies and techniques
• perspectives and worldviews.

Assessment objective 2
Apply this knowledge and understanding in the analysis of:

• explanations, concepts, and theories
• primary and secondary data and models
• case studies and examples
• arguments and values.
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Assessment objective 3
Evaluate, justify, and synthesize, as appropriate:

•  explanations, concepts, theories, and models
•  arguments and proposed solutions
•  methods of !eldwork and investigation
•  political, economic, ethical and sociocultural contexts of 

issues.

Type of 
assessment 

Format of assessment Time 
(hours) 

Weighting 
of final 
grade % SL HL 

External   3.0 4.5 75 (SL) 
80 (HL) 

Paper 1 Students will be provided with data in a variety 
of forms relating to a specific, previously 
unseen case study. 
Questions will be based on the analysis and 
evaluation of the data in the case study. 
All questions are compulsory. 

1.0 2.0 25 (SL) 
30(HL) 

Paper 2  Section A is made up of short-answer and data-
based questions. 
Section B requires students to answer structured 
essay questions. There is a limited amount of 
choice. 

2.0 2.5 50 
(SL/HL) 

Internal     
Individual 
investigation 

The individual investigation is an open-ended 
task in which the student gathers and analyses 
data to answer their own formulated research 
question. 
The outcome of the Individual investigation will 
be assessed through the form of a written report. 
The maximum overall word count for the report 
is 3,000 words. 

10 25 (SL) 
20(HL) 

  

Assessment objective 4
Investigate sustainability issues at the local or global level through:

•  identifying an appropriate environmental issue and 
research question for investigation

•  selecting and demonstrate the use of appropriate methods 
and skills to carry out insightful and ethical investigations 
into environmental issues.
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Group Mathematics
5
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Mathematics
---------------------------------------------------------------------
The Aims of Group 5 Courses
"e mathematics courses aim to contribute to students’ personal 
a$ributes, subject understanding and global awareness by enabling 
them to: 

1.  Develop a curiosity and enjoyment of mathematics, and 
appreciate its elegance and power 

2.  Develop an understanding of the concepts, principles and 
nature of mathematics 

3.  Communicate mathematics clearly, concisely and 
con!dently in a variety of contexts 

4.  Develop logical and creative thinking, and patience and 
persistence in problem solving to instill con!dence in 
using mathematics 

5.  Employ and re!ne their powers of abstraction and 
generalization 

6.  Take action to apply and transfer skills to alternative 
situations, to other areas of knowledge and to future 
developments in their local and global communities 

7.  Appreciate how developments in technology and 
mathematics in%uence each other 

8.  Appreciate the moral, social and ethical questions arising 
from the work of mathematicians and its applications 

9.  Appreciate the universality of mathematics and its 
multicultural, international and historical perspectives 

10.  Appreciate the contribution of mathematics to other 
disciplines, and as a particular “area of knowledge” in the 
TOK course

11.  Develop the ability to re%ect critically upon their own 
work and the work of others 

12. Independently and collaboratively extend their 
understanding of mathematics 

Mathematics: Analysis and Approaches SL and HL 
Mathematics: Analysis and Approaches at SL and HL is 
appropriate for students who enjoy developing their mathematics 
to become %uent in the construction of mathematical arguments 
and develop strong skills in mathematical thinking. "ey will also 
be fascinated by exploring real and abstract applications of these 
ideas, with and without the use of technology. Students who take 
Mathematics: Analysis and Approaches will be those who enjoy 
the thrill of mathematical problem solving and generalization. 

"is subject is aimed at students who will go on to study subjects 
with substantial mathematics content such as mathematics itself, 
engineering, physical sciences, or economics for example. 

Mathematics: Applications and Interpretation SL and 
HL
Mathematics: Applications and Interpretation SL and HL is 
appropriate for students who are interested in developing their 
mathematics for describing our world and solving practical 
problems. "ey will also be interested in harnessing the power of 
technology alongside exploring mathematical models. Students 
who take Mathematics: Applications and Interpretation will be 
those who enjoy mathematics best when seen in a practical context. 
"is subject is aimed at students who will go on to study subjects 
such as social sciences, natural sciences, statistics, business, some 
economics, psychology, and design, for example.
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Syllabus Outline 
Mathematics: Analysis and Approaches SL and HL 

Syllabus component
Suggested teaching hours

SL HL

Topic 1—Number and algebra

Topic 2—Functions 

Topic 3— Geometry and trigonometry 

Topic 4—Statistics and probability 

Topic 5 —Calculus 

Total teaching hours 

19

21

25

27

28

30

150

39

32

51

33

55

30

240

The toolkit and the mathematical exploration                       

Investigative, problem-solving and modelling skills 
development leading to an individual exploration. "e 
exploration is a piece of wri$en work that involves 
investigating an area of mathematics.

All topics are compulsory. Students must study all the sub-topics in each of the topics in the syllabus as listed in this guide. Students are 
also required to be familiar with the topics listed as prior learning. 

Key
sto

ne
 A

ca
de

my



81

Mathematics: Applications and Interpretation SL and HL 

Syllabus component
Suggested teaching hours

SL HL

Topic 1—Number and algebra

Topic 2—Functions 

Topic 3— Geometry and trigonometry 

Topic 4—Statistics and probability 

Topic 5 —Calculus 

Total teaching hours 

16

31

18

36

19

30

150

29

42

46

52

41

30

240

The toolkit and the mathematical exploration                       

Investigative, problem-solving and modelling skills 
development leading to an individual exploration. "e 
exploration is a piece of wri$en work that involves 
investigating an area of mathematics. 

All topics are compulsory. Students must study all the sub-topics in each of the topics in the syllabus as listed in this guide. Students are 
also required to be familiar with the topics listed as prior learning. 
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Assessment Details
Mathematics: Analysis and Approaches SL&HL Assessment Outline 

External assesment (3 hours)

Paper 1 (90 minutes)
No technology allowed. (80 marks) 
Section A - Compulsory short-response questions based on 
the syllabus. 
Section B - Compulsory extended-response questions based 
on the syllabus. 

Paper 2 (90 minutes) 
Technology required. (80 marks) 
Section A - Compulsory short-response questions based on 
the syllabus. 
Section B - Compulsory extended-response questions based 
on the syllabus.

Paper 3 (60 minutes) 
Technology required. (55 marks)
Two compulsory extended response problem-solving 
questions.

Internal assessment 20% 
"is component is internally assessed by the teacher and 
externally moderated by the IB at the end of the course. 

Mathematical exploration 
Internal assessment in mathematics is an individual 
exploration. "is is a piece of wri$en work that involves 
investigating an area of mathematics. (20 marks) 

80%

40%

40%

20%

80%

30%

30%

20%

20%

Assessment component Weighting

SL HL
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External assesment (3 hours)

Paper 1 (90 minutes)
Technology required. (80 marks)
Compulsory short-response questions based on the 
syllabus. (80 marks) 

Paper 2 (90 minutes) 
Technology required. (80 marks)
Compulsory extended-response questions based on the 
syllabus. (80 marks) 

Paper 3 (60 minutes) 
Technology required. (55 marks)
Two compulsory extended response problem-solving 
questions. 

Internal assessment 20% 
"is component is internally assessed by the teacher and 
externally moderated by the IB at the end of the course. 

Mathematical exploration 
Internal assessment in mathematics is an individual 
exploration. "is is a piece of wri$en work that involves 
investigating an area of mathematics. (20 marks) 

80%

40%

40%

20%

80%

30%

30%

20%

20%

Assessment component Weighting

SL HL
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Group The Arts and Electives
6
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The Nature of Group 6 Courses 
"e Group 6 subjects of Music, Visual Arts, "eatre Arts and 
Film allow the students to become creatively immersed in an art 
form that they are passionate about. "ose students who have the 
capacity to discover, consider, challenge and extend new ideas, 
utilizing these skills will achieve highly in these subject areas. 

In addition to skill, students need to be prepared to think ‘outside 
the box’ and become excited about their learning and their new 
creations in these subjects. By studying the arts and engaging with 
them practically, students will discover how elusive, fascinating 
and varied art forms can be. "rough thinking further, their ideas 
can be used to frame, re%ect, expose, critique and speculate on 
new perspectives. 

"rough studying all three art forms the students will continue to 
gain an appreciation of how the arts have the power to entertain, 
enrich and transform peoples’ everyday lives. All art forms exist 
to create new ideas, questions, experiences and opportunities for 
all. "e students, through these three Diploma courses, have the 
opportunity to consider how to do this and to experiment with 
their ideas. "eir appreciation of the arts in their di#erent forms 
will extend and develop as the courses progress.

"e arts are a means of exploring society and relationships within 
it. "ere emerge possibilities for individual and communal 
understanding. "e students are encouraged to develop their 
social skills in order to learn how to work e#ectively with others, 
and to be successful in any line of work they decide to pursue. 
Students will be required to display a willingness to understand 
alternative views, and to respect and appreciate cultural diversity.
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Music 
---------------------------------------------------------------------
Introduction 
Prospective students will be expected to have studied a suitable 
music curriculum up to 9th Grade and have individual instrumental 
or vocal lessons.  

"e purpose of the course is to create learning environments 
for students to understand and explore the diversity of music 
throughout history and culture. It encourages students to develop 
perceptual skills through musical experiences such as recognizing, 
analyzing, identify, composing and discriminating musical 
elements found in a variety of music. 
Students will develop their performance skills, compositional 
skills, and research skills.  "e learning process will help them to 
reach their full potential as a performer, composer and researcher.  
Also, they will improve their a$itude as a learner by being open-
minded, risk-taking, and principled students.

Aims & Objectives 
1.  Explore the diversity of the arts across time, cultures and 

contexts 
2.  Develop as imaginative and skilled creators and 

collaborators 
3.  Express ideas creatively and with competence 
4.  Critically re%ect on the process of creating and 

experiencing the arts 
5.  Develop as informed, perceptive and analytical 

practitioners 
6.  Enjoy lifelong engagement with the arts
7.  Explore a range of musical contexts and make links to, 

and between, di#erent musical practices, conventions and 
forms of expression (inquiry)

8.  Acquire, develop and experiment with musical 
competencies through a range of musical practices, 
conventions and forms of expression, both individually 
and in collaboration with others (action)

9.  Evaluate and develop critical perspectives on their own 
music and the work of others (re%ection).

Curriculum Details 
"roughout the course, students embody three roles: the 
researcher, the creator and the performer. In these 
roles, they inquire, create, perform and re%ect on the course’s three 
musical processes: 

• Exploring music in context 
• Experimenting with music 
• Presenting music 

"e exploration of diverse musical material is focused through the 
lenses of four Areas of Inquiry (AoIs):

1. Music for sociocultural and political expression 
 Examples may include protest songs, liturgical music, 

national anthems 
2. Music for listening and performance 
 Examples may include chamber music of the Western art 

tradition, cool jazz, experimental music 
3. Music for dramatic impact, movement and entertainment 
 Examples may include music for !lm, ballet or musical 

theatre 
4. Music technology in the electronic and digital age 
 Examples may include electronic dance music, technology 

in popular music production

Engagement with these AoIs takes place across three contexts:
Personal context – music that has signi!cance to the student, 
and that they are most familiar with. Students consider their 
immediate cultural context and interests that contribute to their 
emerging musical identity.
Local context – music that has local signi!cance, but that may 
be unfamiliar to the student. "is can be music from within the 
student’s local, regional or cultural communities, and may include 
music that the student is not currently engaged with. 
Global context – unfamiliar music from a variety of places, 
societies and cultures. "is will include music that the student 
has not yet connected or engaged with. "e music may be from 
a distant global region or even music in closer geographical 
proximity but more culturally distant that has not been previously 
accessible to the student.

Key
sto

ne
 A

ca
de

my



87

Assessment Details

Each assessment submission links directly to one of the course’s three musical processes and requires candidates to evidence engagement 
with that process through the three musical roles.

HLSL

Exploring music in context (External)

Students select samples of their work for a portfolio submission
(maximum 2,400 words). "e submission contains:

a.  Exploring as a researcher

   • wri$en work demonstrating engagement with, and understanding of, diverse musical material from at least two 
areas of inquiry

b.  Exploring as a creator and as a performer

 • one practical creating exercise (score maximum 32 bars and/or audio 1 minute as appropriate to style)

 • one performed adaptation of music from a local or global context for the student’s own instrument (maximum 
2 minutes)

c.  supporting audio reference material, (not assessed).

Experimenting with music (Internal)

Students submit an experimentation report with evidence of their musical processes in creating and performing focused 
through at least two areas of inquiry in a local and/or global context. "e report provides a rationale and commentary for 
each process. Students submit:

a.  Experimenting as a researcher

 • a wri$en experimentation report that supports the experimentation (maximum 1,500 words)
b.  Experimenting as a creator and as a performer

 • Practical musical evidence of the experimentation process in the form of
  - three related excerpts of creating (total maximum 5 minutes)
  - three related excerpts of performing (total maximum 5 minutes)

Presenting music (External)

Students submit a collection of works demonstrating engagement with diverse musical material from four areas of inquiry. 
"e submission contains:

a.  Presenting as a researcher

 • programme notes (maximum 600 words)
b.  Presenting as a creator

 • composition and/or improvisation (maximum 6 minutes)
c.  Presenting as a performer

 • solo and/or ensemble (maximum 12 minutes)

 • excerpts, where applicable (maximum 2 minutes)

20%

20%

30%

30%

30%

40%
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Theatre Arts 
---------------------------------------------------------------------
Introduction
"eatre is a discipline that examines and encompasses the human 
experience through a global lens.
 
"rough the endeavor of practical creation, students engage in 
and explore their place in the creative process through practical 
engagement in theatre and application of a core ideology of 
methodologies and techniques. A process of creative problem 
solving empowers theatre students to live a life of awareness and 
sensitivity to the human condition.
 
Theatre aims
"e aims of the DP theatre course are to enable students to: 

1.  explore the diversity of the arts across time, cultures and 
contexts

2.  develop as imaginative and skilled creators and 
collaborators

3.  express ideas creatively and with competence in forms 
appropriate to the artistic discipline 

4.  critically re%ect on the process of creating and 
experiencing the arts

5.  develop as informed, perceptive and analytical 
practitioners

6.  enjoy lifelong engagement with the arts. 
7.  inquire into theatre and its contexts

8.  develop and practically apply theatre performance and 
production skills and elements, led by intentions 

9.  create, present and evaluate theatre work both 
independently and collaboratively

10. acquire the perspectives and intentions of an internationally-
minded theatre-maker

For HL only:
11. understand, appreciate and explore the relationship 

between theory and performance.
 
Objectives
1. Inquiry 

1. Carry out academic and physical research and identify 
valuable information and resources to support work in 
theatre 

2. Inquire into, and contextualize, the theatrical work and 
ideas of others 

2. Development 
1. Develop informed and imaginative theatre-maker 

intentions for making and staging theatre 
2. Practically and collaboratively explore how performance 

and production elements combine in practice to create 
e#ective moments of theatre 

3. Presentation 
1. Present theatre work to others in order to ful!ll theatre-

maker intentions 

HLSL

The contemporary music-maker (HL only) (Internal)

Students submit a continuous multimedia presentation documenting their real-life project. Students submit:
Multimedia presentation (maximum 15 minutes), evidencing:

a.  the project proposal
b.  the process and evaluation
c.  the realized project, or curated selections of it.

30%
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2. Communicate theatrical ideas in a variety of forms, 
formats and contexts 

4. Evaluation 
1. Re%ect on feedback from others and consider their own 

development as theatre-makers 
2. Evaluate the e#ectiveness of theatre work 

Syllabus Details 
Staging play texts : "is area of the syllabus addresses the 
transformation of play texts into action. Students examine the 
ways in which ideas are articulated in texts by playwrights and the 
ways in which performance and production elements can be used 
to e#ectively ful!ll theatre-maker intentions. 

Exploring world theatre traditions : "is area of the 
syllabus addresses the authentic exploration of world theatre 
traditions through academic and practical research and exploration. 
Students inquire into and physically explore world theatre 
traditions, performance conventions and performance material 
from those traditions in order to acquire a deeper understanding 
and appreciation of the traditions through the body and/or voice. 

Collaboratively creating original theatre : "is area 
of the syllabus addresses the collaborative development and 
performance of original theatre as part of an ensemble of theatre-
makers. Students formulate intentions for theatre-making and 
examine the ways in which these intentions can be e#ectively 
realized through the collaborative creation of original performance 
work inspired by a starting point. 

Performing theatre theory (HL only) : "is area of the 
syllabus addresses the exploration of aspects of theatre theory 
and the ways in which theory can inform performance. Students 
research at least one theatre theorist, identify an aspect of their 
theory and apply this to create and present theatre work that 
demonstrates this aspect of theory in performance. 
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Assessment Details

Assessment Task Standard level Higher Level

Production proposal (Internal)

Students at SL and HL choose a published play text they have not previously studied and formulate 
a vision for the design and theoretical staging of the entire play text for an audience. "ese ideas are 
presented in the form of a proposal. Each student submits the following. 

1.  A production proposal (a maximum of 12 pages of wri$en text and images, with wri$en text not 
exceeding 4,000 words) plus a list of all sources used. 

Research presentation (External)

Students at SL and HL plan, deliver and video record an individual research presentation (15 minutes 
maximum) in which they provide evidence of their academic and practical exploration and learning of a 
world theatre tradition they have not previously studied. Each student submits the following. 

1. A video recording of the student’s research presentation (15 minutes maximum). 
2. A list of all sources cited and any additional resources used by the student during the presentation.

Collaborative project 

Students at SL and HL collaboratively create and perform an original piece of theatre (lasting 7–10 
minutes maximum) created from a starting point of their choice. "e piece is presented to an audience as 
a fully-realized production. Each student submits the following. 

1. A project report (a maximum of 10 pages of wri$en text and images, with wri$en text not 
exceeding 4,000 words) plus a list of all sources used. 

2. A video recording of the !nal piece (7–10 minutes maximum) 

Solo theatre piece (HL only) (External)

Students at HL research a theatre theorist they have not previously studied, identify an aspect(s) of 
theory and create and present a solo theatre piece (lasting 4–7 minutes maximum) that demonstrates the 
practical application of this theory to a theatre piece for an audience. Each student submits the following. 

1. A report (2,500 words maximum) plus a list of all primary and secondary sources cited. 
2. A continuous unedited video recording of the whole solo theatre piece (4–7 minutes maximum). 

30%

30%

40%

20%

20%

25%

35%
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Visual Arts
---------------------------------------------------------------------
I. Course description and aims
Visual arts are an integral part of our daily lives. "ey have social, 
political, ritual, spiritual, decorative and functional values. 
"e theories and practices of visual arts are dynamic and ever-
changing, connecting di#erent areas of knowledge and human 
experience. Visual arts enable us to make sense of the world, to 
explore our place within it, and to transform our individual and 
collective ways of being in and with the world.

In this visual arts course students learn how to create, 
communicate and connect as artists. Students engage in creative 
practices and processes working with a variety of art-making forms 
and creative strategies, and learn art-making as inquiry. Teachers 
and students can adapt the curriculum to their unique contexts, 
interests and passions. Together, they are invited to transform the 
classroom into a contemporary visual arts studio. "is becomes 
a collaborative, inclusive, creative and conceptually rich space 
where students develop their art through personal lines of inquiry 
guided by artistic intentions.

"e course encourages students to engage with the world through 
individual and shared experiences, imagination and action, 
and it fosters creativity, communication, critical thinking and 
collaboration&skills essential in a variety of rapidly evolving 
!elds and professions. "e syllabus supports learning through 
authentic art-making experiences and student choice, encouraging 
teachers to support their students in becoming progressively more 
independent art practitioners.

Teaching and learning of conceptual and material skills and 
methods allow students to think and work like artists. During 
the course they develop a personal visual language and learn to 
communicate artistic intentions to di#erent audiences, connecting 
with the work of other artists and considering the signi!cance of 
context(s). Students learn that by making art they are empowered 
to engage, transform and emerge, both as individuals and as 
members of a community. "ese positive and creative approaches 
will stay with students a(er they complete the course, enriching 
any of their future pursuits.

"e aims of the arts subjects are to enable students to:
1.  explore the diversity of the arts across time, cultures and 

contexts
2.  develop as imaginative and skilled creators and 

collaborators
3.  express ideas creatively and with competence
4.  critically re%ect on the process of creating and 

experiencing the arts
5.  develop as informed, perceptive and analytical 

practitioners
6.  enjoy lifelong engagement with the arts.

"e visual arts course aims to enable students to:
7.  appreciate that art-making enhances knowledge, develops 

understanding and transforms ways of being
8.  employ curiosity, creativity and dialogue to more openly 

engage with self, the world and others
9.  draw on artmaking and artworks for their own, and their 

communities’, well-being and %ourishing.
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II. Curriculum model overview
"e visual arts course is a creative, practice-based course.

Students work in the classroom as they would in an art studio. Art-
making as inquiry is at the centre of the syllabus and students learn 
through three core areas&create, connect and communicate. 
"ese are introduced as discrete elements of the course; however, 
in practice, this division will only occasionally predominate.

Learning art-making as inquiry will mostly integrate create, 
connect and communicate. "is is to allow students to embrace 
the holistic nature of visual arts practice. However, teachers will at 
times need to make explicit the division of content and focus on 
just one of the core areas, to ensure that students have su'cient 
understanding, skills and methods to develop their artistic 
intentions and their artwork.

Students gain a deeper understanding of the visual arts through 
working with a variety of art-making forms and creative strategies, 
and develop a personal visual language as well as critical and 
curatorial skills and methods.

During the two years of the course, students are supported and 
guided by their teachers to become increasingly more independent 
visual artists. Seven assessment objectives, clearly de!ned and 
embedded in the creative process, guide teachers and students 
from the beginning to the end of the course.

Students learn to nurture their artistic practice and to develop their 
ideas, work and re%ections through observation, experimentation 
and investigation. "e course is designed to deepen students’ 
understanding of the interactive and generative nature of the work 
of visual artists, and to promote %exible and iterative creative 
processes.

Visual arts journals&which might take a variety of formats&are 
used by students to generate, progress and develop their art-making 
as inquiry and their learning across the three core areas. Students 
realize and resolve artworks to communicate with audiences 
through synthesis of concept and form. Understanding of 

context(s) and cultural signi!cance are also part of the curriculum, 
and students learn to consider the complex and dynamic 
relationships between artist, artwork, audience and context. Not 
only do students connect with the work of other artists, but they 
also learn to situate the artworks they study as well as their own.

As part of the visual arts course students learn to employ curiosity, 
creativity and dialogue to openly engage with the self, the world 
and others. "ey develop the skills to work independently, persist 
and repurpose, re%ect critically and communicate e#ectively and 
with coherence as visual artists.
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Syllabus area Teaching hours 
SL HL 

Create 
Teachers introduce a variety of art-making forms and creative strategies. 
Students learn how to generate ideas from investigation and observation, 
and engage with experimentation or in resolving artworks. They learn how 
to follow lines of inquiry from conception to realization and to develop a 
visual language. 

20 30 

Connect 
Teachers introduce ways to investigate artworks from different times and 
contexts. Students consider the relationships between artwork, artist and 
audience. They learn how to situate their art-making in relation to context 
and to consider cultural significance. 

20 30 

Communicate 
Teachers introduce methods of visual and written presentation, and create 
opportunities for dialogue and critique. Students learn how to curate, share 
and situate their artwork. Teachers introduce methods to digitally document 
and curate artwork. 

20 30 

Integration of create, connect, communicate 
The majority of teaching hours in visual arts are devoted to making art as 
inquiry. 
Students integrate the core areas of create, connect and communicate, 
through the pursuit of personal lines of inquiry and while developing a 
coherent body of resolved artworks. They learn to: 

• develop their artistic intentions and creative processes 
• connect their art-making with the work of others 
• create their artworks in context 
• communicate with audiences. 

Teachers plan time and set reasonable deadlines for students to prepare the 
three summative assessment tasks. 

90 150 

Total Teaching hours 150 240 
 
III. Assessment model 
 
At the end of the course, students select and organize visual and written materials to submit to the 
IB for online assessment—both SL and HL students curate and digitally submit three assessment 
tasks to evidence their learning. 
 
All assessment tasks are non-examination based. Two tasks are externally assessed, and one is 
internally assessed by the teacher and externally moderated by the IB. The assessment model 
clearly differentiates the requirements between SL and HL, reflecting the teaching hours allocated 
at each level and the greater depth and breadth of work required in the HL course. 
 
Task 1 is common to SL and HL. All students complete the art-making inquiries portfolio. 
 

III. Assessment model
At the end of the course, students select and organize visual and 
wri$en materials to submit to the IB for online assessment&both 
SL and HL students curate and digitally submit three assessment 
tasks to evidence their learning.

All assessment tasks are non-examination based. Two tasks are 
externally assessed, and one is internally assessed by the teacher 
and externally moderated by the IB. "e assessment model clearly 
di#erentiates the requirements between SL and HL, re%ecting the 

teaching hours allocated at each level and the greater depth and 
breadth of work required in the HL course.

Task 1 is common to SL and HL. All students complete the art-
making inquiries portfolio.

Task 2 is designed di#erently for SL and HL, to fully re%ect the 
di#erent allocation of teaching time at each level. SL students 
complete the connections study and HL students complete the 
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artist project.

Task 3 is the internal assessment (IA), di#erentiated between 
SL and HL. "e IA is focused on the student’s ability to create 
a coherent body of work. Both SL and HL students submit !ve 
resolved artworks, but some of the requirements of the task are 
di#erent for each level.

Student work is assessed through assessment criteria and marks 
are allocated by applying level descriptors.

For their summative end-of-course assessment, students are 
expected to provide evidence of how they learned to create, 
connect and communicate as visual arts practitioners. "ere are 
seven assessment objectives common to SL and HL that provide 
measurable indicators of success and help to shape learning and 
teaching. "e visual arts objectives are embedded in the creative 
process to support authentic learning and the design of valid, 
reliable and manageable assessment tasks.

Visual arts students are expected to evidence how, as part of their 

art-making, they:
• curate visual and wri$en materials, including both 

developing and resolved artworks, to communicate 
artistic intentions and inquiry

• investigate art forms and creative strategies, as well as 
meaning and cultural signi!cance of artworks within and 
across contexts

• generate intentions and artworks through inquiry and the 
application of creative strategies

• re!ne artistic intentions and their own art-making 
through investigation, dialogue and critical re%ection as 
part of inquiry

• resolve artworks to ful!l intentions and convey meaning
• situate their own artworks and art-making, as well as those 

of other artists, in relation to context(s), audience(s) and 
communities of artistic practice

• synthesize concept and form through creative and 
curatorial practices to create artworks, communicate 
artistic intentions and connect with audience(s).
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Assessment Outline 
Assessment Outline-SL Weightings 
External Assessment  60% 
Art-making inquiries portfolio (32 marks) 
This is an SL and HL task focused on the student’s art-making as inquiry. 
The student selects and organizes visual evidence of their personal investigations, 
discoveries 
and creations, supported by critical reflections, all in a portfolio. They provide 
curated evidence 
of their art-making as inquiry in a variety of art-making forms and creative 
strategies. 
The portfolio demonstrates how the student developed and refined their visual 
language through one or more lines of inquiry and must explicitly include the 
inquiry questions or generative statements they worked with. 
SL students submit two mandatory files. 

• One PDF file of up to 15 screens including visual evidence accompanied by 
written materials. The total word count must not exceed 3,000 words. 

• One separate text file listing the sources. 

40% 

Connections study (24 marks) 
This is an SL-only task focused on the student situating in context one of their 
resolved artworks, chosen from the five they submit for IA. 
The study presents curated visual and written evidence to demonstrate the 
connections between the student’s chosen resolved artwork and their own 
context(s), and between the 
chosen artwork and at least two artworks by different artists. The connections must 
be informed by research, and the study must demonstrate understanding of the 
cultural significance of the two artworks by different artists. 
SL students submit two mandatory files. 

• One PDF file of up to 10 screens including visual evidence and supporting 
written materials. The total word count must not exceed 2,500 words. 

• One separate text file listing the sources. 

20% 

Internal Assessment  40% 
This component is internally assessed by the teacher and externally moderated by 
the IB at the end of the course. 
Resolved artworks (32 marks) 
This is an SL-only task focused on the student’s ability to create a coherent body 
of work. 
Each student submits five resolved artworks to demonstrate their best 
achievements in communicating their artistic intentions coherently. 
The student provides evidence of synthesis of concept and form, and of their 
competence in resolving artworks. They also write a rationale to articulate their 
artistic intentions and the choices that informed the making of their coherent body 
of artworks. 
SL students submit six mandatory files. 

• Five image or video files (each up to three minutes long) of artworks—each 
accompanied by a title and details on medium and size. Two optional 
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supporting image files per artwork can be submitted to show details or 
additional views. 

• One PDF file of up to two screens for the rationale (which must not exceed 
700 words). 

 
Assessment Outline-HL Weightings 
External Assessment  60% 
Art-making inquiries portfolio (32 marks) 
This is an SL and HL task focused on the student’s art-making as inquiry. 
The student selects and organizes visual evidence of their personal investigations, 
discoveries 
and creations, supported by critical reflections, all in a portfolio. They provide 
curated evidence 
of their art-making as inquiry in a variety of art-making forms and creative 
strategies. 
The portfolio demonstrates how the student developed and refined their visual 
language through one or more lines of inquiry and must explicitly include the 
inquiry questions or generative statements they worked with. 
SL students submit two mandatory files. 

• One PDF file of up to 15 screens including visual evidence accompanied by 
written materials. The total word count must not exceed 3,000 words. 

• One separate text file listing the sources. 

30% 

Artist project (40 marks) 
This is a stand-alone, HL-only task focused on the student creating and situating 
in context an artwork that they ideate and realize as part of a project of their choice. 
The artist project demonstrates through curated evidence how the student work 
was informed by investigations of context, by connections with at least two 
artworks by different artists, and by dialogues. A short video curated by the student 
shows where and how the project artwork was realized to communicate with the 
audience in the chosen context. 
HL students submit three mandatory files. 

• One PDF file of up to 12 screens including visual evidence and supporting 
written materials. The total word count must not exceed 2,500 words and 
the student must comply with the exact word counts set for each section. 

• One video file up to three minutes long presenting the project artwork 
realized in the chosen context. The video is submitted accompanied by the 
artwork details and a short text with the finalized artistic intentions (100 
words maximum). 

• One separate text file listing the sources. 

30% 

Internal Assessment  40% 
This component is internally assessed by the teacher and externally moderated by 
the IB at the end of the course. 
Selected resolved artworks (40 marks) 
This is an HL-only task focused on the student’s ability to create a coherent body 
of work selected from their wider production. Each student submits five selected 

40% 
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resolved artworks to demonstrate their best achievements in communicating their 
artistic intentions coherently. 
 
The student provides evidence of synthesis of concept and form, and of their 
competence in resolving artworks. They also write a rationale to articulate how 
they realized their artistic intentions through a selection process for the five 
resolved artworks, from at least eight of their works. Five artwork texts situate 
through critical analysis each of the selected resolved artworks in a wider artistic 
context and in relation to the student’s practice. 
 
HL students submit six mandatory files. 

• Five image or video files (each up to three minutes long) of artworks—each 
accompanied by a title and details on medium and size. Two optional 
supporting image files per artwork can be submitted to show details or 
additional views. 

• One PDF file of up to eight screens including the rationale (which must not 
exceed 700 words) and five artwork texts (with a total word count not 
exceeding 1,000 words).One PDF file of up to two screens for the rationale 
(which must not exceed 700 words). 
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Film 
Film is a powerful and stimulating art form and practice. 

"e DP !lm course aims to develop students as pro!cient 
interpreters and makers of !lm texts. "rough the study and 
analysis of !lm texts, and through practical exercises in !lm 
production, the !lm course develops students’ critical abilities 
and their appreciation of artistic, cultural, historical and global 
perspectives in !lm. Students examine !lm concepts, theories, 
practices and ideas from multiple perspectives, challenging their 
own viewpoints and biases in order to understand and value those 
of others. 

DP !lm students experiment with !lm and multimedia technology, 
acquiring the skills and creative competencies required to 
successfully communicate through the language of the medium. 
"ey develop an artistic voice and learn how to express personal 
perspectives through !lm. 

"e !lm course emphasizes the importance of working 
collaboratively. It focuses on the international and intercultural 
dynamic that triggers and sustains contemporary !lm, while 
fostering in students an appreciation of the development of !lm 
across time, space and culture. DP !lm students are challenged to 
understand alternative views, to respect and appreciate the diverse 
cultures that exist within !lm, and to have open and critical minds. 

DP !lm students require courage, passion and curiosity. 

• Courage&to experiment and create, to explore ideas 
through action and to harness imagination. 

• Passion&to communicate and to act communally, and to 
research and formulate ideas, communicating discoveries 
in a variety of forms. 

• Curiosity&about themselves and others and the world 
around them, and about the limitless possibilities of 
human expression through !lm. 

At the core of the DP !lm course lies the need for creative 
exploration and innovation. Students are challenged to acquire and 
develop critical thinking, re%ective analysis and the imaginative 
synthesis that is achieved through practical engagement in the art, 

cra( and study of !lm. 

Culture and film 
For this !lm guide, culture (which is a central component of the 
course) is de!ned as learned and shared beliefs, values, interests, 
a$itudes, products and pa$erns of behaviour created by society. 
"is view of culture includes an organized system of symbols, 
ideas, explanations, beliefs and material production that humans 
create and manipulate in their daily lives. Culture is dynamic and 
organic, and it operates on many levels in the global context&
international, national, regional and local, as well as among 
di#erent social groups within a society. Culture is seen as %uid and 
subject to change. 

Culture provides the overall framework within which humans 
learn to organize their thoughts, emotions and behaviours in 
relation to their environment. Within this framework, cultural 
context, which speci!cally appears throughout the taught 
syllabus and assessment tasks of the DP !lm course, refers to the 
conditions that in%uence, and are in%uenced by, culture. "ese 
include economic, geographical, historical, institutional, political, 
social and technological factors. 

Distinction between SL and HL 
"e !lm syllabus articulates a di#erential between the SL and HL 
courses. It allows for greater breadth and depth in the teaching 
and learning at HL through an additional assessment task. "is 
task requires HL students to re%ect on the subject ma$er, skills 
and experiences encountered in the core syllabus areas in order to 
formulate their own intentions for a completed !lm based on their 
experiences as developing international !lmmakers. "ey work 
collaboratively as a core production team in order to e#ectively 
communicate on screen. 

Prior learning 
"e !lm course at both SL and HL requires no previous experience. 

"e course is designed to enable students to experience !lm on 
a personal level; achievement in this subject is re%ected in how 
students develop, extend and re!ne the knowledge, skills and 
a$itudes necessary for studying !lm. 
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"e !lm course provides a relevant learning opportunity for a 
diverse range of students as it o#ers an appropriate foundation 
for further study in !lm, creative arts and other related subjects. 
In addition, by instilling discipline and re!ning communication, 
as well as creative and collaborative skills, it o#ers an extremely 
valuable course of study for students who may wish to pursue a 
career or further education studies in areas unconnected to !lm. 

Aims of the course:
"e aims of the arts subjects are to enable students to: 

1. explore the diversity of the arts across time, cultures and 
contexts 

2. develop as imaginative and skilled creators and 
collaborators 

3. express ideas creatively and with competence in forms 
appropriate to the artistic discipline 

4. critically re%ect on the process of creating and 
experiencing the arts 

5. develop as informed, perceptive and analytical 
practitioners 

6. enjoy lifelong engagement with the arts. 
7. explore the various contexts of !lm and make links to, and 

between, !lms, !lmmakers and !lmmaking techniques 
(inquiry) 

8. acquire and apply skills as discerning interpreters of !lm 
and as creators of !lm, working both individually and 
collaboratively (action) 

9. develop evaluative and critical perspectives on their own 
!lm work and the work of others (reflection)

Assessment Objectives: 
It is expected that by the end of the !lm course, students at SL or 
HL will be able to demonstrate the following. 

1. Demonstrate knowledge and understanding of speci!ed 
contexts and processes. 

1. Identify the !lm elements associated with conveying 
meaning in a variety of !lm texts. 

2. Formulate personal intentions for work, which arise 
from both research and artistic endeavour. 

3. Identify informative moments and examples from 
their own !lmmaking work to support analysis. 

4. Present ideas, discoveries and learning that arise 
from both research and practical engagement with 

!lms, !lmmakers and techniques. 
2. Demonstrate application and analysis of knowledge and 

understanding. 
1. Analyse !lm from various cultural contexts and 

explain links between areas of !lm focus and !lm 
elements employed by !lmmakers. 

2. Demonstrate knowledge and understanding of !lms, 
!lmmakers and their various cultural contexts in 
order to in%uence, inform and impact the creation of 
!lm work. 

3. Explore and experiment with a variety of !lm-
production roles in order to understand the 
associated skills, techniques and processes employed 
by !lmmakers. 

3. Demonstrate synthesis and evaluation. 
1. Critically interpret various sources of information in 

order to support analysis. 
2. Compare and contrast !lmmakers, their !lms and 

their various cultural contexts in order to further 
understanding of particular areas of !lm focus. 

3. Evaluate !lms created by themselves and others 
and articulate an informed personal response using 
appropriate cinematic language and vocabulary. 

4. Re%ect on the process of collaboration and on the 
successes and challenges encountered as a member 
of a core production team. 

4. Select, use and apply a variety of appropriate skills and 
techniques. 

1. Make appropriate choices in the selection of words, 
images, sounds and techniques when assembling 
their own work for presentation. 

2. Experiment in a variety of !lm-production roles in 
order to produce !lm work that conveys meaning on 
screen. 

3. Collaborate e#ectively with others in the creation of 
!lm work. 

 
Assessment Objectives in practice:
"is table illustrates where the !lm assessment objectives are 
directly addressed within the taught syllabus and each !lm 
assessment task. 
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Overview of the course 
Core areas 
"e !lm syllabus consists of the following core areas. 

• Exploring !lm production roles 
• Reading !lm 
• Contextualizing !lm 
• Collaboratively producing !lm (HL only) 

"e core syllabus areas for DP !lm have been designed to fully 
connect with each assessment task. "ese areas must be central 
to the planning and designing of the taught !lm programme that 
is developed and delivered by the teacher. Students are required 
to understand the relationship between these areas and how each 
one informs and shapes their work in !lm. 

The inquiry cycle 

"e !lm course is intended to be taught through dynamic cycles 
of inquiry, action and re%ection. 

“"rough inquiry, action and re%ection, IB programmes 
aim to develop a range of thinking, self-management, social 
communication and research 
skills referred to in IB 
programmes as ‘approaches to 
learning’” 

What is an IB education? 
(2013:5) 

Syllabus Outline: 

Core syllabus areas  Teaching hours  
Exploring film production roles  

�L and �L students �i�� e���ore �arious film production roles through engagement 
�ith a�� �hases o� the �i�mmaking �rocess in order to �u��i�� their o�n filmmaker 
intentions. �tudents acquireǡ de�e�o� and a���y ski��s through �i�mmaking e�ercisesǡ 
e��eriments and com��eted �i�ms.  

60 hours 

Reading film  

�L and �L students �i�� e�amine �i�m as an art �ormǡ studying a broad range o� �i�m 
te�ts �rom a �ariety o� cultural contexts and ana�ysing ho� film elements combine 
to con�ey meaning.  

45 hours 

Contextualizing film  

�L and �L students �i�� e���ore the e�o�ution o� �i�m across timeǡ s�ace and cu�ture. 
�tudents �i�� e�amine �arious areas o� film focus in order to recogni�e the 
simi�arities and di��erences that e�ist bet�een �i�ms �rom contrasting cultural 
contexts.  

45 hours  

Collaboratively producing film (HL only)  

�L students �ocus on the co��aborati�e as�ects o� �i�mmaking and e��erience �orking 
in core production teams in order to �u��i�� shared artistic intentions. �hey �ork in 
chosen film production roles and contribute to a�� �hases o� the �i�mmaking �rocess 
in order to co��aborati�e�y create origina� com��eted �i�ms.  

 

90 hours  
(HL only) 

Total teaching hours  

 

150 SL  

240 HL  
 

Overview of the course  

Core areas  

�he �i�m sy��abus consists o� the �o��o�ing core areas.  

• ����oring �i�m �roduction ro�es  
• �eading �i�m  
• �onte�tua�i�ing �i�m  
• �o��aborati�e�y �roducing �i�m ȋ�L on�yȌ  

�he core sy��abus areas �or �� �i�m ha�e been designed to �u��y connect �ith each assessment task. �hese 
areas must be centra� to the ��anning and designing o� the taught �i�m �rogramme that is de�e�o�ed and 
de�i�ered by the teacher. �tudents are required to understand the re�ationshi� bet�een these areas and ho� 
each one in�orms and sha�es their �ork in �i�m.  
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Inquiry 
Inquiry in the !lm course involves both structured inquiry into 
established bodies of knowledge and engagement with complex 
problems in order to be$er understand them. "rough this 
process, students should be encouraged to examine possibilities 
for further inquiry, experimentation, exploration and personal 
development in order to reach a deeper level of understanding. 

Action 
Action in the !lm course is both a strategy and an outcome, ensuring 
that learning emerges out of practical, real-world experiences. 
Action involves learning by doing, the practical application that 
enhances learning not only of acquired subject knowledge, but 
also further develops skills, processes and products involved in the 
study, application and appreciation of !lm. 
Reflection 
Re%ection in the !lm course requires students to become critically 

aware of their own development as international !lmmakers 
and calls on them to scrutinize their in%uences, methods and 
conclusions, as well as the products and performances that grow 
from their experiences and endeavours. Students experience 
presenting work in a variety of formats, consider the potential 
impact of this work and evaluate the extent to which they can ful!ll 
intentions. 

Taught content:
To fully prepare students for the demands of the !lm assessment 
tasks, teachers are expected to ensure that their planning addresses 
each of the requirements stated in the following table, which is 
represented as the interplay between inquiry, action and re%ection. 
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Taught content: 

�o �u��y �re�are students �or the demands o� the �i�m assessment tasksǡ teachers are 
e��ected to ensure that their ��anning addresses each o� the requirements stated in the 

�o��o�ing tab�eǡ �hich is re�resented as the inter��ay bet�een inquiryǡ action and 
re��ection. 

 �ore sy��abus requirements 
�nquiry �ction  �e��ection 

Exploring film 
production roles  

 

�tudents �i��ǣ  

• engage �ith 
�arious �i�m te�tsǡ 
seeking in��uence 
and ins�iration in 
order to guide 
their o�n 
�roduction �ork  

• research a �ariety 
o� film 
production roles 
and acquire 
an understanding 
o� industry 
�ractices and 
essentia� ski��s 
required �or a 
minimum o� three 
ro�es  

• e�amine their 
o�n �ersona� 
interests and 
ins�irations in 
order to identi�y 
filmmaker 
intentions.  

 

�tudents �i��ǣ  

• acquireǡ de�e�o� 
and a���y 
�ractica� 
�i�mmaking ski��s 
and techniquesǡ in 
a �ariety o� �orms 
and a minimum o� 
three film 
production roles  

• �ork both 
indi�idua��y and 
co��aborati�e�y 
as creati�e riskǦ 
takers on a 
�ariety o� 
�i�mmaking 
e�ercises and 
e��eriments in 
order to �u��i�� 
their filmmaker 
intentions  

• co��aborate to 
create at �east one 
com��eted �i�mǡ 
�orking in 
one discrete film 
production role.  

 

�tudents �i��ǣ  

• re��ect on their 
acquisition o� 
ski��s and chart 
their �earning 
in a �ariety o� 
film production 
roles  

• re��ect on the 
successes and  

cha��enges o� 
their e�ercisesǡ 
e��eriments and 
com��eted 
�i�msǡ e�a�uating 
the im�act this 
�ork has had on 
them as a 
�i�mmaker and 
the e�tent to 
�hich their 
filmmaker 
intentions �ere 
�u��i��ed  

• e��erience 
co��ating e�idence 
o� their 
e���orations in a 
�ort�o�ioǡ 
�resenting �ork 
in both �isua� and 
�ritten �orms.  

Reading film  

 

�tudents �i��ǣ  

• e���ore a �ariety 
o� �i�m te�ts  

ȋinc�uding 
narrati�eǡ 
documentariesǡ 
te�e�ision sho�s 
and shortsȌ that 
originate �rom 

�tudents �i��ǣ  

• e��erience 
discussing �i�m 
sequences and 
�i�m te�ts through 
a �ariety o� key 
�i�m conce�ts  

• document their 
o�n 
inter�retations o� 

�tudents �i��ǣ  

• consider and �ink 
film elements 
and cultural 
contexts �ithin 
�i�m te�ts they 
ha�e studiedǡ as 
�e�� as to other 
�i�ms they ha�e 
e��erienced  
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Taught content: 

�o �u��y �re�are students �or the demands o� the �i�m assessment tasksǡ teachers are 
e��ected to ensure that their ��anning addresses each o� the requirements stated in the 

�o��o�ing tab�eǡ �hich is re�resented as the inter��ay bet�een inquiryǡ action and 
re��ection. 

 �ore sy��abus requirements 
�nquiry �ction  �e��ection 

Exploring film 
production roles  

 

�tudents �i��ǣ  

• engage �ith 
�arious �i�m te�tsǡ 
seeking in��uence 
and ins�iration in 
order to guide 
their o�n 
�roduction �ork  

• research a �ariety 
o� film 
production roles 
and acquire 
an understanding 
o� industry 
�ractices and 
essentia� ski��s 
required �or a 
minimum o� three 
ro�es  

• e�amine their 
o�n �ersona� 
interests and 
ins�irations in 
order to identi�y 
filmmaker 
intentions.  

 

�tudents �i��ǣ  

• acquireǡ de�e�o� 
and a���y 
�ractica� 
�i�mmaking ski��s 
and techniquesǡ in 
a �ariety o� �orms 
and a minimum o� 
three film 
production roles  

• �ork both 
indi�idua��y and 
co��aborati�e�y 
as creati�e riskǦ 
takers on a 
�ariety o� 
�i�mmaking 
e�ercises and 
e��eriments in 
order to �u��i�� 
their filmmaker 
intentions  

• co��aborate to 
create at �east one 
com��eted �i�mǡ 
�orking in 
one discrete film 
production role.  

 

�tudents �i��ǣ  

• re��ect on their 
acquisition o� 
ski��s and chart 
their �earning 
in a �ariety o� 
film production 
roles  

• re��ect on the 
successes and  

cha��enges o� 
their e�ercisesǡ 
e��eriments and 
com��eted 
�i�msǡ e�a�uating 
the im�act this 
�ork has had on 
them as a 
�i�mmaker and 
the e�tent to 
�hich their 
filmmaker 
intentions �ere 
�u��i��ed  

• e��erience 
co��ating e�idence 
o� their 
e���orations in a 
�ort�o�ioǡ 
�resenting �ork 
in both �isua� and 
�ritten �orms.  

Reading film  

 

�tudents �i��ǣ  

• e���ore a �ariety 
o� �i�m te�ts  

ȋinc�uding 
narrati�eǡ 
documentariesǡ 
te�e�ision sho�s 
and shortsȌ that 
originate �rom 

�tudents �i��ǣ  

• e��erience 
discussing �i�m 
sequences and 
�i�m te�ts through 
a �ariety o� key 
�i�m conce�ts  

• document their 
o�n 
inter�retations o� 

�tudents �i��ǣ  

• consider and �ink 
film elements 
and cultural 
contexts �ithin 
�i�m te�ts they 
ha�e studiedǡ as 
�e�� as to other 
�i�ms they ha�e 
e��erienced  

�arious cultural 
contextsǡ gaining 
an understanding 
o� ho� film 
elements 
combine to 
con�ey meaning  

• research and 
res�ond to a 
�ariety o� �i�m 
te�tsǡ using both 
�rimary and 
secondary 
sourcesǡ 
identi�ying ho� 
the �i�m te�ts are 
constructed and 
the �ays in �hich 
choices in film 
elements con�ey 
meaning  

• acquire and 
de�e�o� technica� 
and critica� �i�m 
�ocabu�ary to 
su��ort their 
ana�ysis.  

 

ho� meaning is 
constructed 
through film 
elements in �i�m 
sequences and 
ho� these re�ate 
to the entire �i�m 
te�ts �rom �hich 
they be�ong  

• ana�yse and 
deconstruct a 
�ariety o� �i�m 
sequences and 
�i�m te�tsǡ 
sho�ing an 
a�areness o� the 
cultural contexts 
�rom �hich the 
�i�m te�ts 
originate.  

 

• re��ect on their 
ana�ysis o� film 
elements 
and �i�m te�ts in 
both �orma� and 
in�orma� 
�resentations  

• e��erience 
�resenting �ork 
as a �ritten 
te�tua� ana�ysis.  

 

Contextualizing film  

 

�tudents �i��ǣ  

• e�amine and 
research the 
e�o�ution o� �i�m 
across s�aceǡ time 
and cu�ture  

• e���ore a �ariety 
o� �i�m traditionsǡ 
con�entions and 
areas o� film 
focus in order to 
�ormu�ate c�ear�y 
de�ined to�ics �or 
�urther study  

• engage �ith 
mu�ti��e �i�m 
te�ts �rom a 
�ariety o� 
contrasting 
cultural 
contexts.  

 

�tudents �i��ǣ  

• identi�y and 
research �inks 
bet�een a �ariety 
o� �i�m te�tsǡ their 
contrasting 
cultural contexts 
and a �ariety o� 
areas o� film 
focus  

• de�e�o� 
arguments and 
�ers�ecti�es on 
s�eci�ic areas o� 
film focusǡ 
com�aring and 
contrasting a 
�ariety o� �i�m 
te�tsǡ in order to 
�urther their o�n 
understandings.  

 

�tudents �i��ǣ  

• re��ect on their 
�earning in this 
areaǡ �ormu�ating 
a rationa�e �or the 
arguments they 
ha�e de�e�o�ed 
and com�arisons 
they ha�e made  

• e��erience 
�resenting �ork 
as a recorded 
mu�timedia 
com�arati�e 
study and 
consider ho� 
best to �resent 
audioǦ �isua� 
materia�.  

Collaboratively 
producing film (HL 
only)  

�L students �i��ǣ  �L students �i��ǣ  

• engage in the �reǦ 
�roductionǡ 

�L students �i��ǣ  

• e�a�uate the 
strengths and 
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�arious cultural 
contextsǡ gaining 
an understanding 
o� ho� film 
elements 
combine to 
con�ey meaning  

• research and 
res�ond to a 
�ariety o� �i�m 
te�tsǡ using both 
�rimary and 
secondary 
sourcesǡ 
identi�ying ho� 
the �i�m te�ts are 
constructed and 
the �ays in �hich 
choices in film 
elements con�ey 
meaning  

• acquire and 
de�e�o� technica� 
and critica� �i�m 
�ocabu�ary to 
su��ort their 
ana�ysis.  

 

ho� meaning is 
constructed 
through film 
elements in �i�m 
sequences and 
ho� these re�ate 
to the entire �i�m 
te�ts �rom �hich 
they be�ong  

• ana�yse and 
deconstruct a 
�ariety o� �i�m 
sequences and 
�i�m te�tsǡ 
sho�ing an 
a�areness o� the 
cultural contexts 
�rom �hich the 
�i�m te�ts 
originate.  

 

• re��ect on their 
ana�ysis o� film 
elements 
and �i�m te�ts in 
both �orma� and 
in�orma� 
�resentations  

• e��erience 
�resenting �ork 
as a �ritten 
te�tua� ana�ysis.  

 

Contextualizing film  

 

�tudents �i��ǣ  

• e�amine and 
research the 
e�o�ution o� �i�m 
across s�aceǡ time 
and cu�ture  

• e���ore a �ariety 
o� �i�m traditionsǡ 
con�entions and 
areas o� film 
focus in order to 
�ormu�ate c�ear�y 
de�ined to�ics �or 
�urther study  

• engage �ith 
mu�ti��e �i�m 
te�ts �rom a 
�ariety o� 
contrasting 
cultural 
contexts.  

 

�tudents �i��ǣ  

• identi�y and 
research �inks 
bet�een a �ariety 
o� �i�m te�tsǡ their 
contrasting 
cultural contexts 
and a �ariety o� 
areas o� film 
focus  

• de�e�o� 
arguments and 
�ers�ecti�es on 
s�eci�ic areas o� 
film focusǡ 
com�aring and 
contrasting a 
�ariety o� �i�m 
te�tsǡ in order to 
�urther their o�n 
understandings.  

 

�tudents �i��ǣ  

• re��ect on their 
�earning in this 
areaǡ �ormu�ating 
a rationa�e �or the 
arguments they 
ha�e de�e�o�ed 
and com�arisons 
they ha�e made  

• e��erience 
�resenting �ork 
as a recorded 
mu�timedia 
com�arati�e 
study and 
consider ho� 
best to �resent 
audioǦ �isua� 
materia�.  

Collaboratively 
producing film (HL 
only)  

�L students �i��ǣ  �L students �i��ǣ  

• engage in the �reǦ 
�roductionǡ 

�L students �i��ǣ  

• e�a�uate the 
strengths and 
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Collaboratively 
producing film (HL 
only)  

�L students �i��ǣ  

• re��ect on their 
e��eriences o� 
�atching �i�ms 
and consider ho� 
e��osure to �i�ms 
and �i�mmakers 
might guide and 
in��uence their 
o�n �orkǡ 
enab�ing them to 
set c�ear 
intentions �or 
�i�mmaking  

• consider ho� 
film elementsǡ 
areas 
o� film focusǡ 
film production 
roles and 
cultural contexts 
they ha�e 
e���ored in the 
�i�m course can 
in�orm and sha�e 
their o�n 
�i�mmaking 
�ractices  

• �orm core 
production 
teams to 
co��aborati�e�y 
create ��ans �or 
making at �east 
one origina� 
com��eted �i�mǡ 
identi�ying the 
ro�esǡ 
res�onsibi�itiesǡ 
ski��s and 
techniques 
required and 
�ormu�ating 
intentions �or the 
com��eted �i�ms.  

�L students �i��ǣ  

• engage in the �reǦ 
�roductionǡ 
�roduction and 
�ostǦ�roduction 
�hasesǡ �orking 
as �art o� a core 
production team 
to create at �east 
one com��eted 
�i�m  

• make creati�e 
choices in order 
to con�ey 
meaning in film 
production roles 
and co��aborate in 
a �ariety o� other 
acti�ities to 
su��ort the 
coo�erati�e 
rea�i�ation o� at 
�east one 
com��eted �i�m  

• document their 
�reǦ�roductionǡ 
�roduction and 
�ostǦ�roduction 
e��eriences.  

 

�L students �i��ǣ  

• e�a�uate the 
strengths and 
�eaknesses o� 
their o�n 
indi�idua� �ork 
in film 
production roles  

• re��ect on their 
co��aborations as 
�art o� a core 
production 
teamǡ e�a�uating 
the successes and 
cha��enges o� the 
�rocess and the 
e�tent to �hich at 
�east one 
com��eted �i�m 
�u��i��ed stated 
intentions  

• e��erience 
�resenting �ork 
in both audioǦ 
�isua� and �ritten 
�orms.  

 

Assessment Overview: 

 ��terna�Ȁ
�nterna� 

�L �L 

Film portfolio 

�tudents at �L and �L undertake a �ariety o� �i�mǦmaking e�ercises in three 
film production rolesǡ �ed by c�ear�y de�ined filmmaker intentions. �hey 

�nterna� ͶͲΨ ʹͷΨ 

Key
sto

ne
 A

ca
de

my



107

 

 

Assessment Overview: 

 ��terna�Ȁ
�nterna� 

�L �L 

Film portfolio 

�tudents at �L and �L undertake a �ariety o� �i�mǦmaking e�ercises in three 
film production rolesǡ �ed by c�ear�y de�ined filmmaker intentions. �hey 
acquire and de�e�o� �ractica� ski��s and techniques through �artici�ation in 
�i�m e�ercisesǡ e��eriments and the creation o� at �east one com��eted �i�m.  

�tudents submit the �o��o�ing.  

ͳ. �ort�o�io �ages ȋͻ �ages ma�imumǣ ͵ �ages ma�imum �er film  

production roleȌ and a �ist o� a�� sources used.  

ʹ. � �i�m ree� ȋͻ minutes ma�imumǣ ͵ minutes ma�imum �er film 
production roleǡ inc�uding one com��eted �i�mȌ.  

 

�nterna� ͶͲΨ ʹͷΨ 

Textual analysis  

�tudents at �L and �L demonstrate their kno��edge and understanding o� 
ho� meaning is constructed in �i�m. �hey do this through a �ritten ana�ysis 
o� a �rescribed �i�m te�t based on a chosen e�tract ȋ�asting no more than �i�e 
minutesȌ �rom that �i�m. �tudents consider the cultural context o� the �i�m 
and a �ariety o� film elements.  

�tudents submit the �o��o�ing.  

a. � te�tua� ana�ysis ȋͳǡ͹ͷͲ �ords ma�imumȌ and a �ist o� a�� sources used.  

 

��terna� ͵ͲΨ ʹͲΨ 

Comparative study  

�tudents at �L and �L carry out research into a chosen area o� film 
focusǡ identi�ying and com�aring t�o �i�ms �rom �ithin that area and 
�resenting their disco�eries as a recorded mu�timedia com�arati�e study.  

�tudents submit the �o��o�ing.  

ͳ. � recorded mu�timedia com�arati�e study ȋͳͲ minutes ma�imumȌ.  
ʹ. � �ist o� a�� sources used.  

 

��terna� ͵ͲΨ ʹͲΨ 
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Collaborative film project (HL only)  

�ringing together a�� they ha�e encountered during the �i�m courseǡ students 
at �L �ork co��aborati�e�y in a core production team to ��an and create an 
origina� com��eted �i�m.  

�tudents submit the �o��o�ing.  

ͳ. � com��eted �i�m ȋ͹ minutes ma�imumȌ.  
ʹ. � �ro�ect re�ort ȋʹǡͲͲͲ �ords ma�imumȌ and a �ist o� a�� sources 

used.  

 

��terna�  ͵ͷΨ 
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Electives 
Students may opt not to do a Group 6 Arts subject and choose an 
elective or second subject from either Groups 3 or 4. "e electives 
for this cohort are as follows: 

• Biology 
• Business Management 
• Chemistry 
• Computer Science 
• Design Technology
• Economics 
• History
• Physics 
• Psychology
• Geography

"us, students are able to take 2 Sciences or 2 Individuals & 
Societies courses. Please speak to the High School O'ce if you 
require further clari!cation on this.Key
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Online DP Courses  
In special circumstances, a student may be able to do one DP 
course online. Many DP courses are o#ered online through Pamoja 
Education (www.pamojaeducation.com). "ey o#er many but not 
all DP courses and their o#erings diversify each year. "ere are 2 
main reasons why a student may need or wish to take an online 
course: 

• A particular course is not being o#ered at Keystone in an 
upcoming academic year 

• "ere is a timetable con%ict which will not allow a student 
to take a certain combination of courses 

In order to be successful in an online course, a student must 
demonstrate the following: 

• Strong academic results 
• Teacher or advisor recommendations 
• A demonstrated ability to work independently or with 

minimal supervision

Online classes are taught by a quali!ed and experienced DP teacher 
of that subject and the class is comprised of similar students from 
around the world who are operating in many di#erent time zones. 
"e ‘classroom’ has weekly readings, web links, assignments, 
journal entries and occasional forums, all of which are mandatory. 
Assignments are posted weekly and graded. Furthermore, there 
are practice IB exams at the end of Grade 11 and midway in Grade 
12. 

As online students will have less class time at Keystone than their 
peers, it is expected that they use this time wisely to complete 
any online readings, assignments or to read more widely in their 
subject. Another important point to remember is that there are 

o(en regular classes when Keystone has o'cial holidays such as 
National Day and Chinese New Year. 

Keystone will provide what is known as a School-Based 
Coordinator – a teacher who is appointed to monitor students’ 
progress in their respective courses and to liaise with the online 
teachers as well as Pamoja. "is teacher may or may not have 
knowledge/experience with a particular subject but their role is 
not to teach. Meetings with the School-Based Coordinator are 
held once per cycle at a time convenient to the student and the 
teacher. 

"e following online courses are available during the current 
academic year: 

French ab initio SL 
Information Technology in a Global Society HL and SL 
Philosophy SL
Spanish ab initio SL 
Spanish B SL 

Keystone currently has a few students doing online courses 
through Pamoja – they are a valuable source to discuss the bene!ts 
and challenges of doing such courses. 

If you are interested in doing any of these courses, please come to 
the High School O'ce to discuss possibilities and appropriateness 
to your course selections. 
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Appendix 1  
The Keystone Diploma: 
Definition and Assessment

Introduction
"is document refers to students who complete grade 12 at 
Keystone Academy, and who have been enrolled at Keystone for 
four, three, two, or one years prior to graduation.

All students successfully completing the graduation requirements 
at Keystone are awarded the Keystone Diploma.  "is award is 
separate from but overlaps with some aspects of the IB Diploma.  
It is an internal Keystone Academy award, reviewed by Keystone 
Faculty and voted by the Board of Trustees for each student, and 
presented at commencement celebrations in May or June of each 
year.

General
"e Keystone Diploma graduate requirements for Keystone 
students derive from the school’s mission and its three keystones.

"e keystones are:
• bilingual immersion in Chinese and English;
• building character and community throughout our 

residential se$ing;
• promoting Chinese culture and identity in a world 

context.

Graduates of Keystone are described in the mission in this way:    
Our graduates will possess the intellectual, cultural, and ecological 
%uency to navigate gracefully in universities, cities, and their 
chosen professions. "ey will know how to apply their emotional 
intelligence, character, and zest for learning to help develop and 
improve the communities in which they live.

Keystone graduates will be ready to launch into university study 
and demanding careers. "ey will be able to conceptualize complex 
interdependence between people and ideas. "ey will be able to 
operate e#ectively in di#erent cultures and regions. "ey will be able 
to assume responsibility for themselves and their communities, and 
take action to improve the world for future generations. 

The Keystone Diploma
"e Keystone Diploma will be awarded to students who complete 
successfully the following. Any exception to the requirements 
below would be adjudicated by the Senior Leadership:

Entering Grade 9, and through Grade 9
• IB MYP passing and promotion requirements.
• Keystone’s China and the World program.
• Assessed and appropriate pro!ciency in the three 

keystones.

Entering Grade 10, and through Grade 10
• IB MYP passing and promotion requirements.
• Keystone’s China and the World program.
• Assessed and appropriate pro!ciency in the three 

keystones.

Entering Grade 11, and through Grade 11
• No fewer than !ve IBDP Courses, usually including 

Chinese, English, and Mathematics, all at passing grades, 
and with at least a grade of 4 in two College Required 
Courses (CRCs).

• Appropriate pro!ciency in the IBDP core elements of 
CAS, TOK, and the EE. 

• Assessed and appropriate pro!ciency in the three 
keystones.

Entering Grade 12, and through Grade 12
• No fewer than !ve IBDP Courses, usually including 

Chinese, English, and Mathematics, all at passing grades.
• Appropriate pro!ciency in the IBDP core elements of 

CAS, TOK, and the EE. 
• Assessed and appropriate pro!ciency in the three 

keystones.

Assessment and Award of the Keystone 
Diploma
Requirements for the Keystone Diploma will be assessed every 
year from grade 9 to grade 12. 

"e ‘academic’ aspect of this assessment was established from 
May/June 2015.

"e process of assessing the three keystones started in May/June Key
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2017 for the grade 11 class.

"e following year, again at the end of the academic year (that is 
May/June 2018), all 4 grades from 9 through 12 were assessed in 
pro!ciency of the three keystones.  "is then continued as is in 
following years.

As outlined above, our three keystones are:
• bilingual immersion in Chinese and English;
• building character and community throughout our 

residential se$ing;
• promoting Chinese culture and identity in a world 

context.

For learners of Chinese as another language, pro!ciency in the 
!rst keystone will be demonstrated by passing grades in Chinese 
Language Acquisition in grades 9 and 10, and passing grades in 
Chinese ab initio in grades 11 and 12.  In special cases, a student 
who has completed grades 9 and 10 at Keystone, passing Chinese 
as described in the previous sentence, may petition to do a 
language other than Chinese for the IB Diploma and, if granted, 
still qualify for the Keystone Diploma. 

For learners of English as another language, pro!ciency in the 
!rst keystone will be demonstrated by obtaining passing grades in 
English Acquisition or English Language and Literature in grades 
9 to 12.  In special cases, a student who has completed grades 9 
and 10 at Keystone, passing English as described in the previous 
sentence, may petition to do a language other than English for the 
IB Diploma and, if granted, still qualify for the Keystone Diploma. 

Pro!ciency in the second keystone will be demonstrated through 
assessment as outlined in the table called Keystone Academy 
Character and Community Assessment.

Pro!ciency in the third keystone will be demonstrated by passing 
grades in China in the World courses in grades 9 and 10, and the 
bicultural "eory of Knowledge course in grades 11 and 12.

LO1

LO2

LO3

Descriptors

Descriptors

Descriptors

Demonstrates commitment to personal character development

Displays compassion and concern for others’ well being

Demonstrates regard for community and social responsibility

!e student:
• is keenly aware and proactive in taking care of their physical, emotion and spiritual well-being
• leads and serves in ways that bene!t the common good of the school community
• makes thoughtful decisions that consider self, others, and the common good
• pursues personal enrichment and knowledge through re%ection and learning from others
• learns bravely from failures and demonstrate resilience

!e student:
• treats everyone with kindness, empathy and understanding
• treats everyone fairly and takes courageous actions to correct injustices and unfairness
• demonstrates awareness of how his/her social behaviors a#ect others and acts to promote harmonious interactions 

in the community

!e student:
• serves with generous spirit and makes positive contribution to the community where we live and learn
• shows an understanding of the shared values of the community and seeks to foster harmony, inclusiveness, and 

self-control.
• demonstrates an understanding of the environment and exhibits sustainable practices and behaviors at school and 

beyond.
• is proactive in developing an understanding of others and demonstrates he/she values others’ ideas and beliefs.

Keystone Academy Character and Community Assessment
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Academic Requirements for Promotion in 
Grades 9 and 10
In order to support student preparation for university, grade 9 and 
10 students must earn a passing grade in all CRCs and a grade of 
4 or be$er in at least two CRCs. In addition, students cannot have 
more than one failing grade (1 or 2) in a non-CRC. In the event 
that students do not achieve this, they may be required to repeat a 
grade, exit the program or enter into a support program, paid for 
by the parents. Consultation with teachers, counselor, advisor, IB 
Coordinator and Heads of Division will form part of the decision-
making process. 

Academic Requirements for Promotion in 
Grade 11
Students in grade 11 must pass at least !ve IBDP courses and 
earn at least a !nal grade of 4 in two CRCs. Students must also 
be “meeting expectations” or “exceeding expectations” in the 
"eory of Knowledge (TOK) course and the Creativity, Activity, 
Service (CAS) program, and making satisfactory progress towards 
completing the Extended Essay (EE). In the event that students do 
not achieve this, they may be required to repeat grade 11, exit the 
program or enter into a support program, paid for by the parents at 
the discretion of the Head of High School in consultation with the 
Assistant Head of High School and the Head of School.

Additional Requirements for Promotion in 
Grades 9 to 11
Students must demonstrate appropriate pro!ciency in the three 
keystones in order to be promoted in grades 9 to 11. Students who 
do not demonstrate appropriate pro!ciency may be required to 
complete summer activities to demonstrate growth in these areas. 
Students who do not make su'cient progress may not be able to 
continue at Keystone Academy.

Requirements to Continue as an IB Diploma 
Candidate
Generally, students in grade 11 will begin by pursuing both the 
Keystone Diploma and the IB Diploma. Continuation as an IB 
Diploma Candidate over the two-year period of 11th and 12th 
grade requires that the student show satisfactory progress in all 
courses and components of the program. "e following outlines 
cases where students may be required to drop their status as an IB 

PROMOTION, CERTIFICATES & 
GRADUATION

Students at Keystone Academy are held to high academic and 
personal standards.

"e Secondary School at Keystone Academy o#ers the Middle 
Years Program (MYP) and the Diploma Program (DP) of the 
International Baccalaureate (IB). In addition, the Academy also 
o#ers Chinese "read compulsory courses that promote Chinese 
culture and identity in a world context.

PROMOTION
Grades 6 to 8
In grades 6, 7 and 8, judgments on promotion, repeating, or even 
leaving the school are based on academic achievement as well as 
other considerations, and are resolved through conversation with 
families. In the case of promotion from grade 8 to 9, students with 
grades of 1 or 2 in College Required Courses  (CRCs) may be 
required to complete compensatory work, paid for by the parents, 
before beginning grade 9.

Grades 9 to 12
In grades 9 to 12, judgments on promotion, repeating, or even 
leaving the school are in%uenced by, but not limited to, academic 
achievement and meeting the expectations of our three keystones. 
Starting in grade 9, course results are recorded on the student’s 
transcript that is sent to colleges. Courses with scores of 1 or 2 are 
considered failing and will receive no credit. Credit is awarded for 
courses with !nal grades of 3 to 7.

Courses in the following subject areas are designated as College Required 

Courses: 

1. Language and Literature  2. Language Acquisition  3. Individuals & 

Societies  4. Sciences  5. Mathematics. 
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Diploma Candidate. Decisions on continuation as an IB Diploma 
Candidate will be discussed with the student and parent, but will 
be decided by the Head of the High School in conjunction with 
the IB DP Coordinator. 

• If any Higher Level (HL) IB semester grade is 2 or less, the 
class will be changed to Standard Level (SL). "is usually 
means that the student will not be able to continue as an 
IB Diploma candidate as they won’t have the requisite 
combination of HL and SL classes.

• If any IB HL semester grade is equal to 3, the student will 
have one semester to get it to a 4. If, a(er one semester, 
the grade is still 3 or less, the class will be changed to SL. 
"is will usually mean that the student cannot continue 
as a Diploma candidate as they won’t have the requisite 
number of HL and SL classes. 

• If the 3 HL semester grades add to 10 or less, the student 
will be changed to SL courses.

• If the 3 HL semester grades add to 11, the student will be 
given one semester to get the total to a minimum of 12 
(and all HL courses to a minimum of 4).

• If the 3 SL semester grades add to less than 9, the student 
must drop from Diploma to separate IB Courses.

• EE, TOK and CAS are crucial core components of the 
Diploma. If a student fails to meet published milestones 
and deadlines, they may be required to drop from the IB 
Diploma to IB Courses. Students are reminded that the 
EE, TOK and CAS are also components of the Keystone 
Diploma and they must complete these requirements 
satisfactorily in order to graduate with a Keystone 
Diploma.

• Students who fail the !rst year of an IBDP course may not 
continue to the second year of that course.

Special Education Needs
Students with Individual Education Plans (IEP’s) and that fall 
under the School’s Special Educational Needs (SEN) program are 
accommodated according to the SEN policy and according to the 
accommodations outlined by the IB. "ese students have the same 
expectations to ful!ll the promotion and graduation requirements 
outlined in this document. 

IB Anticipated and Predicted Scores 
When needed for university, teachers will provide IB anticipated 
grades to our school’s College Counselors for the purpose of the 
college application process.

Prior to the !nal IB exams, teachers will submit formal predicted 
grades to be sent to the IB as required by the organization.

CERTIFICATES AND DIPLOMAS
Keystone Academy’s Secondary School is divided into Middle 
School (Grades 6 to 9) and High School (Grades 10-12). "e 
following certi!cates and diplomas are awarded in the Secondary 
School.

Middle School
Chinese Middle School Diploma
Students from grade 6-9 complete eight MYP courses and two 
Chinese "read courses. At the end of grade 9, Chinese national 
students who successfully complete grade 9 and are promoted to 
grade 10, will earn a Chinese Middle School Diploma.

High School – Grade 10
Keystone IB MYP Full Certi"cate
At the end of grade 10, each student who has participated in grade 
9 and 10 of the MYP program and who has achieved an overall 
minimum standard in all aspects of the Keystone Academy MYP 
will be awarded a Keystone IB MYP Full Certi!cate. "ere are no 
exit exams required for the Keystone IB MYP Full Certi!cates and 
in the case of semester courses, the !nal grades will be averaged 
and then calculated into the !nal point total. Please refer to Table 
1 below for examples of course calculations. 

Minimum standards at the end of grades 9 and 10 are de!ned as: 
a. Successfully completing all eight MYP subject groups 

including two consecutive years in Language Acquisition 
or two courses of Language and Literature.

b. Having earned a total of at least 32 from the eight MYP 
subject groups and the MYP Personal Project combined, 
out of a possible maximum of 56.

c. Having earned a minimum grade of 3 (maximum 7) in 
every IB MYP CRC with at least two of them having a 
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grade of 4. One grade of 2 is allowed in non-CRC courses. 
All other non-CRC courses should be 3 or higher. 

d. Having earned a minimum grade 3 (maximum 7) for the 
Personal Project;

e. Having met the expectations of Service as Action to the 
satisfaction of the school. 

Keystone IB MYP Certi"cate of Participation
Students entering Keystone in grade 10 and who have only 
completed one year of the program at Keystone, may earn a one 
year Keystone IB MYP Certi!cate of Participation. "e student 
must meet all the requirements as listed in the section above, 
with the exception of completing 2 years in the same Language 
Acquisition course (or two years of two Language A courses).

Keystone IB MYP Certi"cate of Recognition
Students who do not meet the requirements of the Keystone IB 
MYP Full Certi!cate in grade 10, but ful!ll the requirements for 
promotion to the next grade, are eligible to earn the Keystone IB 
MYP Certi!cate of Recognition. "ese students may be required to 
complete a program of academic consolidation and reinforcement 
before commencing the IB Diploma Program (IBDP) i.e. summer 
courses, required tutor program, etc.

High School – Grade 12
Keystone High School Diploma
At the end of grade 12, each student who has achieved an overall 
minimum standard in various aspects of Keystone Academy will 
be awarded a Keystone High School Diploma.

"e precise and detailed requirements of the Keystone Diploma are 
in Appendix 1 below. Exceptions to the graduation requirements 
are rare and address the needs of students transferring from other 
school systems.  Such exceptions will be approved at the time of 
admission.

IB DP Diploma and DP Course Results
Grade 12 students in the IBDP may also earn an IBDP Diploma 
if they ful!ll all the requirements set by the IBO. Students not 
pursuing the IBDP Diploma can choose to receive DP Course 
Results for individual courses. "e IBDP Diploma and the IB DP 
Course Results are awarded by the International Baccalaureate 
and not by Keystone Academy.

"e IBDP Diploma and the DP Course Results have external 
examination requirements, IB moderated internal assessment 
requirements, as well as other externally assessed or moderated 
components. For more details refer to the Keystone IB Diploma 
Curriculum Handbook.
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